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AQA English Language Paper 1: Explorations in Creative Reading and Writing

The Kite Runner by Khaled Hosseini
The following extract is from The Kite Runner, the first novel by Afghan-American author Khaled Hosseini. 
Published in 2003 by Riverhead Books, it tells the story of Amir, a young boy from the Wazir Akbar Khan 
district of Kabul.
Chapter One
December 2001
I became what I am today at the age of twelve, on a frigid overcast day in the winter of 1975. I remember the 
precise moment, crouching behind a crumbling mud wall, peeking into the alley near the frozen creek. That 
was a long time ago, but it’s wrong what they say about the past, I’ve learned, about how you can bury it. 
Because the past claws its way out. Looking back now, I realize I have been peeking into that deserted alley 
for the last twenty-six years. 

Question 1: List 4 things
You must choose from the 
lines specified in the 
question.
4 marks
5 minutes

Question 2:
Language analysis
WHAT? HOW? WHY?

The writer creates a 
sense of mystery through 
personification of the 
protagonist’s past: “the 
past claws its way out.” 
The verb “claws” 
highlights the struggle 
between Amir’s attempts 
to “bury” his past and 
the strength of his 
memories.
8 marks
10 minutes

Question 3: Structural analysis

Question 4:
Critical Evaluation: To what extent do 

you agree?
• Say whether you agree/disagree/ 

partly agree (evaluate).
• Provide evidence (quotations) to 

support your evaluation.
• Analyse your evidence using 

accurate subject terminology.
20 marks
25 minutes

Mark Scheme
Band 4: Perceptive, detailed analysis
Band 3: Clear, relevant explanation. 

Band 2: Some understanding and comment. 
Band 1: Simple, limited comment.

Methods

Zo
om

Embedded 
quotation

Read the questions carefully.
Have your highlighter ready.

AQA English Language Paper 1: 
Explorations in Creative Reading and Writing
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AQA English Language Paper 1: Explorations in Creative Reading and Writing

Descriptive writing Narrative writing

Mark Scheme –AO5
• Communicate clearly, effectively and imaginatively, 
selecting and adapting tone, style and register for different 
forms, purposes and audiences. 

• Organise information and ideas, using structural and 
grammatical features to support coherence and cohesion of 
texts

Either: Write a story about two people who meet 
unexpectedly, as suggested by this picture.

Mark Scheme – AO6

Candidates must use a range of 
vocabulary and sentence 
structures for clarity, purpose 
and effect, with accurate 
spelling and punctuation.

Insidiously, the 
smoke and sweat 
and sound invaded
the dark, cavernous 
room. Their senses 
both heightened and 
confused, the 
dancers moved as 
one: arms raised, 
eyes blurred, blood 
pumping.

• Adverbs
• Alliteration
• Verb choices
• Personification
• Triple
Which other techniques 
could you employ?

Or: Describe a place you find exciting.
You may have a choice of narrative or descriptive writing, BUT you 
may not. There may be two narrative tasks, or two descriptive 
tasks. Be prepared for both!

• 1st or 3rd person?
• Past or present tense?
• Drop paragraph to 

begin?
• Dual narrative?
• Flashback?
Don’t use too many 
characters. Remember, your 
narrative should be 
descriptive as well.

AQA English Language Paper 1: 
Explorations in Creative Reading and Writing
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AQA English Language Paper 2: Writers’ Viewpoints and Perspectives

Source A
Source A is taken from The Guardian newspaper and 
is an article about the historical context of the film 
‘The Greatest Showman’, based loosely on the life of 
P.T. Barnum, who curated a ‘freakshow’ circus. 

Hugh Jackman’s new film celebrates PT Barnum –
but let’s not airbrush history

The actor has painted the protagonist of The Greatest 
Showman as a cheerleader for outsiders, but the 
19th-century impresario found fame by exploiting 
circus ‘freaks’.
Everyone loves a good circus movie, and everyone 
loves Hugh Jackman. His forthcoming PT Barnum 
musical, The Greatest Showman, looks to be a timely 
celebration of outsiderness and inclusivity, with its 
bearded women, tattooed men, little people and 
conjoined twins. “His belief was what makes you 
different makes you special,” Jackman has said of 
Barnum. “You can be discriminated for that but if you 
own up to it and we start to embrace everybody then 
it can be what makes life special and fantastic.”

