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KS4 English Literature: Unseen Poetry

What is 
the poet’s 
message?

How is this 
poet’s 

message 
similar?

How is this 
poet’s 

message 
different?

What methods does 
the poet use present 

their ideas?

How does the poem’s 
structure reflect the 

message?

KS4 English Literature: Unseen Poetry
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AO1: 
Who says 
it? Which 

part of 
the text? 
Does it 

contrast 
or link to 
any other 
events?

Year 11 English Literature (AQA) – Spiral Revision
Romeo & Juliet – William Shakespeare A Christmas Carol – Charles Dickens An Inspector Calls – JB Priestley

Key Quotes
‘Civil blood makes civil hands unclean’ –Prologue
‘Let two more summers wither in their pride
Ere we may think her ripe to be a bride’ – Lord Capulet 
Act 1 Sc 2
‘But soft, what light through yonder window breaks? It 
is the east, and Juliet is the sun.’ –Romeo Act 2 Sc 2
‘These violent delights have violent ends’ –Friar 
Laurence Act 2 Sc 6
‘O Romeo, Romeo, wherefore art thou Romeo?’ –
Juliet Act 2 Sc 2
‘Thou art a Villain’ –Tybalt Act 3 Sc 1
‘A plague o' both your houses!
They have made worms' meat of me.’ – Mercutio Act 3 
Sc 1
‘Mistress minion you…Speak not. Reply not. Do not 
answer me.My fingers itch…out on her, hilding!’ –Lord 
Capulet Act 3 Sc 5
‘Death lies on her like an untimely frost
Upon the sweetest flower of all the field.’ –Lord 
Capulet Act 4 Sc 5
‘A glooming peace this morning with it brings.
The sun, for sorrow, will not show his head.’ –Prince 
Act 5 Sc 3

Themes
Love/Violence/Light and Dark/Fate/Age and 
Impulse/Family and Honour/Conflict/Patriarchy and 
Gender/Religion/Potion and Disease

Key Quotes
‘Hard and sharp as flint, from which no steel had ever 
struck out generous fire; secret, and self-contained, and 
solitary as an oyster.’ – Stave 1
‘Are there no prisons? Are there no workhouses?’ –
Stave 1 and 3
‘I can’t afford to make idle people merry… If they would 
rather die, they had better do it, and decrease the 
surplus population.’ –Stave 1
‘I wear the chain I forged in life…I made it link by link, 
and yard by yard; I girded it on of my own free will.’ –
Stave 1
‘I would like to be able to say a word or two to my clerk 
right now.’ – Stave 2
‘Yellow, meagre, ragged, scowling, wolfish…Where 
angels might have sat enthroned, devils lurked, and 
glared out menacing.’ –Stave 3
‘I am as light as a feather… I am as merry as a school 
boy.’ – Stave 5
‘Bob, my good fellow, than I have given you for many a 
year! I'll raise your salary, and endeavour to assist your 
struggling family…Bob! Make up the fires, and buy 
another coal-scuttle before you dot another I, Bob 
Cratchit!’ – Stave 5

Themes
Redemption/Poverty and the Poor Law/Thomas 
Malthus/Light and dark imagery/Heat and cold 
symbolism/Youth and innocence/Christmas Spirit

Key Quotes
‘I’m talking as a hard-headed, practical man of 
business.’ –Mr Birling Act 1
‘The Germans don’t want war’ – Mr Birling Act 1
‘A rather cold woman.’ – Stage directions Act 1
‘She was claiming elaborate fine feelings and scruples 
that were simply absurd in a girl in her position.’ –Mrs 
Birling Act 2
‘After all, y’know, we’re respectable citizens and not 
criminals.’ –Gerald Croft Act 1
‘But these girls aren’t cheap labour- they’re people.’ –
Sheila Birling Act 1
‘I was in a state when a chap easily turns nasty- and I 
threatened to make a row.’  - Eric Birling Act 3
‘You’d think everybody has to look after everybody 
else, as if we were all mixed up together like bees in a 
hive - community and all that nonsense.’ –Mr Birling
‘Members of one body’ – Inspector Goole Act 3
"And I tell you that the time will soon come when, if 
men will not learn that lesson, then they will be taught 
it in fire and blood and anguish. Good night." –
Inspector Goole Act 3

Themes
Morality/Social Responsibility/Patriarchy and 
Gender/Social Class/Capitalism/Socialism/Age

AO3:
Which 

theme does 
this link to? 

Does this 
link to any 
relevant 

contextual 
knowledge? 

What can 
you say 

about the 
writer’s 

intention?

AO2: What can you say about language? Can you identify any techniques and explain 
their effects?

English Literature (AQA) - Spiral Revision
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B6: Plants   

Lesson sequence  
1. Photosynthesis 
2. Leaves 
3. Factors affecting photosynthesis 
4. Core practical – effect of light 

intensity on photosynthesis  
5. Roots 
6. Transpiration and translocation  
 1. Photosynthesis 
Photosynthesis How plants produce glucose 
  using the energy from light. 
Photosynthesis Carbon dioxide + water → 
equation  glucose + oxygen 
Chloroplast  Part of a plant cell where 
  photosynthesis happens. 
Chlorophyll  A green pigment that enables 
  photosynthesis by trapping the 
  energy in light. 
Forming starch As soon as they are made, 
  glucose molecules are joined 
  together into long chains to 
  form starch. 
At night  Starch is converted into a sugar 
  called sucrose which is easy to 
  move around the plant. 
Uses of  Sucrose is converted into: 
sucrose  ‐ Glucose for respiration 
  ‐ Starch for storage 
  ‐ Other molecules for growth 
Biomass  The total mass of materials in 
  an organism (except water). 
  Photosynthesis is the main 
  source of biomass. 
 
 2. Leaves 
Job of To conduct as much photosynthesis 
leaves as possible as quickly as possible. 
Leaf To do more photosynthesis, leaves 
adaptations have: a large surface area, a waxy 
 cuticle, palisade cells, a spongy 
 layer, stomata. 

 

Large Allows the leaf to absorb more light. 
surface  
area  
Waxy A waxy coating that stops water 
cuticle evaporating from the leaf. 
Palisade Tall cells in a leaf with many 
cells chloroplasts for lots of 
 photosynthesis. 
Spongy A layer of cells with lots of gaps that 
layer allows gases to move around inside 
 the leaf. 
Stomata Holes in the bottom of the leaf that 
(singular = allow carbon dioxide in and oxygen 
stoma) and water vapour out. 
Stomata Each stoma is surrounded by two 
structure cells called guard cells that can swell 
 to open it or shrink to close it. 
How During the day, the stomata open to 
stomata allow gas exchange. At night the 
work stomata close. Stomata also close 
 during dry spells to stop water loss. 
 

3. Factors affecting photosynthesis 
Limiting factor A factor that holds back the rate  

of photosynthesis when in 
short supply.  

The limitingCarbon dioxide concentration,  
factors light intensity, temperature. 
Limiting factor The line slopes up when the 
graphs factor is limiting, the line levels 
 out when the factor is not 
 limiting.     
Carbon dioxide To start with, increasing them 
and light will increase the rate of 
intensity photosynthesis because they are 
 limiting. Eventually increasing 
 them further has no effect as 
 they are no longer limiting. 
Temperature Increasing temperature towards 
and the optimum increases the rate 
photosynthesis as particles move faster and 
 collide more. Increasing past the 
 optimum decreases rate as 
 enzymes denature.  

law    

Inverse square      
       

 
4. Core practical – effect of light intensity 

on photosynthesis (CP4)  
 
 
 
 
 
 
 
CP4 – Key How does light intensity affect the 
question rate of photosynthesis?  
CP4 ‐ Set Place some pondweed in a beaker of  
up water with a glass funnel over it and equipment 
place it 10 cm away from a lamp and 

wait three minutes for it to settle.  
CP4 ‐ Count the number of bubbles 
Recording produced in a minute. results 
 
CP4 ‐ Vary Repeat the experiment lowering the 
the light light intensity by moving the lamp 
intensity 10 cm further away each time until 

it is 50 cm away. 
CP4 ‐ As the light intensity decreases, the 
Results number of bubbles per minute  

decreases because the rate 
of photosynthesis decreases.   

 5. Roots 
Role of To absorb water and nutrients from 
roots the soil. 
Root hair Role: To quickly absorb water and 
cells minerals from soil 
 Adaptations: A long hair which 
 increases their surface area, thins 
 cell walls to ease water absorption. 
Movement Water enters roots by diffusion and 
of water osmosis and travels to the xylem in 
 the centre. 
Diffusion Water diffuses along the cell walls 
in roots around the outside of each cell until 
 it reaches the xylem. 
Osmosis in Water travels from cell to cell across 
roots cell membranes by osmosis until it 
 reaches the xylem. 

 
Minerals Plants absorb minerals from soil in 
the soil such as nitrates, phosphates and  

potassium.  
Absorbing Plants absorb minerals by active 
minerals transport because their 

concentration is low. 
 

6. Transpiration and translocation 
Transpiration The movement of water into a  

plant’s roots, up its stem and 
evaporating out of the leaves.  

Xylem Hollow tubes that carry water 
 from the roots, up the stem to 
 the leaves. 
Xylem cells Role: To carry water from the 
 roots to the leaves. 
 Adaptations: Hollow to let 
 water pass, no walls between 
 neighbours to allow water 
 through, rings of lignin to make 
 them strong. 
Factors Air movement (wind), dryer air 
increasing (low humidity), higher 
transpiration temperatures 
Translocation The movement of sucrose 
 (sugar) around a plant through 
 the phloem. 
Phloem Tissue that transports sucrose 
 around plants, made of sieve 
 tubes and companion cells. 
Sieve tubes Cells in phloem with a large 
 channel running through them 
 to carry sucrose solution. 
Companion Cells in phloem that sit next to 
cells the sieve tubes and pump 
 sucrose into the sieve tubes.  

Science B6: Plants
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B8: Exchange and transport   

Lesson sequence  
1. Efficient exchange and transport 
2. The circulatory system 
3. The heart 
4. Respiration 
5. Core practical – respiration rates 

 
1. Efficient exchange and transport 

Substances Oxygen, glucose, nutrients. 
needed by 
body 
Waste Carbon dioxide, urea. 
products 
Transport Moving substances around the 

body.  
Exchange Moving substances in and out of 

our cells. 
DiffusionThe way substances move in and out 

of cells – they diffuse from high 
to low concentration.  

Increasing High surface area, thin surfaces 
diffusion 
Surface Surface area / volume 
area:volume 
ratio 
Importance  A higher ratio means there is more  
of surface area, so substances can 
SA:volume diffuse in and out of cells more 
ratio quickly. 
Alveoli Role: Air sacs in lungs where CO2 
 and O2 are exchanged 
 Adaptations: millions of them 
 gives a high surface area, good 
 blood supply maintains a high 
 concentration gradient, thin walls 
 increases diffusion   

2. Circulatory system  
Circulatory    Your heart, arteries, capillaries  
system and veins which work together to 
 pump blood around the body. 
The role of To carry oxygen and nutrients to 
blood our cells and take waste products 
 away. 