Source B
Source B is taken from P.T. Barnum’s autobiography and discusses his discovery of 
‘Tom Thumb’. In 1842 Barnum discovered one of his most famous and profitable 
attractions, a diminutive child of five, named Charles Stratton.  Barnum 
successfully persuaded the boy’s mother to allow him to exhibit her son and 
brought him to New York. Barnum declared his attraction as being eleven year’s 
old and gave him the name “Tom Thumb.”

I had heard of a remarkably small child in Bridgeport; and by my request my 
brother brought him to the hotel. He was the smallest child I ever saw that could 
walk alone. He was not two feet in height, and weighed less than sixteen pounds. 
He was a bright-eyed little fellow, with light hair and ruddy cheeks, was perfectly 
healthy, and as symmetrical as an Apollo. He was exceedingly bashful, but after 
some coaxing he was induced to converse with me, and he told me that he was 
the son of Sherwood E. Stratton, and that his own name was Charles S. Stratton. 
After seeing him and talking with him, I at once determined to secure his services 
from his parents and to exhibit him in public.

He was only five years old, and to exhibit a dwarf of that age might provoke the 
question, 'How do you know that he is a dwarf?' Some license might indeed be 
taken with the facts, but even with this advantage I really felt that the adventure 
was nothing more than an experiment, and I engaged him for the short term of 
four weeks at three dollars per week, all charges, including traveling and 
boarding of himself and mother, being at my expense.

Question 1
Pick which four 
statements are TRUE
Put a dot in the box 
then CHECK again
Shade the four boxes 
of the TRUE 
statements

Question 2
Read question carefully –
what is the focus?
Summarise differences 
between texts
Make inferences (read 
between the lines)
In Source A…Whereas in 
Source B…
The writer 
describes___________ as…
This suggests/this implies/this 
makes me think/this creates a 
sense of

Question 3
Analyse language
Use quotations
Comment on word 
choices/language devices
Talk about effect on the 
reader (WHY has the writer 
chosen these words?)
The writer uses the 
verb/phrase/metaphor “____”
This suggests/this implies/this 
makes me think/this creates a 
sense of
Overall, this creates a sense 
of…
The adjectives ______, 
_______ and _______ make 
the reader feel…

Question 4
Compare Sources A and B
Use quotations
Comment on language techniques and EFFECT
Comment on TYPE of text (Eg – news article/diary/letter)
Talk about PURPOSE (WHY has the writer written this article – to influence/persuade/entertain?)
The writer wants us to think about…
The writer uses the verb/phrase/rhetorical question “____”
This suggests/this implies/this creates a sense of…

AQA English Language Paper 2: 
Writers’ Viewpoints and Perspectives
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AQA English Language Paper 2: Writers’ Viewpoints and Perspectives

Section B – Writing to present a viewpoint

"Unhealthy drinks and snacks should be banned in our 
schools.  This way our young people will be healthier.“

Write an article for a broadsheet newspaper to explain your 
views on this topic. [40 marks]

Purpose:
Audience:
Format:
Tone:

AQA English Language Paper 2: 
Writers’ Viewpoints and Perspectives
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AO1: Who says it? Which part of the text? 
Does it contrast or link to any other events?

Year 10 English Literature – An Inspector Calls J.B Priestley

AO3: Which theme does this link to? Does this link to 
any relevant contextual knowledge? What can you say 

about the writer’s intention.

AO2: What can you say about language? Can 
you identify any techniques and explain their 

effects?

What is Priestley 
presenting to the 

audience?

How does Priestley 
present this? 

Why does Priestley want this to 
be presented to the audience?

Depiction of wealth and 
pretentiousness: ‘Large suburban 
house’; the Birlings’ dress (‘tails and 
white tie’); luxury items 
(‘champagne’, ‘cigars’, ‘port’)

The play is set in real time: the 
audience watch the evening 
unfold in the same time that the 
characters would experience it. 
This allows the audience to feel 
the suspense and shock.

Use of lighting: the lighting should 
be ‘pink and intimate’ (safe, 

comfortable) and then ‘brighter and 
harder’ once the Inspector enters, 

emphasising the intrusion into their 
safe environment. The brightness 

symbolises his exposure of the truth: 
the family are under the spotlight.