 

Arteries  Role: Carry blood away from the 
  heart 
  Adaptations: Thick muscle walls 
  to withstand the high pressure, 
  elastic fibres to stretch as 
  pressure increases during a 
  pulse. 
Capillaries  Role: To exchange nutrients and 
  waste between the blood and 
  cells. 
  Adaptations: Thin walls to 
  increase diffusion, many many of 
  them to give a high surface area. 
Veins  Role: To carry blood towards the 
  heart 
  Adaptations: Thin walls because 
  pressure is low, wide because 
  blood is moving slowly, valves so 
  blood flows right way. 
Components  Plasma, red blood cells, white 
of blood  blood cells, platelets. 
Plasma  A straw‐coloured liquid that 
  carries the blood cells and 
  dissolved substances such as 
  urea, carbon dioxide and 
  glucose. 
Red blood  Contain haemoglobin to carry 
cells  oxygen around the body. 
(erythrocytes)  
White blood  Fight pathogens (infections). 
cells  Many types including: 
  Phagocytes – engulf (‘eat’ 
  pathogens. 
  Lymphocytes – produce 
  antibodies to attack pathogens. 
Platelets  Small fragments of cells that help 
  the blood to clot when you are 
  cut. 
   

  3. The heart 
Heart A double pump that pumps blood: 
 Right side: to lungs 
 Left side: around the whole body 
Atria The two chambers at the top of 
(atriums) the heart. 
 Right: receives blood from body 
 Left: receives blood from lungs 

 

Ventricles The two chambers at the bottom 
 of the heart 
 Right: pumps blood to lungs 
 Left: pumps blood to body 
Valves Prevent blood from flowing from 
 the ventricles back to the atria 
Vena cava Carries blood from the body into 
 the right atrium. 
Pulmonary Carries blood from the right 
artery ventricle to the lungs. 
Pulmonary Carries blood from the lungs to 
vein the left atrium. 
Aorta Carries blood from the left 
 ventricle to the body. 
Cardiac Cardiac output = stroke volume x 
output heart rate 
Increasing Stronger heart beats (higher 
cardiac stroke volume), higher heat rate.  
output   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

4. Respiration   
Respiration An exothermic reaction carried 

out in all living cells to release 
energy from food molecules 
such as glucose. 

Aerobic The main type of respiration, 
respiration which takes place in mitochondria 

and uses oxygen. 

 
Aerobic glucose + oxygen → carbon  
equation dioxide + water  
Anaerobic A form of respiration that releases 
respiration less energy but extremely quickly. 

Takes place in the cytoplasm.  
Anaerobic Glucose → lactic acid 
equation  
Role of To provide an energy boost during  
aerobic intense exercise when aerobic 
respiration respiration alone isn’t enough.  
Lactic acid A poison that builds up in muscles 

during anaerobic respiration 
leading to muscle tiredness and 
cramp. 

Excess post‐ We continue to breath heavily  
exercise and have a high heart rate after  
oxygen exercise to get lots of oxygen to 
consumption the muscles to oxidise harmful 

lactic acid to CO2 and H2O.   
5. Core practical – rate of respiration (CP5) 

CP5 – Key How does temperature affect the 
questionrate of respiration in small 

animals. 
CP5 ‐ Set up  Place some soda lime (absorbs  
the CO2) into the test tube put a 
respirometer protective layer of cotton wool 
 over it, add ten maggots, insert in 
 bung with capillary tube and put 
 in water bath to adjust for 5 mins. 
CP5 ‐ Run Dab the open end of the capillary 
the tube with red food colouring and 
respiration start the stopwatch. 
experiment  
CP5 ‐ Record Every five minutes for fifteen 
results minutes, measure the distance 
 travelled by the food colouring. 
CP5 ‐ Vary Repeat the experiment in water 
the baths set to different 
temperature temperatures. 
CP5 ‐ Results The higher the temperature, the 
 faster the animas respire. 

Science  B8: Exchange and transport
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SB7: Hormones   
Lesson sequence  

1. Hormones 
2. Thyroxine and adrenalin 
3. The menstrual cycle 
4. Hormones and the 

menstrual cycle 
5. Contraception and 

fertility treatment  
6. Controlling blood glucose 
7. Diabetes  

 1. Hormones 
Hormone A chemical messenger that changes 
 the way a part of the body works. 
Important Insulin, glucagon, adrenalin, 
hormones oestrogen, progesterone, 
 testosterone, thyroxine, LH, FSH, 
 ACTH, growth hormone. 
Endocrine Parts of the body that produce 
gland hormones 
Important Pituitary gland, thyroid gland, 
endocrine pancreas, adrenal glands, ovaries and 
glands testes. 
Target The part of the body affected by a 
organ hormone. 
Important Insulin, glucagon, adrenalin, 
hormones oestrogen, progesterone, 
 testosterone, thyroxine, LH, FSH, 
 ACTH, growth hormone. 
Sex Women: oestrogen and 
hormones progesterone 
 Men: testosterone 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2. Thyroxine and adrenaline (HT)  
Metabolic The rate at which the bod uses the 
rate energy stored in food. 
Thyroxine Role: To control your metabolic 
 rate. 
 Endocrine gland: Thyroid gland 
 Target organ: Most of the body 
Negative The way the body responds to high 
feedback levels of something by bringing 
 them down, and low levels by 
 bringing them up. 
Negative 1) Low levels of thyroxine stimulates 
feedback production of TRH in hypothalamus 
and the 2) This causes the release of TSH 
metabolic from the pituitary gland 
rate 3) TSH causes the thyroid to 
 produce thyroxine 
 4) Normal levels of thyroxine 
 inhibits 
 the release of TRH and the 
 production of TSH 

 
Adrenaline Role: To prepare the body for 

fight or flight  
Endocrine gland: Adrenal glands 
Target organ: Heart (beats faster 
and stronger), blood vessels going to 
muscles (get wider), blood vessels 
going to organs (get narrower), liver 
(releases glucose) 

   

 3. The menstrual cycle 
Menstrual  A (roughly) 28 day cycle that 
cycle  prepares a woman’s body for 
  pregnancy. 
Ovulation  The release of an egg cell by an 
  ovary 
Fertilisation  When a sperm cell fuses with an 
  egg cell to form a zygote. 
Days 1‐5  Menstruation (a period): the lining 
  of the uterus breaks down and 
  leaves the body through the 
  vagina. 
Days 6‐12  The uterus lining begins to thicken 
  again. 
Days 13‐15  Ovulation happens 
Days 16‐28  The uterus lining continues to 
  thicken and would be able to 
  accept an embryo if fertilisation 
  happens. 
Control of  The menstrual cycle is controlled 
the cycle  by the sex hormones: oestrogen 
  and progesterone.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 

4. Hormones and the menstrual cycle (HT)  
Egg follicle A layer of tissue surrounding 
 each of the immature eggs in 
 the ovaries. 
Oestrogen Causes the release of FSH and 
 the thickening of the uterus 
 lining. High oestrogen levels 
 cause LH release. 
FSH Causes one follicle to develop 
 and mature the egg cell within 
 it. 
LH Causes ovulation when the 
 egg is released from the 
 follicle. 
Corpus luteum The follicle becomes a corpus 
 luteum after ovulation, and 
 releases progesterone. It 
 breaks down over two weeks. 
Progesterone Maintains the thickness of the 
 uterus lining, inhibits FSH 
 release. Falling progesterone 
 levels trigger ovulation. 

Science  SB7: Hormones
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5. Contraception and fertility treatment  

Contraception Preventing sexual intercourse 
 from leading to fertilisation and 
 pregnancy. 
Condom Worn on the penis, they 
 prevent sperm from entering 
 the vagina. Also prevent STDs. 
Diaphragm or Placed over the cervix at the 
cap top of the vagina. Prevent 
 sperm entering uterus, do not 
 prevent STDs. 
Contraceptive Uses hormones to prevent 
pill / implant ovulation. Does not prevent 
 STDS. 
Assisted Using hormones and other 
reproductive methods to increase the chance 
technology of pregnancy. 
(ART)  
Clomifene Clomifene increases the levels 
therapy of FSH and LH to make egg 
 successful ovulation more 
 likely. 
In vitro Sperm is extracted from a man, 
fertilisation and eggs from a woman. The 
(IVF) eggs are fertilised in a 
 laboratory and one or more is 
 placed into the uterus.  

Science  SB7: Hormones
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To measure the rate of a  reaction you 
can:
• Measure how fast the reactants are 

used up
• Measure how fast the products are 

made

Surface area

Factors 
affecting rate

Collision 
theory

Measuring Rate
Reversible 
reactionsSC18 Rates of Reaction

e.g. Measure mass lost due to gas 
formed

Can go in both directions.
For a reaction to happen 

reactants must:
collide with enough energy 

(activation energy)
If a reaction is exothermic in 
one direction it is 
endothermic in the other 
direction.

e.g. Measure time for insoluble 
product to form

So to increase the rate of a reaction 
you must either 
• Increase the frequency of 

collisions
• Increase the energy of the 

collisions
• Decrease the energy needed 

for a collision to be successful

A successful collision is one 
that leads to a reaction

Concentration and Pressure

Temperature

Catalysts
More particles 
in the same 
space.
More frequent 
collisions

More particles 
available to 
react.
More frequent 
collisions

Particles move faster.
So they collide more frequently.
Particles collide with more energy.
So more of the collisions are successful.

Lower the energy 
needed for 
successful collisions. 
(Activation energy)
Not used up.
Biological catalysts 
are ca lled enzymes

In a closed system (where 
nothing can get in or out) an 
equilibrium is reached where 
the rate of reaction is the same 
in both directions.

At equilibrium:
• Rate of forward reaction = 

rate of reverse reaction.
• Mount of products and 

reactants don’t change.

Rate = volume of gas ÷ time

cm3/s

e.g. Measure volume of gas made

Science  SC18: Rates of Reaction
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Early periodic tables arranged in order of 
atomic weight

☺ The elements were 
discovered that filled the gaps 
and proved him right.

Alkali Metals
Very reactive (due to single 

electron in outer shell)

SC17 Group 1Metals vs 
Non-metals

SC4 History SC17 Group 7SC4 & SC17  
Periodic Table

 Some elements were in the wrong 
groups so didn’t follow the pattern

Mendeleev left gaps for undiscovered 
elements.

☺ Isotopes were discovered 
which explained why order 
based on weight didn’t work.

Metals: Few electrons in 
outer shell so form 

positive ions.
Hard, high melting and 

boiling points.

Modern periodic table – order of atomic 
(proton) number.
Elements with similar properties in 
columns (groups).
Elements in same group have the same 
number of electrons in their outer shell 
and so have similar chemical properties.

Non-metals: Many 
electrons in outer shell so 

form negative ions.
Low melting and boiling 

points.

Group 0

Noble gases.
Unreactive (due to full outer 

shell)

Increasing 
boiling 
point

Increasing 
atomic 
mass

Halogens
Very reactive (due to having 7 

electrons in outer shell)

• Non- metals
• Exist in pairs as molecules 

(diatomic molecules)

• React with metals to form 
white solid crystals

• React with non-metals to 
form small molecules

• Metals

• React with 
oxygen to form 
oxides

• React with 
water to form 
the hydroxide 
and hydrogen

• React with 
chlorine to 
form chlorides

Science  Periodic Table
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SP10 - Electrical Circuits
Science  SC10: Electrical Circuits
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SP12 - Magnetism and The Motor Effect
Science  SC12: Magnetism and the Motor Effect
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Causes of World War One

The assassination of Franz Ferdinand
Who? Franz and Sophie Ferdinand. Franz was the heir to the 
Austro-Hungarian Empire.
When? 28th June 1914
Where? Sarajevo, the capital of Bosnia
What happened? 
1. Seven young Bosnian Serbs who were members of the Black 

Hand Gang planned to assassinate Franz Ferdinand as he 
drove along the main road in Sarajevo.

2. The first conspirator, Čabrinović, tried to kill Franz Ferdinand 
and threw a bomb at his car. He missed and was arrested.

3. The Archduke escaped unhurt. He decided to abandon the 
visit and return home via a different route to the one planned, 
and visit those injured in the blast.

4. No one had told the driver the route had changed. On the way 
back, the driver turned into Franz Josef Street, following the 
previously agreed route and, when told of his error, stopped 
the car to turn around.

5. Unfortunately, the car stalled in front of Gavrilo Princip, one 
of the conspirators.

6. Princip pulled out a gun and shot at Franz Ferdinand, hitting 
him in the jugular vein. There was a tussle, during which 
Princip shot and killed Sophie. By 11.30am, Franz Ferdinand 
had bled to death. 

Militarism: Many countries believed it 
was important to build large armies and 
navies as a sign of power and strength. 
Great Britain and Germany were 
competing with each other to have the 
largest navy. This increased tensions 
between the two countries.

Alliances: Two opposing groups dominated 
Europe by 1914. The Central Powers of 
Germany, Austria-Hungary and Italy and the 
Triple Entente of France, Russia and Great 
Britain. When war broke out between 
Austria-Hungary and Serbia, Serbia called in 
their friends (Russia) and Austria-Hungary 
their friends (Germany) and so on. Within 
37 days of the assassination, the world was 
at war.

Imperialism: Many 
European nations had 
empires - the British Empire 
was the largest by far. 
Countries wanted the largest 
empire and were greedy, 
taking over smaller 
countries, especially in 
Africa. For example, Austria-
Hungary taking over Bosnia 
in 1908.

Nationalism: This is a deep sense of patriotism and 
pride for your country. The Black Hand Gang were 
patriotic Bosnian Serbs who wanted to save Bosnia 
from Austro-Hungarian rule. This pushed them to 
assassinate Franz Ferdinand.

History
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History Knowledge Organiser
Germany 1890 - 1945 Life in Nazi Germany

KEY VOCABULARY/ TERMS - Tier 3
Anti-Semitism (discrimination against Jews), rearmament, conscription, Four Year Plan, self-sufficient, DAF, SDA, KDF, Volkswagen, rationed, Total War, 
refugee, indoctrinate, eugenics, Swing Youth, Edelweiss Pirates, Kinder, Kirche, Küche, Lebensborn, Mutterkreuz, euthanasia, pacifist, persecute, Aryan, 
master race, death camp, ghetto, Nuremberg Laws, Kristallnacht, Final Solution, Einsatzgruppen, Holocaust.

Jews and undesirables
Hitler believed in a pure Aryan master race of strong tall, blond haired, blue eyed 
Germans. Jews, gypsies, homosexuals, disabled were classed as undesirable. As soon as 
Hitler came to power they began passing laws to drive out Jews including sacking 
lawyers and teachers. The Nuremberg Laws 1935 took away more rights and dissolved 
marriages. November 1938 - Kristallnacht (Night of Broken Glass) saw synagogues 
burned, shop windows smashed, Jews beaten, arrested and 100 killed. 20 000 were sent 
to concentration camps. Many Jews left but were in countries occupied by the Germans 
in WW2 including Holland. Once the war started the Nazis used ghettos, execution 
squads (Einsatzgruppen) and camps. At the Wannsee Conference a Final Solution was 
planned including 6 extermination camps including Auschwitz where 1.1 million died. 
There was an uprising in the Warsaw Ghetto and Treblinka in 1943 but both put down. 
Around 6 million Jews were killed.

Christians
There were 20 million Catholics and 40 million Protestants. Some Nazi ideas matched 
Christian ideas e.g. marriage, family, moral values and fear of Communism. In 1933 Hitler 
signed the Concordat with the Pope but Hitler soon broke this and the Catholics were 
harrassed. Archbishop Galen criticised Hitler and euthanasia, he was put under house 
arrest. Some Protestants supported Nazi ideas and Hitler appointed Ludwig Müller as 
Reich Bishop. Other Protestants formed the Confessional Church led by Pastor Martin 
Niemöller who criticised the Nazis. 800 pastors were arrested and he was sent to a camp.

Workers
Hitler had promised ‘Arbeit und Brot’ work and bread. The National Labour Service was 
set up for 18-25 year olds. Public Work Scheme built the autobahns, schools and 
hospitals. Rearmament also provided jobs and conscription for 18-25 year olds was 
introduced in 1935. Jews were sacked and women did not count in the figures. Hjalmar 
Schacht was given the job of getting Germany ready for war with the Four Year Plan. This 
created jobs in steel, textiles and shipbuilding. Farmers were seen as vital and were 
supported. The DAF replaced trade unions and ran the Beauty of Labour (SDA) to improve 
working conditions and the Strength through Joy (KDF)with rewards (including saving for 
a VW beetle) to control workers.

Young people
Schools were controlled by the Nazis. All teachers had to be Nazis and other were 
sacked. Textbooks and history were rewritten. They were indoctrinated (brainwashed) to 
think a certain way which included hatred of the Jews. Eugenics (race studies) was taught 
and there was a real emphasis on PE Outside school were youth groups that were 
compulsory to join. For boys the ‘Little Fellows’ 6-10, ‘Young folk’ 10-14 and then the 
Hitler Youth. This included how to march, fight and keep fit. Girls - ‘Young girls 10-14 and 
League of German Girls 14-17 keeping fit, preparing for motherhood. 7,287,470 
members. Some youth groups resisted including the White Rose, Swing Youth and 
Edelweiss Pirates.

Women
‘The world of women is a smaller one. For her world is her husband, her family, her 
children and her house.’ The Nazis had a clear idea of the role of women - Kinder, Kirche, 
Küche (children, church, cooking’. They wanted to increase the population. and go back 
to traditional values e.g. wearing heels or trousers was ‘unladylike’.  Professional women 
were sacked but marriage loans were given to married couples of 1000 marks. For each 
child they kept 250 and this was linked to the Mutterkreuz (Mothercross). Bronze - 4 
children silver - 6 and gold - 8. Lebensborn were also set up for women to give a child to 
the Reich - 8000 births came from here. Gertrud Scholtz-Klink was the figurehead of the 
Women’s League which gave advice. The birth rate rose from 970, 000 in 1933 to 1, 413, 
000 in 1939 however during the war the women were needed to help with the war effort.

WW2 1939 - 1945
The start of the war was positive with many victories and luxury goods from the 
conquered countries. This changed after they invaded the USSR in 1941 including battles 
like Stalingrad and by 1944 Germany was facing a defeat. By November 1939 there was 
food and clothing rationing e.g. one egg per week. There were many ersatz (substitute) 
products. Hot water was rationed to two days per week. 1942 - Total War, everything was 
focussed on making weapons and growing food for soldiers. Factories were open longer, 
women were brought in and 7 million foreign workers as slave labour. British bombing 
had a real impact from 1942 disrupting water, electric, transport and there were many 
unexploded bombs. 

History: Germany 1890 - 1945 Life in Nazi Germany
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History Knowledge Organiser
Germany 1890 - 1945 The Weimar Republic

5. In what ways were… 8 marks

● In what ways were the lives of women in Germany affected by Nazi social policies? Explain 
your answer.

4. Describe… 4 marks

● Describe two ways in which Hitler reduced unemployment in Germany.
● Describe two main features of the education of children in Nazi Germany.
● Describe how the Nazi gained control over German Christians.
● Describe two examples of armed resistance by Jews to the Nazis.

6. Bullet point question 12 marks

● Which of the following groups were more affected by Nazi policies?  
○ farmers and agricultural workers
○ industrial and factory workers
Explain your answer with reference to both reasons.

Key people

Hjalmar Schacht - Minister of Economics, Albert Speer - Armaments Minister, Gertrud 
Scholtz-Klink, Archbishop Galen, The Pope, Pastor Martin Niemöller, Hitler

KEY VOCABULARY/ TERMS - Tier 2. Try to use these when answering exam questions.
benefit, consist, create, environment, establish, evident, finance, labour, method, period, policy, significant, similar, achieve, affect, complex, construct, 
feature, focus, impact, potential, previous, primary, restrict, considerable, contribute, ensure, imply, outcome, attitude, contrast, impose, job, overall, 
resolve, subsequent, stress, conflict, generate, objective, welfare, discriminate, gender, ignorance, incentive, motive, recover, eliminate, ideology, 
infer,media, prohibit, conform, contradict, exploit, manual, sphere.

History: Germany 1890 - 1945 The Weimar Republic

26



Maths English Science History Geography Spanish French IT Computer Business Art DT Travel & TMusic SportD anceH&C Health &SC

Geography
27



The Challenge of Resource Managment
Resource Challenges

Resources are things that humans require 
for life or  to make our lives easier. 
Humans are becoming increasingly 

dependent on exploiting these resources, 
and as a result they are in high demand.

Significance of Water
Resources such as food, energy and water are 
what is needed for basic human development.

FOOD WATER ENERGY

Without 
enough 

nutritious 
food, people 
can become 
malnourishe
d. This can 

make them ill  
. This can 
prevent 
people 

working or 
receiving 

education.

People need 
a supply of 
clean and 

safe water 
for drinking, 
cooking and 

washing. 
Water is also 

needed for 
food, clothes 

and other 
products.

A good 
supply of 
energy is 

needed for a 
basic 

standard of 
l iving. People 

need light 
and heat for 
cooking or to 
stay warm. It 

is also 
needed for 
industry.

Demand outstripping supply
The demand for resources like food, water and energy is rising so quickly  that supply cannot always 

keep up. Importantly, access to these resources vary dramatically in different locations

1. Population Growth 2. Economic Development

• Currently the global population is 7.3 
billion.

• Global population has risen exponentially
this century.

• Global population is expected to reach 9 
billion by 2050.

• With more people, the demand for food, 
water, energy, jobs and space will 
increase.

• As LICs and NEEs develop further, they require more 
energy for industry.

• LICs and NEEs want similar l ifestyles to HICs, 
therefore they will  need to consume more 
resources.

• Development means more water is required for 
food production as diets improve.

Resource Reliance Graph
Consumption – The act of using up resources 
or purchasing goods and produce. 
Carry Capacity – A maximum number of 
species that can be supported.
Resource consumption exceeds Earth’s 
ability to provide!

3. Changing Technology and Employment
The demand for resources has driven the need for new technology to reach or gain more resources. 
More people in the secondary and tertiary industry has increased the demand for resources required for 
electronics and robotics.

Food in the UK
Growing Demand Impact of Demand

• The UK imports about 40% of i ts food. This increases 
people’s carbon footprint.

• There is growing demand for greater choice of exotic foods 
needed all year round. 

• Foods from abroad are more affordable. 
• Many food types are unsuitable to be grown in the UK. 

Foods can travel long distances (food miles). Importing food 
adds to our carbon footprint. 
+ Supports workers with an income + Supports families in LICs. 
+ Taxes from farmers’ incomes contribute to local services. 
- Less  land for locals to grow their own food.
- Farmers exposed to chemicals. 

Agribusiness Sustainable Foods

Farming is being treated like a large industrial business. This 
is increasing food production. 
+ Intensive faming maximises the amount of food produced.
+ Us ing machinery which increases the farms efficiency. 
- Only employs a small number of workers. 
- Chemicals used on farms damages the habitats and wildlife. 

Organic foods that have little impact on the environment and 
are healthier have been rising. 
Local food sourcing is also rising in popularity. 
• Reduces emissions by only eating food from the UK. 
• Buying locally sourced food supports local shops and 

farms.
• A third of people grow their own food.  