A claustrophobic set: 
the family are 
surrounded by three 
walls, with the audience 
peering into their 
private setting. This 
highlights their 
exposure and 
discomfort.

Priestley’s 
use of 
stagecraft 

English Literature - An Inspector Calls J.B Priestley
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Why did Priestley write 
the play? What was his 

authorial intention?
20
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Science B3: Genetics
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Summary Sheets 

Types of respiration 
All living cells respire to release energy. Organisms need energy for everything they do 
(for example, making new substances, moving). 

Aerobic respiration is a series of chemical reactions that can be summarised as: 
glucose + oxygen → carbon dioxide + water 

Energy is released (but is not a chemical substance and so is not shown in the word equation). 

Carbon dioxide can be detected using: 

● limewater (which it turns cloudy) 

● an indicator (such as hydrogen carbonate) because it is acidic. 

Anaerobic respiration does not require oxygen. In humans it is used to release energy from 
glucose when more energy is needed than can be supplied by aerobic respiration (for example, 
during strenuous exercise). 

glucose → lactic acid 

Anaerobic respiration causes muscles to 
tire quickly and so cannot be used for 
extended periods. A lot of the lactic acid 
travels from the muscles to the liver, where 
it is converted back to glucose. Anaerobic 
respiration releases less energy than 
aerobic respiration. 

After strenuous exercise, the body needs 
extra oxygen. This excess post-exercise 
oxygen consumption (EPOC) (or ‘oxygen 
debt’) replaces oxygen lost from oxygen 
stores (in the blood and in muscles) and 
provides oxygen for increased levels of 
aerobic respiration (for example, to provide 
energy for removing lactic acid, for 
faster breathing, for faster heart rate). 

Gas exchange 
Different organisms use different organs for gas exchange (swapping one gas for another): 

● gills (e.g. fish) 

● skin (e.g. frogs) 

● stomata in leaves (plants) 

● lungs. 
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Summary Sheets 

The physical properties of metals 

Metals Non-metals 
good conductors of heat and electricity poor conductors of heat and electricity 
shiny dull 
solids with a high melting point (except for mercury) most are low melting point solids or gases 
flexible and malleable brittle (break easily instead of bending) 

The chemical properties of metals 
The chemical properties of metals refers to their reactions with other substances. 

For example, metals can react with many non-metals: 

e.g. calcium + chlorine → calcium chloride 

(Note: When naming a compound the ending of the non-metal is changed to   ide) 

Metals can also react with air (oxygen), water and acids. Some metals react very quickly; they are 
reactive. Calcium is a reactive metal. Other metals do not react quickly; they are unreactive. 
Gold is a very unreactive metal. 

Uses of metals 
Metals have many uses depending on their different properties. 
For example, copper is used in electrical wires as it is flexible and a 
good conductor of electricity. It is also used for roof sheets as it is 
malleable and doesn’t react quickly with water. 

Metals as catalysts 
Some metals act as catalysts. These are substances that speed up chemical reactions without 
being used up themselves. Catalysts have many uses, for example, platinum is used in catalytic 
converters in cars. 

Corrosion and oxidation of metals 
The reaction of metals with oxygen forms metal oxides: 

metal + oxygen → metal oxide 

e.g. word equation: calcium + oxygen → calcium oxide 

This is called an oxidation or corrosion reaction. 

Some metals like sodium react quickly with water and oxidise immediately when scratched. Other 
metals do not react easily, for example silver changes colour very slowly as it reacts with oxygen. 

Rusting 
The corrosion of iron is called rusting. It destroys iron and steel structures because rust is weak 
and crumbly. Water and oxygen must be present for iron to rust. 

iron + water + oxygen → iron hydroxide 

Coating the iron with paint, plastic, etc. acts as a barrier to oxygen and water and stops iron 
rusting. 

Science B3: Evolution
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Summary Sheets 

Metals and water 
Some metals can react with cold water. 

 
All the metals that react with water form a metal hydroxide 
(an alkaline solution) and hydrogen gas. 

metal + water  metal hydroxide + hydrogen 

The test for hydrogen gas is that it burns with a ‘squeaky pop’. 