Geography: The Challenge of Resource Management
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The Challenge of Resource Management

Water in the UK
Growing Demand Deficit and Surplus

The average water used per 
household has risen by 70%. This 
growing demand is predicted to 
increase by 5% by 2020. 
This  is due to: 
• A growing UK population.
• Water-intensive appliances. 
• Showers and baths taken. 
• Industrial and leisure use. 
• Watering greenhouses. 

The north and west have a water 
surplus (more water than is required). 
The south and east have a water 
deficit (more water needed than is 
actually available). 
More than half of England is 
experiencing water stress (where 
demand exceeds supply). 

Pollution and Quality Water stress in the UK 

Cause and effects include: 
• Chemical run-off from farmland 

can destroy habitats and kills 
animals.  

• Oi l  from boats and ships poisons 
wi ldlife. 

• Untreated waste from industries 
creates unsafe drinking water. 

• Sewage containing bacteria 
spreads infectious diseases. 

Management Water Transfer

UK has  strict laws that l imits the 
amount of discharge from factories 
and farms. 
Education campaigns to inform what 
can be disposed of safety. 
Waste water treatment plants 
remove dangerous elements to then 
be used for safe drinking. 
Pol lution traps catch and filter 
pol lutants. 

Water transfer involves moving water 
through pipes from areas of surplus 
(Wales) to areas of deficit (London). 
Opposition includes:
• Effects  on land and wildlife. 
• High maintenance costs.
• The amount of energy required to 

move water over long distances.  

Energy in the UK

Growing Demand Energy Mix 

The UK consumes less energy than 
compared to the 1970s despite a smaller 
population. This is due to the decline of 

industry. 

The majority of UK’s  energy mix 
comes  from fossil fuels. By 2020, the 

UK a ims for 15% of its energy to come 
from renewable sources. These 

renewable sources do not contribute 
to climate change. 

Changes in Energy Mix UK
75% of the UK’s oil and gas has 
been used up. 
Coal consumption has declined. 
UK has become too dependent on 
imported energy. 

Energy in the UK 
Significance of Renewables Exploitation 

+ The UK government is investing 
more into low carbon alternatives. 
+ UK government aims to meet 
targets for reducing emissions. 
+ Renewable sources include wind, 
solar and tidal energy.
- Al though infinite, renewables are 
s ti ll expensive to install. 
- Shale gas deposits may be exploited 
in the near future 

Nu
cle

ar

New plants provide job opportunities. 
Problems with safety and possible harm 
to wi ldlife. 
Nuclear plants are expensive.

W
in

d 
Fa

rm
 Locals have low energy bills.

Reduces carbon footprint. 
Construction cost is high. 
Visual impacts on landscape. 
Noise from wind turbines. 

2009 2020

Oil Gas Renewabl
e

Nuclear Coal Other

Geography: The Challenge of Resource Management
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GCSE Spanish Module 8 – Hacia un mundo mejor

Spanish: Module 8 - Hacia un mundo mejor
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CORTI – Spanish Universals
Connectives
no obstante nevertheless

además furthermore

también also

luego then

después because

porque / ya 
que / dado 
que / 
puesto que

because

por lo 
tanto, por 
eso

therefore, for that

con / sin with / without

ni…ni neither …nor

no solo 
es….sino 
también

not only is it …..but
also

tampoco neither/nor

Opinions
me chifla/me 
flipa/me mola

I really love / I
am crazy about

a mi modo de 
ver

from my point
of view

pienso que I think that

creo que I believe that

me interesa / n I’m interested
in

debo admitir 
que

I must admit 
that

me fascina (n) it/they
fascinate me

no aguanto I can’t stand

diría que I would say that

desde mi punto 
de vista

from my point
of view

me da igual I don’t mind

Reasons
emocionante exciting

alucinante amazing 

entretenido/a entertaining

gracioso/a funny

inolvidable unforgettable

guay cool

molesto/molesta annoying

una pérdida de 
tiempo 

a waste of 
time

una tontería a joke

formidable fantastic / 
terrific

un rollo a bore

útil useful

inútil useless

Time Phrases
anteayer The day

before
yesterday

hace un año a year ago

la semana 
pasada 

last week

el fin de semana 
pasado

last
weekend

el año pasado last year

la próxima 
semana

next week

el fin de semana 
que viene

next 
weekend

el año que viene next year

todos los dias everyday

a menudo often

a veces sometimes

de vez en 
cuando

from time 
to time

una vez a la 
semana

once a 
week

phrases followed by Infinitives

se puede* 
jugar

you can 
play

Any
INFINITIVE 
can follow

these
phrases*

acabo de*
bailar

I have just
danced

antes de* 
nadar

before
swimming

despues
de* 
estudiar

after
studying

suelo* 
comer

I usually
eat

solía* beber I used to 
drink…

tengo que* 
correr

I have to 
run

espero* 
salir

I hope to 
go out…

se debe* 
escribir

you must
write

tengo la 
intención 
de* ir

I plan to go

Spanish: CORTI - Spanish Universals
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GCSE Spanish Tier Module 8 – Hacia un mundo mejor
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Se debería You or we should 

Se debería ahorrar energía You / we should save energy

Se debería reciclar vidrio You / we should recycle glass

No se debería malgastar agua You / we should not waste water.

GCSE Spanish Tier Module 8 – Hacia un mundo mejor

AR VERBS ER VERBS IR VERBS

Estaba hablando
(I was talking)

Estaba comiendo
(I was eating)

Estaba viviendo
(I was living)

Estabas hablando
(You were talking)

Estabas comiendo
(You were eating)

Estabas viviendo (You
were living)

Estaba hablando
(He /she was talking)

Estaba comiendo
(He /she was eating)

Estaba viviendo (He /she 
was living)

Estábamos hablando
(We were talking)

Estábamos comiendo
(We were eating)

Estábamos viviendo (We
were living)

Estabais hablando
(You all were talking)

Estabais comiendo
(You all were eating)

Estabais viviendo (You all 
were living)

Estaban hablando
(They were talking)

Estaban comiendo
(They were eating)

Estaban viviendo (They
were living)

THE IMPERFECT CONTINUOUS

THE PLUPERFECT TENSE

AR VERBS ER VERBS IR VERBS

Había hablado
(I had talked)

Había comido
(I had eaten)

Había vivido
(I had lived)

Había hablado
(You had talked)

Había comido
(You had eaten)

Había vivido
(You had lived)

Había hablado
(He/she/it had talked)

Había comido
(He/she/it had eaten)

Había vivido
(He/she/it had lived)

Habíamos hablado
(We had talked)

Habíamos comido
(We had eaten)

Habíamos vivido
(We had lived)

Habíais hablado
(You all had talked)

Habíais comido
(You all had eaten)

Habíais vivido
(You all had lived)

Habían hablado
(They had talked)

Habían comido
(They had eaten)

Habían vivido
(They had lived)

Spanish: Module 8 - Hacia un mundo mejor
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Y11 French AQA Module 14: Career choices

Les métiers = Jobs
Je suis/Il/Elle est … = I am/He/She is a/an …
avocat/avocate = lawyer
ingénieur/ingénieure = engineer
musicien/musicienne = musician
maçon/maçonne = builder
patron/patronne = boss
coiffeur/coiffeuse = hairdresser
programmeur/programmeuse = programmer
serveur/serveuse = waiter/waitress
vendeur/vendeuse = salesperson
agriculteur/agricultrice = farmer
créateur/créatrice = designer
facteur/factrice = postman/woman
boucher/bouchère = butcher
boulanger/boulangère = baker
fermier/fermiere = farmer
infirmier/infirmière = nurse
pompier/pompière = firefighter
architecte = architect
chef de cuisine = chef
comptable = accountant
dentiste = dentist
journaliste journalist
pilote = pilot
secrétaire = secretary
vétérinaire = vet
agent de police = policeman/woman
médecin = doctor
professeur = teacher
soldat = soldier

Lieux de travail = 
Workplaces

Je travaille/Il/Elle travaille 
… = I work/He/She works …
dans un bureau = in an 
office
dans un commissariat de 
police = in a police station
dans un collège = in a 
secondary school
dans un garage = in a garage
dans un hôpital = in a 
hospital
dans un magasin = in a shop
dans un restaurant = in a 
restaurant
dans un salon de coiffure = 
in a hair salon
dans une boulangerie = in a 
bakery
dans une école primaire = in 
a primary school
dans une ferme = on a farm
à bord d’un avion = on a 
plane

Les passions = Passions
Ma passion, c’est … My 
passion is …
la cuisine/la mode = 
cooking/fashion
le sport/le théâtre = 
sport/theatre/drama
les ordinateurs/les voitures 
= computers/cars

J’aimerais … = I would 
like to …

Je voudrais/J’aimerais 
travailler … = I would like to 
work …
dans un bureau = in an office
en plein air = outside
avec des enfants/ des 
animaux = with 
children/animals
avec des ordinateurs = with 
computers
seul(e) = alone/on my own
en équipe = in a team
à l’étranger = abroad
Je voudrais faire un métier … 
= I would like to do a … job
créatif = creative
manuel = manual
à responsabilité = responsible

Tu voudrais travailler 
dans quel secteur et 

pourquoi? 
= What area would 
you like to work in 

and why?
Je voudrais travailler 
dans … = I would like to 
work in …
le sport et les loisirs = 
sport and leisure
le commerce = business
la médecine et la santé = 
medicine and health
l’audiovisuel et les 
médias = audiovisual and 
media
l’informatique et les 
télécommunications = IT 
and telecommunications
l’hôtellerie et la 
restauration = the hotel 
and catering industry
J’aime = I like
le contact avec les gens 
= (having) contact with 
people
travailler en équipe = 
working in a team
J’aimerais avoir un 
métier bien payé. = I 
would like to have a well-
paid job.

Postuler à un emploi = 
Applying for a job

une annonce = an advert
on recherche … = we are looking for 
…
responsabilités = responsibilities
qualifications = qualifications
compétences = skills
expérience = experience
atouts = strengths
remplir un CV = to fill in a CV
écrire une lettre de motivation = to 
write a covering letter
faire une vidéo = to make a video

French AQA: Module 14 - Career choices
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Y11 French AQA Module 14: Career choices

Mon stage My work experience
J’ai fait un stage … = I did work experience …
dans un bureau = in an office
dans un garage = in a garage
dans un hôtel = in a hotel
dans un magasin de mode = in a clothes shop
dans un salon de coiffure = in a hairdressing salon
dans une banque = in a bank
J’ai servi les clients. = I served customers.
J’ai rangé les vêtements. = I tidied the clothes.
J’ai aidé les mécaniciens. = I helped the mechanics.
J’ai appris à changer des pneus. = I learned to change tyres.
J’ai tapé des documents. = I typed documents.
J’ai fait des photocopies. = I made photocopies.
J’ai lavé les cheveux des clients. = I washed customers’ hair.
J’ai fait du café. = I made coffee.
J’ai passé l’aspirateur. = I did the vacuuming.
J’ai répondu au téléphone. = I answered the phone.
J’ai pris des réservations. = I took bookings.
J’ai envoyé des e-mails. = I sent emails.

C’était une bonne expérience? 
= Was it a good experience?

C’était … = It was …
amusant/bien = fun/good
génial/interessant = great/interesting
passionnant = exciting
une bonne = expérience a good experience
difficile/ennuyeux = difficult/boring
fatigant/monotone = tiring/monotonous
(complètement) nul (completely) rubbish
une mauvaise expérience = a bad experience
Mon patron/Ma patronne était … = My boss was …
gentil(le)/trop sévère. = kind/too strict.
Mes collègues (n’)étaient (pas) (très) sympa. = My colleagues were (not) (very) nice.
J’ai beaucoup appris. = I learned a lot.
Je n’ai rien appris. = I didn’t learn anything.

Les mots essentiels High-frequency words
si = if
bien = well
mal = badly
vraiment = really
plutôt = quite/rather
seulement = only
déjà = already
à part = apart from
Je n’aime pas … et je n’aime pas … non plus. = I don’t like … and I don’t like … either.

French AQA: Module 14 - Career choices
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Y11 French AQA Module 15: Poverty & homelessness 16: Healthy Living 

D’où vient ton tee-shirt? 
= Where does your T-shirt come from?

Les produits pas chers sont souvent fabriqués dans des 
conditions de travail inacceptables. = Cheap products 
are often made in unacceptable working conditions.
Les ouvriers sont sous-payés. = The workers are 
underpaid.
Leur journée de travail est trop = Their working day is 
too long.
longue.
Il faut/On doit … = We must …
forcer les grandes marques à garantir un salaire 
minimum = force big brands to guarantee a minimum 
wage
acheter des produits issus du commerce equitable = buy 
fair trade products
acheter des vêtements fabriqués en France/au 
Royaume-Uni = buy clothes that are made in France/in 
the UK
réfléchir à l’impact sur l’environnement = think about 
the impact on the environment
essayer de respecter l’homme et l’environnement à la 
fois = try to respect people and the environment at the 
same time

Ce qui est important pour moi 
= What’s important to me

Ce qui est important pour moi, c’est … = What’s 
important to me is …
l’argent (m) = money
le sport = sport
la musique = music
ma famille = my family
ma santé = my health
mes amis = my friends
mes animaux = my animals
mes études = my studies

Ce qui me préoccupe = What concerns me
Ce qui me préoccupe, c’est … = What concerns me is …
l’environnement = the environment
l’état (m) de la planète = the state of the planet
le racism = racism
la cruauté envers les animaux = cruelty to animals
la faim = hunger
la guerre = war
l’injustice (f) = injustice
la pauvreté = poverty
la violence = violence
les sans-abris = the homeless

Qu’est-ce qu’on peut faire pour aider? 
= What can we do to help?

On peut faire du bénévolat. = You can do 
voluntary work.
On peut parrainer un enfant. = You can 
sponsor a child.
On peut donner de l’argent à une association 
caritative. = You can give money to a charity.
On peut recycler. = You can recycle.
Il faut agir. = You/We have to act.
Il faut lutter contre la faim. = You/We have 
to fight against hunger.
Il faut signer des pétitions. = You/We have 
to sign petitions.
Il faut participer à des manifestations.  
=You/We have to take part in 
demonstrations.
Il faut éduquer les gens. = You/We have to 
educate people.

Je suis malade = I’m ill
J’ai mal … = I’ve hurt …/my … hurts
au dos/bras = back/arm
au doigt/pied = finger/foot
au genou = knee
au ventre/à l’estomac = stomach
à l’oreille/l’épaule = ear/shoulder
à la gorge/main = throat/hand
à la tête/jambe = head/leg
j’ai froid/chaud = I’m cold/hot
j’ai soif/faim = I’m thirsty/hungry
j’ai la grippe = I’ve got the flu
j’ai la diarrhée = I’ve got diarrhea
j’ai de la fièvre = I’ve got a fever/temperature
depuis hier/deux jours = since yesterday/for two days

Je suis malade = I am ill
Je tousse = I have a cough
Je suis fatigue(e) = I am tired
Je suis enrhumé(e) = I have a cold
J’ai vomi = I’ve been sick
J’ai pris un coup de soleil = I’ve got sunburn
Je me suis fait mal au dos/à la jambe = I’ve hurt my back/leg
Je me suis cassé(e) le bras/la main = I’ve broken my arm/hand

De bons conseils = good advice
Voici une ordonnance. = Here’s a prescription
Il faut … = It is necessary to/You need to …
rester au lit = stay in bed
prendre des comprimés = take some tablets/pills
prendre des pastilles pour la gorge = take some throat sweets
prendre de l’aspirine = take some aspirin
prendre du sirop = take some medicine
boire de l’eau = drink some water
acheter des sparadraps = buy some plasters
aller à la pharmacie/à l’hôpital = go to the chemist/hospital
aller chez le médecin = go to the doctor’s

French AQA: Module 15 - Poverty & homelessness 16: Healthy Living
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CORTI – Spanish Universals
Connectives
néanmoins nevertheless

en plus furthermore

aussi also

ensuite/
puis

next/then

parce que / 
car

because

sauf except

donc/alors therefore, and so

avec/sans with / without

ne..ni..ni neither …nor

d’un côté on the one hand

de l’autre
côté

on the other hand

Opinions
Je sais que I know that

À mon avis from my point
of view

Je pense que I think that

Je trouve que I find that

Je crois que I believe that

Pour ma part As for me

Je dirais que I would say that

Je suis
convaincu(e)
que

I am convinced
that

J’aime / Je 
n’aime pas

I like / I don’t
like

J’adore I love

Je déteste I hate

Reasons
passionnant exciting

ennuyeux/barbant boring

génial great

amusant/marrant funny

dur hard/difficult

chouette cool

affreux awful

nul rubbish

rigolo funny

fatigant tiring

casse-pieds boring/painful

utile useful

inutile useless

Time Phrases
Hier yesterday

Il y a deux ans two years
ago

La semaine
dernière

last week

Le weekend
dernier

last
weekend

L’année dernière last year

La semaine
prochaine

next week

Le weekend
prochain

next
weekend

L’année
prochaine

next year

tous les jours every day

souvent often

quelquefois sometimes

de temps en 
temps

from time 
to time

une fois par 
semaine

once a 
week

phrases followed by Infinitives

je vais aller I am going
to go

Any
INFINITIVE 
can follow

these
phrases*

je voudrais
voir

I would like
to see

avant de 
sortir

Before
going out

Avant de 
pouvoir

Before
being able
to

Après avoir
joué

After
having
played

Je dois
travailler

I must
work

On peut
visiter

You can 
visit

Il faut
manger

You need
to eat

On devrait
recycler

You should
recycle

French: CORTI - French Universals
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Y11 French AQA Module : Grammar
verb type infinitive present tense perfect past tense near future tense

regular –er verbs jouer (to play) je joue (I play) j’ai joué (I (have) played) je vais jouer (I am going to 
play)

regular –ir verbs finir (to finish) je finis (I finish) j’ai fini (I (have) finished) je vais finir (I am going to 
finish)

regular –re verbs vendre (to sell) je vends (I sell) j’ai vendu (I (have) sold) je vais vendre (I am going to 
sell)

key irregular verbs être (to be)

avoir (to have)

faire (to do/make)

aller (to go)

je suis (I am)

j’ai (I have)

je fais (I do/make)

je vais (I go)

j’ai été (I have been)

j’ai eu (I have had)

j’ai fait (I did/made)

je suis allé(e) (I went)

je vais être (I am going to be)
je vais avoir (I am going to 
have)
je vais faire (I am going to 
do/make)
je vais aller (I am going to go)

Simple Future 
ce sera (it will be + adjective)
il y aura (there will be + noun)

SUBJECT PRONOUN FUTURE ENDING Meaning

je (I) jouerai I will play

tu (you – 1 friend) travailleras you will work

il/elle/on (he/she/we) habitera he/she/we will live

nous (we) mangerons we will eat

vous (you-plural/polite) finirez you will finish

ils/elles (they) vendront they will sell

The Conditional
ce serait (it would be + adjective)
il y aurait (there would be + noun)

SUBJECT
PRONOUN

CONDITIONAL ENDING Meaning

je (I) jouerais I would play

tu (you – 1 friend) travaillerais you would work

il/elle/on
(he/she/we)

habiterait he/she/we would
live

nous (we) mangerions we would eat

vous (you-
plural/polite)

finiriez you would finish

ils/elles (they) vendraient they would sell

IRREGULARS
être (to be) → ser je serai (I will be)
avoir (to have) → aur j’aurai (I will have)
faire (to do/make) → fer je ferai (I will do/make)
aller (to go) → ir j’irai (I will go)

IRREGULARS
être (to be) → ser je serais (I would be)
avoir (to have) → aur j’aurais (I would have)
faire (to do/make) → fer je ferais (I would do/make)
aller (to go) → ir j’ irais (I would go)

French AQA Module : Grammar
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Year 11 IT Half Term 2 Coursework support 1A/2A
COURSEWORK MARK CRITERIA – Refer to these to check you have it all completed

Use of IT Tools and Techniques 

1a

To initiate/plan

MB1: 1 to 3 marks MB2: 4 to 6 marks MB3: 7 to 10 marks

Limited use of tools and features 
results in potential of technology 
being under-utilised for the intended 
purpose. May use only one 
application but where more than one 
is being used they are used in 
isolation. [1 2 3]

Adequate use of tools and features 
results in potential of technology 
being utilised for the intended 
purpose. There are aspects of 
integration across two or more 
applications that are used.  [4 5 6]

Effective use of tools and 
features results in potential of 
technology being fully utilised and 
clearly aligned to the intended 
purpose. Applications used are 
fully integrated. [7 8 9 10]

Project Life Cycle Processes and 
Methods

2a

Analysis of brief and planning 
approach

(Initiation/
planning)

MB1: 1 to 4 marks MB2: 5 to 8 marks MB3: 9 to 13 marks

Objectives and requirements are 
stated and there is a list of tasks. 
Consideration of dependencies can 
be assumed but there is no 
evidence of it. Success criteria are 
described. 

Constraints, risks, resources and 
milestones have been identified 
although some obvious ones have 
been missed and no links are made 
between them.

Although there are obvious gaps in 
planning activities, the plan is 
feasible. [1 2 3 4]

Objectives and requirements are 
stated. There are logical 
dependencies shown for some tasks 
and sub-tasks although it is not 
presented as a critical path. There is 
an explanation behind the choice of 
success criteria. 

Links between constraints, risks and 
resources have been identified 
although some links are missed or 
not made clear. Ways to mitigate 
are stated but the consequences of 
actions are not evidenced.

[5 6 7 8]

Objectives and requirements are 
stated.  A critical path is defined, 
with logical dependencies shown 
between key milestones and sub-
tasks. There is a justification of the 
success criteria chosen.

Links between constraints, risks 
and resources are clearly defined 
and contingencies identified. 
Mitigation for the plan is explained.
[9 10 11 12 13]
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Year 11 IT Half Term 2 Coursework support 1B/2B
COURSEWORK MARK CRITERIA – Refer to these to check you have it all completed

Use of IT Tools and Techniques

1b
To import and manipulate data

(Execution 1)

MB1: 1 to 3 marks MB2: 4 to 6 marks MB3: 7 to 10 marks

Limited use of tools and features 
results in potential of technology 
being under-utilised for the 
intended purpose. May use only 
one application but where more 
than one is being used they are 
used in isolation.  [1 2 3]

Adequate use of tools and 
features results in potential of 
technology being utilised for the 
intended purpose. There are 
aspects of integration across two 
or more applications that are used.         
[4 5 6]

Effective use of tools and 
features results in potential of 
technology being fully utilised 
and clearly aligned to the 
intended purpose. Applications 
used are fully integrated. [7 8 9 
10]

Project Life Cycle Processes and 
Methods

2b
Importing and manipulating data

(Execution 1)

MB1: 1 to 4 marks MB2: 5 to 8 marks MB3: 9 to 13 marks

The solution allows for data to be 
imported and manipulated. There 
will be inefficiencies and 
inaccuracies that will impact on the 
quality of the data and the 
objectives of the solution. 