Again, the equations can be written using words or symbols: 

sodium + water  sodium hydroxide + hydrogen

2Na + 2H2O  2NaOH + H2 

Metals and acids 
The metals that react with water react very quickly with acids. 
Some metals that don’t react with water do react with acids. 
When metals react with acids, they produce hydrogen and a salt. 

metal + acid  salt + hydrogen 

The name of the salt formed depends on the name of the acid: 

● hydrochloric acid → chlorides 

● sulfuric acid → sulfates 

● nitric acid → nitrates 

Again, the equations can be written using words or symbols: 

magnesium + sulfuric acid → magnesium sulfate + hydrogen

Mg + H2SO4 → MgSO4 + H2  

Reactivity series  
The reactions of metals with 
oxygen, water and acids 
allows us to put the metals 
in order of reactivity: 

Potassium 

Sodium 

Lithium 

Calcium 

Magnesium 

Aluminium 

Zinc 

Iron 

Tin 

Lead 

Copper 

Mercury 

Silver 

Gold 

The reactivity of metals can 
be linked to their uses. 

For example, metals used 
for building need to have a 
low reactivity, otherwise 
they will corrode away. 

Alloys 
Alloys are mixtures of metals with one or more other elements. Alloys have different properties 
from the pure metal and so can be more useful. 

For example, steel, an alloy of iron, is stronger and does not rust as quickly. 

Pure metals have a fixed, precise melting point where as 
alloys have a lower melting point and melt over a range of 
temperatures. Melting points can therefore be used to 
identify pure metals. 

Alloys are usually also harder than pure metals because 
the different sized atoms disrupt the regular structure 
making it harder for the layers of atoms to slip over each 
other. 
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etal + acid 
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ed depends on the nam
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hydrochloric acid →
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Summary Sheets 

The physical properties of metals 

Metals Non-metals 
good conductors of heat and electricity poor conductors of heat and electricity 
shiny dull 
solids with a high melting point (except for mercury) most are low melting point solids or gases 
flexible and malleable brittle (break easily instead of bending) 

The chemical properties of metals 
The chemical properties of metals refers to their reactions with other substances. 

For example, metals can react with many non-metals: 

e.g. calcium + chlorine → calcium chloride 

(Note: When naming a compound the ending of the non-metal is changed to   ide) 

Metals can also react with air (oxygen), water and acids. Some metals react very quickly; they are 
reactive. Calcium is a reactive metal. Other metals do not react quickly; they are unreactive. 
Gold is a very unreactive metal. 

Uses of metals 
Metals have many uses depending on their different properties. 
For example, copper is used in electrical wires as it is flexible and a 
good conductor of electricity. It is also used for roof sheets as it is 
malleable and doesn’t react quickly with water. 

Metals as catalysts 
Some metals act as catalysts. These are substances that speed up chemical reactions without 
being used up themselves. Catalysts have many uses, for example, platinum is used in catalytic 
converters in cars. 

Corrosion and oxidation of metals 
The reaction of metals with oxygen forms metal oxides: 

metal + oxygen → metal oxide 

e.g. word equation: calcium + oxygen → calcium oxide 

This is called an oxidation or corrosion reaction. 

Some metals like sodium react quickly with water and oxidise immediately when scratched. Other 
metals do not react easily, for example silver changes colour very slowly as it reacts with oxygen. 

Rusting 
The corrosion of iron is called rusting. It destroys iron and steel structures because rust is weak 
and crumbly. Water and oxygen must be present for iron to rust. 

iron + water + oxygen → iron hydroxide 

Coating the iron with paint, plastic, etc. acts as a barrier to oxygen and water and stops iron 
rusting. 

Science B4: Natural selection and genetic modification
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SB7: Hormones   
Lesson sequence  