The solution is open to security 
and legal risks. [1 2 3 4]

The solution allows for data to be 
imported and manipulated so that 
most of the requirements of the 
project can be met. There are 
some inefficiencies but they will 
not impact on meeting the 
requirements.

The security and legal risks 
identified in the planning phase 
have been carried forward into the 
solution and evidenced although 
only one or two tools and 
techniques are used to preserve 
data integrity by protecting the data 
from malicious intent and/or 
unauthorised access. Some 
opportunities for safe, secure and 
responsible practices have been 
missed.   [5 6 7 8]

The solution allows for data to be 
imported and manipulated 
efficiently and effectively so that all 
requirements of the project can be 
met. The security and legal risks 
identified in the planning phase 
have been carried forward into the 
solution and evidenced by a range 
of tools and techniques used to 
preserve data integrity by 
protecting the data from malicious 
intent and/or unauthorised access. 
This takes into account both how 
the data will be processed and 
how the information will be 
presented.                            [9 10 
11 12 13]
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Year 11 IT Half Term 2 Coursework support 1C/2C
COURSEWORK MARK CRITERIA – Refer to these to check you have it all completed

Use of IT Tools and Techniques

1c
To select and present integrated 

information

(Execution 2)

MB1: 1 to 3 marks MB2: 4 to 6 marks MB3: 7 to 10 marks

Limited use of tools and features 
results in potential of technology 
being under-utilised for the intended 
purpose. May use only one 
application but where more than one 
is being used they are used in 
isolation.[1 2 3]

Adequate use of tools and features 
results in potential of technology 
being utilised for the intended 
purpose. There are aspects of 
integration across two or more 
applications that are used.[4 5 6]

Effective use of tools and features 
results in potential of technology 
being fully utilised and clearly 
aligned to the intended purpose. 
Applications used are fully 
integrated. [7 8 9 10]

Project Life Cycle Processes and 
Methods

2c
Selecting and presenting information

(Execution 2)

MB1: 1 to 4 marks MB2: 5 to 8 marks MB3: 9 to 13 marks

The data created has only been used 
in a minimal way to support the 
information being presented. 

Nonetheless information has been 
communicated to address some of 
the requirements of the project. How 
the data has been structured will 
affect the clarity of the information 
communicated. The same method 
and the same distribution channel 
have been used to communicate 
information to all audiences. There 
will be no integration of the data with 
the selected communication method.     
[1 2 3 4]

The data is suitably used to support 
the information being presented 
which addresses some of the project 
requirements. 

Different methods have been 
selected for different audiences but 
what is used is passable for the type 
of information and its audience. 
There is some integration between 
processed data and the 
communication methods. The quality 
and quantity of information provided 
meets the requirements of each 
audience, but there will be some 
instances of misinformation. Only 
one distribution channel has been 
selected to communicate the 
information to all audiences.

Security and legal actions taken are 
aligned with at least one distribution 
channel to minimise risks from 
cyber-security attacks. [5 6 7 8]

The data is suitably used to support 
the information being presented 
which addresses all of the project 
requirements. 

They have utilised suitable 
opportunities to integrate processed 
data with communication methods 
and each distribution channel to 
communicate the information to 
each intended audience. The 
quality, quantity and accessibility of 
the information provided clearly 
meets the requirements of each 
audience. Security and legal actions 
taken are directly aligned with the 
selected distribution channels to 
minimise risks from cyber-security 
attacks. [9 10 11 12 13]
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Year 11 IT Half Term 2 Coursework support 3A
COURSEWORK MARK CRITERIA – Refer to these to check you have it all completed

Evaluation

3a

Iterative review and final evaluation

(Evaluation)

MB1: 1 to 3 marks MB2: 4 to 7 marks MB3: 8 to 11 marks

There is an attempt to carry out an 
iterative review at the end of one or 
more phases of the project life 
cycle that states what went well 
and/or what did not go well, but 
without reasons for why that was.

Carries out a final evaluation at the 
end of the project that states what 
went well and/or what did not go 
well, there will be limited 
recognition of what changes were 
made, if any, during the project.

[1 2 3]

Iterative reviews have been carried 
out for one or more phases of the 
project life cycle, showing 
consideration of both positive and 
negative aspects to inform the 
immediate next stage.

The review will lack detail about 
what went well and what did not 
with reasons for why that was. 
Resolutions and adaptations are 
described and some are 
explained although they are not 
justified.

Carries out a final evaluation 
against their success criteria, 
identifying if the objectives were 
met.

Evidence of a reflection on the 
planning phase outputs, project 
objectives and success criteria. 
Identifies any gaps or issues that 
emerged in a later phase and/or 
those that they would like to 
consider if they were repeating the 
project (lessons learnt).

[4 5 6 7]

Iterative reviews have been carried 
out for all phases of the project life 
cycle, showing consideration of 
both positive and negative aspects 
of the current phase and any 
phases that preceded it to inform 
direction and decisions for all 
phases to follow.

Resolutions and adaptations are 
explained and some are justified.

Carries out a final evaluation that 
measures the success of the 
project against their success 
criteria. 

Evaluation includes an analysis of 
the original planning documentation 
compared to the final product and 
the effects of constraints on the 
project such as processes and 
resources are evaluated and 
lessons learnt recorded.

[8 9 10 11] 45
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Year 11 Computer Science HT 3
Revision

Component 1
The topics which will be covered on Paper 1 
are as follows:
• Systems Architecture
• Memory 
• Storage 
• Wired and wireless networks 
• Network topologies, protocols and layers
• System security 
• System software 
• Ethical, legal, cultural and environmental 

concerns

Component 2
The topics which will be covered on Paper 2 
are as follows:
• Algorithms
• Programming techniques
• Producing robust programs
• Computational logic
• Translators and facilities of languages
• Data representation

Computer Science Command Words

Revision Materials:
www.doddlelearn.co.uk
www.Senecalearning.com
www.bbc.co.uk/bitesize
www.quizlet.com 47
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Organisational Structure

Training and Development Motivation

Communication- where messages are passed between two or more people. This 
can be problematic if it is insufficient of excessive. Barriers - refer to factors that 
could prevent effective communication. These include noise, language barriers and 
technology. 

Ways of working
• Full time- where an employee works 37 or more hours per week 
• Part time- where you work less than 36 hours per week
• Flexible- this is where the employees works different hours each week  
• Remote Working- working from home through the use of computers/technology. 

Types of contract 
• Permanent- when an employee has a job for the foreseeable future, with no end 

date.  
• Temporary- when an employee has a job for a given time period (eg 3 months)
• Freelance- when an employee is hired to complete a job, once the job is 

completed, they leave. 

• Training- Introducing employees to new concepts/ideas
• Development- Pushing employees further/giving further knowledge on an existing 

concept
• Training can either be:
• Formal- In a learning environment/setting by professionals brought in to deliver
• Informal- training that is on the job and usually delivered by regular employees
• Self learning- giving employee the responsibility to learn outside of the work setting.  
• Targets are then set and these are often reflected on in performance reviews 

Attract employees- more employees will apply to vacancies due to good 
reputation 
Retain employees- employees will not leave
Higher productivity- increase in the amount of w ork each employee completes. 

Recruitment is the process of obtaining employees into a vacant job role/position. 
This can be done either through the use of internal or external recruitment. Internal 

Recruitment is the filling of a position with someone who already works within the 
business, External recruitment is the filling of a position with someone completely 
new from outside of the business. 

The business will provide the following documents when recruiting; 
Person specification- this outlines the type of person that would be ideal for the 
job role 
Job description- this details all of the roles and responsibilities of the job role 
being filled
** The applicant will provide a completed application form and their personal CV 

Key job roles and their responsibilities: 
• Directors
• Senior managers
• Supervisors
• Operational staff 
• Support staff

Recruitment

Motivation is the will/desire to want to work, this can lead to: 

Financial- Non-financial

Remuneration- a basic salary/wage 
Bonus- money paid of top of 
salary/wage when targets are met. 
Promotion- an increase in pay due to 
better position in management. 
Commission- a percentage paid on 
top of wages based on sales made
Fringe benefits- small extras on top of 
wages such as company car, discount 
schemes etc

Job rotation- giving employees the
opportunity to perform different jobs to 
avoid repetition and boredom. 
Job enrichment- allowing employees 
to have more responsibility, taking on 
more important work. 
Autonomy- giving employees the
power to be involved in decision 
making. 

Flat Structure
An organisation 
w ith few  layers of 
management. 
There is less scope 
for promotion but 
eff icient 
communication 

Hierarchical Structure
An organisation w ith 
many layers of 
management. There 
is lots of scope for 
promotion but issues 
w ith communication

Centralised structure- where decisions are made at the top level of management and 
passed down 
Decentralised structure- where decisions are made by regional/functional managers 
lower down the business. 

Year 11 Business- Half term 3 
Business 
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GCSE Fine art

https://youtu.be/61DZqjNP_AM

You will complete all of your research in sketchbook format and will therefore need to 
present your ideas creatively. There are lots of ideas online so spend some time looking 

at examples to help you think about how you want your book to look.

Independent study/Research
Look at the example on Youtube of a creative sketchbook. Also look at 
the examples on www.studentartguide.com
Start to consider how you could present your ideas for your project.

Independent study
Produce a creative mind map for your 
project. Include images, drawings and 
photographs which tell the viewer your 
ideas about your theme.

Explore materials and techniques

Drawing
Painting
Pen
Pencil
Crayon
Stitch
Photography
Review

Annotate
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Knowledge Organiser – Design Technology  
KS4 GCSE  

Design Technology
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Knowledge Organiser – Design Technology  
KS4 GCSE  

Design Technology
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Knowledge Organiser – Design Technology KS$

Design Technology
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LO2  Understand how Hospitality and Catering provisions operate  

Understanding how Hospitality & Catering provisions operate
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LO2  Understand how Hospitality and Catering provisions operate  
Understanding how Hospitality & Catering provisions operate
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LO2  Understand how Hospitality and Catering provisions operate  

Understanding how Hospitality & Catering provisions operate

59



LO2  Understand how Hospitality and Catering provisions operate  

Understanding how Hospitality & Catering provisions operate
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BTEC Unit 2 Managing a Music Product
Learning Aim B: Promote a music product

INDUSTRY PRACTICE The Music Industry is constantly changing and to be aware current 
promotional strategies research is essential. 

STEPS TO SUCCESSFUL MARKETING
1) Look at successful products, similar to yours, and research how the product was promoted. 
2) Choose one method of promotion for your own musical product
3) Find many examples of your chosen method of promotion and find commonalities in 

communicating essential information and industry practice. 
4) Research which way is best to communicate information to your target audience. 
5) Using all this information create your promotional material
6) Evaluate, on a regular basis, if your promotional material is successful. 

PROMOTIONAL 
MATERIAL

• Press release
• Poster
• Website
• Audio advert
• Video advert
• Merchandise
• Album/single 

cover 
(recording)

• Letter/email to 
friends and 
family

HELPFUL WEBSITES
Designing CD Covers
http://www.musicbizacademy.com/knab/articles/cdcover.h
tm
Promoting a concert
https://www.attendstar.com/how-to-promote-a-concert/

INDUSTRY PRACTICE
From promotional material the target 
audience must be able to access your 
music product. However, audiences may 
also appreciate accessing information 
via a website/social networking. 

BTEC Unit 2 Managing a Music Product
Learning Aim B: Promote a music product
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BTEC Unit 2 Managing a Music Product
Learning Aim C: Review the management of a music product

Now your product is complete you must review the work undertaken by you, your peers and others 
leading to the product’s success, or lack of success. 

MANAGEMENT PROCESS – Questions to ask yourself

Focus/preparedness to work. Were you and your team 
always focussed and ready to work?

Time management. Did you and your team organise 
your team effectively?

Sharing responsibility/supporting colleagues. Did you 
share responsibilities and support others who were 
falling behind?

Motivation. Did you keep motivated throughout the 
task?

Listening to feedback/respecting the opinions of 
others. Did you listen to feedback and make any 
changes because of it?

Adaptable/trying out new things. Did you try anything 
innovative?

Communication. How well did you communicate 
instructions?

Research. Did your research help in any of your ideas.

Monitoring progress. Did you regularly monitor your 
progress and the progress of your teams. 

Artistic drive: Were your ideas successful? Did you think 
outside the box?

Marketing. Was it successful? Did you attract your 
target audience?

Structuring a paragraph

Identify an element of your product which was successful or identify 
an element of your product which needs improving. 
Explain why this element of your product was a success/needed 
improving based on your management process.
The sentences above should be justified with any evidence you have 
to support your findings
An example – the product was a concert: 
The room had a audience capacity of 50 and we managed to sell 40 
tickets. Our marketing strategy was successful; we targeted friends 
and family of our performers by giving each performer a letter to give 
to their parents with details on how to purchase tickets. From the 
minutes of our meetings it is clear we expected, through our 15 
performers, we’d sell 2 – 3 tickets per performer and therefore an 
audience of 30 – 45. To promote it further we could have promoted it 
throughout our school however we ran the risk of exceeding capacity 
for the room. 

Use your evidence to justify a point you have made
Log book Minutes to meetings Screen shots

Feedback Questionnaires Recordings

Rehearsal schedule Product sales Research

BTEC Unit 2 Managing a Music Product
Learning Aim C: Review the management of a music product
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BTEC Unit 5 Introducing Music Performance
Learning aim A: Develop your music performance skills and review your own practice 

PERSONAL MANAGEMENT
Independent practice
Working on your own to learn your musical part.

Attendance
Being on time and where you need to be.
Time management
Adhering to rehearsal schedules and ensuring you have 
enough time to complete things to the best of your ability.

Readiness to work
Bringing the correct equipment to rehearsals and ensuring 
you have something to rehearse.
Listening to instruction and direction
Being prepared to take on feedback from others in your 
group and your teacher.
Observing safe working practice
Ensuring that you are careful within the
rehearsal/performance environment.
Willingness to try something out
Having an open mind to do something different and try 
something new. This could be in genre, technique or stylistic 
interpretation.
Rehearsal discipline
Being focused and on task when practicing. 
Showing sensitivity towards others
An awareness of the ability and capability of others and be 
thoughtful about this.

REHEARSAL 

Warm-ups
Preparing the body and instrument to perform to its
best ability.
Physical preparation
Ensuring your body is capable of achieving your best
performance by stretching and breathing.
Musical interaction
How you communicate with others whilst you are
performing e.g. knowing when each of you start/stop.
Constructive feedback
Pointers that can help each other, not negative
comments that have no solution.

Modelling  watching an educational video clip and 
learning from their technique
Chunking  taking a small section and rehearsing it
Repetition  repeating until accurate
Self assessment  watching video footage and logging 
areas to improve 64



Performance Techniques, Interpretative Skills and Stylistic Qualities 

Accuracy The right notes, the right timing and the right technique.

Rhythm and Timing
The correct pattern of beats when playing as a soloist or with others.

Dynamics The volume of the music.

Musicality/sensitivity The quality or state of being musical and having 
a talent.
Technical exercises
Scales, arpeggios, chord progressions –anything that prepares you for 
more difficult technical passages in your playing.
Expression
The art of playing or singing with a personal response to the music. At 
a practical level, this means making appropriate use of dynamics, 
phrasing, timbre and articulation to bring the music to life.
Communication Speaking with others in rehearsal or in a 
performance.
Phrasing
The manner in which a musician shapes a sequence of notes in a 
passage of music, in order to express an emotion or impression.
Range The lowest and highest note.
Sight reading Playing something from music for the first time.
Improvisation Playing a melody spontaneously from a set of chords. 

Breath control Using your diaphragm to fill your lungs with air and 
then gradually release it.
Vibrato A musical effect consisting of a regular, pulsating change of 
pitch. It is used to add expression to vocal and instrumental music.

Tuning
Ensuring that your note has the potential to be in tune so it is not sharp or flat.
Awareness of/Following an accompaniment
Ensuring that you are aware of the importance of the accompaniment to the 
melody and how the two need to work together to make an effective 
performance.

Learning repertoire The process of learning different styles and genres of 
music to develop your performance skills.

Musical interaction
Ensuring you communicate with your audience by engaging with them in your 
performance, as well as other musicians you are playing with.

Stage Presence
The ability to command the attention of a theatre audience by the 
impressiveness of one's manner or appearance.
Emphasis Special importance, value, or prominence given to something. This 
could be on a note or on a word.

Musicality/sensitivity The quality or state of being musical and having a talent.

Intonation Accuracy of pitch in playing or singing.

Projection A great tool in assisting in bringing greater dynamics to the 
performance. Being able to successfully increase and decrease volume 
whilst performing can help enhance your performance and highlight the 
emotion in the song
Confidence The feeling or belief that one can have faith in or rely on 
someone or something.

Focus Being on task and fully committed.
Technical control Ensuring you have the correct technique to enable you to 
perform accurately.

BTEC Unit 5 Introducing Music Performance
Use your music performance skills within rehearsal and performance 

BTEC Unit 5 Introducing Music Performance
Use your music performance skills within rehearsal and performance
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Btec Sport Level 2 – Unit 3
BTEC Sport Level 2 - Unit 3
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Tech Award DANCE            Component 3 – Responding to a brief

What is a stimulus

Becoming a choreographer

Component 3 – External exam 
Responding to a brief 

Dance choreography must have a starting point. "A stimulus 
can be defined as something that arouses the mind, or spirits, or 
incites activity" The choreographer should take advantage of 
the wide variety of stimuli available to him/her. In doing this 
he/she will ensure that his/her compositions will not be 
tedious, meaningless or uninspired.

WHAT IS A STIMULUS
A stimulus OR stimuli can be defined as something that gives you an 
idea – an inspiration, a starting point. It is the beginning of the 
choreographic process.
Examples of stimuli for dance:
•AUDITORY music – choreographer must be aware of nature of 
music and if it complements or conflicts with the dance idea. 
Dictates mood, style, length, phrasing and overall form. voice, 
poems, found sound (effects) – little restriction in the ways these 
can be used.
•VISUAL pictures, sculptures, objects, patterns, shapes, etc… – lines, 
shape, rhythm, texture, colour, imagined associations. Provides 
more freedom for the dance choreographer, can be 
unaccompanied by the stimulus or used in the setting of the dance 
work.
•KINESTHETIC movement itself –has no communicative purpose, it 
does not intend to transmit any given idea but does have a style, 
mood, dynamic range, pattern or form, e.g., tip, fall, walk, turn, etc.
•TACTILE feel of a piece of material, clothing, object, etc…–
produces kinesthetic response, e.g., full skirt may provoke swirling, 
turning, freely flowing, etc.
•IDEATIONAL to convey an idea or unfold a story or an emotion–
e.g., if it is war the choreographer’s range of choice is limited to 
movement that will suggest this. If it is a story then it also has to be 
sequentially portrayed in a narrative form.

1. Study the Music
If you know what music you want to choreograph your dance to, start 
studying. Go beyond creating movements based on the rhythm and 
beat of the song, and study the lyrics, the emotion, and the meaning 
behind the song. You can find inspiration from the feelings you get 
when you read the words, and embrace the emotion the artist puts into 
the song.

2. Watch the Pros
Take some time to watch dance-heavy musicals, like "Chicago" and 
"Anything Goes," competitive series like "World of Dance," and even 
street performers to grab some inspiration for your moves. Observe the 
styles, transitions, and combinations of movements and note how pro 
dancers create a physical connection to the music. This can help 
motivate you to create dances that get the audience to connect with 
your physical interpretations of the music.

3. Plan for Audience and Venue
Think about who your performance or event is for. Consider the venue 
you're performing at, too, because your dance environment can help 
you find ways to creatively express emotion. Lighting, sound, and the 
overall ambiance of your venue can help you design dances that 
incorporate mood and emotion to connect with the audience during 
your performance.
4. Think About Dance Style
Choreograph with steps and dance moves that reflect a specific style. 
You might try incorporating hip hop steps into a classical dance to mix it 
up and create your own unique dance style, for example. If you're just 
starting out with dance choreography, try focusing on learning how to 
balance a specific style of dance with your unique interpretation of the 
music you're dancing to.

5. Focus on the Basic Elements
Focus on one (or several) of the most basic elements of dance: 
shape, form, space, time, and energy. For form, you can focus on 
designing phrases and steps based on a specific form from 
nature, like an animal or landform. Use your stage space to 
showcase explosive energy and give certain aspects of your 
performance a punch of emotion that keeps your audience 
engaged.
6. Don't Start at the Beginning
If you're stuck trying to figure out how to start your dance, plan 
it out from the middle or from the end. Tell a story through your 
dance choreography and plan out the climatic elements before 
the small steps to help you flesh out where you want to go with 
your ideas. Once you've outlined the basic structure of your 
choreography, piece it together into an entire work.

7. Try Choreographing Without Music
Dance in silence. It might seem like a crazy idea since you're 
choreographing the dance to a specific song. However, just 
letting your body move and flow with different tunes you 
imagine can help you step outside your comfort zone and 
incorporate challenging moves and dance steps that you might 
not have thought to pair with a song or score. When you 
discover something you like, pair it with other steps you've 
already developed and start fitting your moves to the music.
More Tips to Choreograph a Dance
•Tel l the music's story through your movements
•Keep practicing with imaginative steps
•Be determined to learn from your mistakes
•Chal lenge yourself with unique rhythms, styles, and techniques
•Plan out your most impactful elements then work in additional steps around 
those
•Keep practicing your choreographing techniques
•Don't be afraid to learn something new
One of the most important things to keep in mind when choreographing a 
dance, though, is to embrace diversity. Don't be afraid to do something 
di fferent or outside the norm. Try incorporating new styles or s teps to make 
your dance fresh, and study all types of art to get excited about your work. The 
more you challenge yourself to think outside the box, the more creative and 
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Stage 3

MEETINGS and DISCUSSIONSin your group.

When did you meet? (what day, before, during or after the rehearsal).

What points or items did you discuss?

How well did you get across ideas in a team?

What may have changed because of the meeting/discussion?

Stage 1

What is the theme? Stimulus? What ideas spring to mind straight away?
How many are in your group? What advantages do you think this will have (to compliment the theme, create group shapes, to organise solos, duos, 
trios, group sections).
Have a team meeting to discuss the stimulus and explore ideas - Think about what research you would like to do. 

Stage 2

Things to think about as you start getting ideas together:

Will you use props? If so how will you use them and how do they relate to the stimulus?

What music have you thought of using? How will you use it and how does it relate to the stimulus?

What style or styles of dance would you like to use? How would this relate to the stimulus?

How many sections would you like the pieceto have and why?

Have you thought about WHO you are making the piece for? Who is your Target Audience? What has influenced this decision?

Tech Award DANCE            Component 3 – Responding to a brief

Stage 4

Setting choreographic tasks or creating your movements.

What THREE ideas related to the stimulus would you all as a group like to try out first?

Research the stimulus! Create a mind map full 
of your ideas

Listen to a variety of music, with different 
dynamics. You will need contrast and a climax 
to make your dance interesting

Write a story with a clear start, middle and 
end. Where is the climax (the most exciting 
part?)

Keep a log of your choreography journey

Plan your rehearsal schedules and rehearsals

Keep a record of your strengths and targets

Getting started with your choreography                                                              Task 1: Ideas Log 
Organisation Top Tips

Group work top tips 

What is a target audience?
Finding a target audience means discovering what 
kind of people are most likely to be interested in 
your service or product. A particular group at which 
a product such as a film or performance is aimed.

Set clear goals

Ensure everyone contributes

Avoid negativity

Tech Award Dance  - Component 3 - Responding to a brief

70



Stage 5 – Ideas log questions

What is the concept behind yourperformance? What is the story or idea?

If you were to try and ‘sell’ your idea to a theatre what would the title of the piece be? Also what
would the short description be? Or maybe you have a ‘tag line’.

How do these ideas above relate to the stimulus on the ‘Brief’?

What were your initial ideas?

How did you explore these ideas in yourgroup?

Did you look at any other pieces of art or dance that relatedto the theme?

How did you use this ideas, or movements or words?

How did these developin the first rehearsals?

How did you get your ideas across to your group? Meetings etc.

How well are your group working so far? Are you putting ideas forward? Or making suggestions?
What has been effective?

Have you created a rehearsal schedule? Where and when?

Did you plan a meeting schedule? Where and when?

What resources do you need to make your piece? Research? Music? Props? Costume? Other sound?
Other works or art (paintings/poems/dance works).

How has these other works influenced your piece? Is it the style? Structure? Theme?

What style of styles of dance or dance theatre are you using?

Give a quick description of a moment in the piece so far?

Who is your target audience?

How did you get to this audience from the stimulus? Or group meetings?

How are you managing these? Have a quick discussion with your teacher and note down
answers on the back of this page.

Use Inspiration from our three choreographers 

BINTLEY
- His work is guided by a strong sense of morality that results from his own spiritual belief.
- Strong sense of theatre and explores a theme
- Tackles contentious issues
- Often finds inspiration in music
- Blends classical and contemporary techniques 

BRUCE
- Pieces have emotional or dramatic content, make an impact on the audience
- He said ballets are not basically about movement but about ideas
Shown awareness, idealism and sensitivity in dance
- Created works directly concerned with social, political and ecological issues.
- Range of stimuli extensive – literature, art and music
- Combines all aspects of his training –classical ballet, Graham-based technique and popular dance forms
- Blends classical and contemporary techniques - Folk dance in “Ghost Dances”
Tap in “Swansong”

FAGAN
- Style is a mix of ballet and modern dance, spiced up with his Afro-Caribbean roots.

- He developed the Fagan Technique

- - a unique and evolving vocabulary, which fuses the weight of modern dance, the vitality of Afro-Caribbean movement, and the 
speed and precision of ballet with the risk-taking experimentation of post modernism.

Getting started with your choreography 
Task 1: Ideas Log 

Tech Award DANCE            Component 3 – Responding to a brief
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Health and Social Care: Component 1 Human Lifespan Development
Knowledge organiser and sentence starters

Elaborating your 
ideas. Ask “So what?”

• This suggests
• This shows
• This signifies
• This implies
• This means 
• Therefore
• However
• Furthermore 

What do you think? language

• In conclusion…
• It is clear that…
• From looking at…
• The evidence suggests…
• Overall…

Use connectives to extend your sentences and link each 
paragraph….

Explain an idea
• Although
• Except
• Unless
• However
• Therefore

Give examples
• Such as 
• In the case 

of
• For example
• As revealed 

by
• For instance

Sequencing
• Firstly
• Secondly
• Next
• Finally
• Since 

Adding to
• And
• Also
• As well as
• Moreover
• Too
• Furthermore

Cause and 
Effect
• Because
• So
• Therefore
• Consequently
• Thus
• As a result 

of

Contrasting
• Whereas
• Instead of
• Alternatively
• Otherwise
• In another 

way
• Then again

To Emphasise
• Above all
• Ultimately
• Especially
• Significantly 

To compare
• Likewise
• Equally
• In the same 

way
• Similarly 

Health and Social Care:  Component 1 - Human Lifespan Development
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Learning Aim A

Health and Social Care: Component 1 Human Lifespan Development
Assessment criteria and command words..

A.1P1 Identify aspects of growth and development for a selected individual.

A.1P2
Identify factors that have had an effect on growth and development of a 
selected individual.

A.1M1
Outline different aspects of growth and development across three life stages 
for a selected individual. 

A.1M2
Outline the ways that different factors have affected growth and development 
of a selected individual.

A.2P1
Describe growth and development across three life stages for a selected 
individual. 

A.2P2
Explain how different factors have affected growth and development of a 
selected individual. 

A.2M1
Compare the different factors that have affected growth and development 
across three life stages for a selected individual.

A.2D1
Assess the changing impact of different factors in the growth and development 
across three life stages of a selected individual.

Learning Aim B

B.1P3 Identify relevant information about a life event experienced by two individuals 

B.1P4
Identify sources of support that were available to two individuals experiencing a 
life event

B.1M3 Outline the impact of a life event on the development of two individuals 

B.1M4 Outline what support was given to two individuals experiencing a life event 

B2.P3 Explain the impact of a life event on the development of two individuals 

B2.P4 Explain how two individuals adapted to a life event, using support 

B2.M2
Compare the ways that two individuals adapted to a life event and the role that 
support played. 

B2.D2
Assess how well two individuals adapted to a life event and the role and value of 
support in this

Identify
Show the main 
features,
purpose or points of
something 

Outline
Give an overview of 
the main topic (what 
is it about) 

Summarise the main 
features

Give a brief 
description 

Describe
Give a clear objective 
account of the main 
points of information

Show your knowledge 
of a topic

May give a relevant 
example

Explain
Give details and clear 
reasons to support 
the points you make

Include evidence to 
support your point of 
view

Compare
Identify the main 
factors of 2 or more 
things
Explain the 
similarities and 
differences
In some case say 
which is best and why 

Assess
Give careful 
consideration of a 
variety of factors or 
events that apply to a 
situation
Identify those 
factors that are most 
important or relevant
Provide a conclusion 
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Health and Social Care: Component 2 H&SC Services and Values
Knowledge organiser and sentence starters

Elaborating your 
ideas. Ask “So what?”

• This suggests
• This shows
• This signifies
• This implies
• This means 
• Therefore
• However
• Furthermore 

What do you think? language

• In conclusion…
• It is clear that…
• From looking at…
• The evidence suggests…
• Overall…

Use connectives to extend your sentences and link each 
paragraph….

Explain an idea
• Although
• Except
• Unless
• However
• Therefore

Give examples
• Such as 
• In the case 

of
• For example
• As revealed 

by
• For instance

Sequencing
• Firstly
• Secondly
• Next
• Finally
• Since 

Adding to
• And
• Also
• As well as
• Moreover
• Too
• Furthermore

Cause and 
Effect
• Because
• So
• Therefore
• Consequently
• Thus
• As a result 

of

Contrasting
• Whereas
• Instead of
• Alternatively
• Otherwise
• In another 

way
• Then again

To Emphasise
• Above all
• Ultimately
• Especially
• Significantly 

To compare
• Likewise
• Equally
• In the same 

way
• Similarly 

Health and Social Care:  Component 2 - H&SC Services and Values
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Learning Aim A

Health and Social Care: Component 2 H&SC Services and Values
Assessment criteria and command words..

Learning Aim B
A.1P1 Identify health and social care services that meet some of the needs of 

individuals in a given scenario.

A.1P2 Identify barriers that might prevent individuals accessing a health or social care 
service.

A.1M1 Outline ways in which health and social care services meet the needs of individuals 
in a given scenario. 

A.1M2 Outline barriers that would affect the use of one health or social care service for 
an individual in a given scenario. 

A.2P1 Explain how health and social care services meet the needs of individuals in a given 
scenario.

A.2P2 Explain how barriers could affect the use of one health or social care service for 
an individual in a given scenario.

A.2M1
Analyse the extent to which health and social care services meet the needs of 
individuals in a given scenario, explaining how barriers for one service can be 
overcome. 

A.2D1
Assess the suitability of health and social care services for individuals in a given 
scenario, making justified and realistic suggestions for how barriers can be 
overcome. 

B.1P3
Demonstrate some care values in a health or social care context, making use of 
notes as support.

B.1P4 Summarise briefly some key points from feedback.

B.1M3
Demonstrate the care values in a health or social care context, making use of notes 
as support.

B.1M4
Outline positive aspects of own demonstration of care values and respond to 
feedback.

B.2P3 Demonstrate the care values independently in a health or social care context.

B.2P4 Describe positive and negative aspects of own demonstration of the care values and 
comment on aspects of feedback.

B.2M2
Demonstrate the care values independently in a health or social care context, 
making suggestions for improvements of own application of the care values that 
incorporate feedback. 

B.2D2
Demonstrate the care values independently in a health or social care context, 
making justified and appropriate recommendations for improvements of own 
application of the care values that incorporate feedback.

Identify
Show the main 
features, purpose 
or points of 
something 

Demonstrate
Carry out and apply
knowledge,
understanding or 
skills in a practical 
situation 

Summarise
Gathers all of 
the main points / 
aspects of a 
situation or 
experience 
briefly

Outline
Give an overview of 
the main topic 
(what is it about)
Summarise the main 
features
Give a brief 
description 

Describe
Give a clear 
objective account 
of the main points 
of information

Show your 
knowledge of a 
topic

May give a relevant 
example

Explain
Give details and 
clear reasons to 
support the points 
you make

Include evidence to 
support your point 
of view

Analyse
Examine 
methodically, in
order and in detail 
to interpret 
something

Assess
Give careful 
consideration of a 
variety of factors 
or events that apply 
to a situation
Identify those 
factors that are 
most important or 
relevant
Provide a conclusion 
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Unit 4 – International Travel & Tourism Destinations
Learning Aim A : Know the major international travel and tourism destinations and gateways

Major gateways
3 letter INTERNATIONAL airport codes: 
LHR, JFK, LAX, SYD, LIM, LOS, BKK, TYO
Train Terminals: 
St Pancras Int, Gare du Nord, Grand 
Central, 
Puerta de Atocha
Seaports:
Bilbao, St Malo, Miami

There are over 190 countries in the world. How many will you visit in your lifetime?
The travel industry provides opportunities to explore some of these countries and by 
travelling beyond the UK we can experience a world of different cultures, traditions, 
landscapes and experiences. There are exotic locations and bustling, vibrant cities to 
explore, while the wonders of the natural world attract the traveller and offer 
opportunities for adventure.

European 
Destinations

Summer 
Sun/Winter Sun 

Year-Round 
/Cruise areas

Countryside 
areas

City breaks

Worldwide  
Destinations

Winter sports

Islands 

City breaks

UNESCO sites

International Travel & Tourism
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