1. Hormones 
2. Thyroxine and adrenalin 
3. The menstrual cycle 
4. Hormones and the 

menstrual cycle 
5. Contraception and 

fertility treatment  
6. Controlling blood glucose 
7. Diabetes  

 1. Hormones 
Hormone A chemical messenger that changes 
 the way a part of the body works. 
Important Insulin, glucagon, adrenalin, 
hormones oestrogen, progesterone, 
 testosterone, thyroxine, LH, FSH, 
 ACTH, growth hormone. 
Endocrine Parts of the body that produce 
gland hormones 
Important Pituitary gland, thyroid gland, 
endocrine pancreas, adrenal glands, ovaries and 
glands testes. 
Target The part of the body affected by a 
organ hormone. 
Important Insulin, glucagon, adrenalin, 
hormones oestrogen, progesterone, 
 testosterone, thyroxine, LH, FSH, 
 ACTH, growth hormone. 
Sex Women: oestrogen and 
hormones progesterone 
 Men: testosterone 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2. Thyroxine and adrenaline (HT)  
Metabolic The rate at which the bod uses the 
rate energy stored in food. 
Thyroxine Role: To control your metabolic 
 rate. 
 Endocrine gland: Thyroid gland 
 Target organ: Most of the body 
Negative The way the body responds to high 
feedback levels of something by bringing 
 them down, and low levels by 
 bringing them up. 
Negative 1) Low levels of thyroxine stimulates 
feedback production of TRH in hypothalamus 
and the 2) This causes the release of TSH 
metabolic from the pituitary gland 
rate 3) TSH causes the thyroid to 
 produce thyroxine 
 4) Normal levels of thyroxine 
 inhibits 
 the release of TRH and the 
 production of TSH 

 
Adrenaline Role: To prepare the body for 

fight or flight  
Endocrine gland: Adrenal glands 
Target organ: Heart (beats faster 
and stronger), blood vessels going to 
muscles (get wider), blood vessels 
going to organs (get narrower), liver 
(releases glucose) 

   

 3. The menstrual cycle 
Menstrual  A (roughly) 28 day cycle that 
cycle  prepares a woman’s body for 
  pregnancy. 
Ovulation  The release of an egg cell by an 
  ovary 
Fertilisation  When a sperm cell fuses with an 
  egg cell to form a zygote. 
Days 1‐5  Menstruation (a period): the lining 
  of the uterus breaks down and 
  leaves the body through the 
  vagina. 
Days 6‐12  The uterus lining begins to thicken 
  again. 
Days 13‐15  Ovulation happens 
Days 16‐28  The uterus lining continues to 
  thicken and would be able to 
  accept an embryo if fertilisation 
  happens. 
Control of  The menstrual cycle is controlled 
the cycle  by the sex hormones: oestrogen 
  and progesterone.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 

4. Hormones and the menstrual cycle (HT)  
Egg follicle A layer of tissue surrounding 
 each of the immature eggs in 
 the ovaries. 
Oestrogen Causes the release of FSH and 
 the thickening of the uterus 
 lining. High oestrogen levels 
 cause LH release. 
FSH Causes one follicle to develop 
 and mature the egg cell within 
 it. 
LH Causes ovulation when the 
 egg is released from the 
 follicle. 
Corpus luteum The follicle becomes a corpus 
 luteum after ovulation, and 
 releases progesterone. It 
 breaks down over two weeks. 
Progesterone Maintains the thickness of the 
 uterus lining, inhibits FSH 
 release. Falling progesterone 
 levels trigger ovulation. 
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Metals LOSE ELECTRONS to 
form POSITIVE IONS

What i s a metallic bond?

Sharing delocalised electrons 
– STRONG metallic bonds.

Covalent 
BondingIonic bonding

Metallic bonding SC5-SC7 
Structure 

and Bonding

Delocalised electrons are free to 
move.

Two non-metals will SHARE pairs of electrons

STRONG bond formed.

Electrons transferred from 
metal to non-metal

Metals LOSE ELECTRONS to form 
POSITIVE IONS

Non-metals GAIN ELECTRONS to 
form NEGATIVE IONS

Ions have electronic structure of 
a  noble gas

Small molecules
A small group of atoms 
sharing electrons

GIANT s tructures of atoms in 
a  REGULAR pattern

What i s an ionic bond?
STRONG electrostatic force of 
attraction between oppositely 

charged ions

How do we quickly work 
out the charges on ions?

Group Electrons in 
outer shell

Charge on 
ion

1 1 1+

2 2 2+

6 6 2-

7 7 1-

Giant Structures

Many atoms 
sharing electrons

Limitations of these models

polymers

Model Limitations
Dot and cross Looks like electrons aren’t 

identical
Electrons look like they are in 
fixed positions

Displayed formula Doesn’t show true shape of the 
molecule

Ball and stick Can attempt to show 3D shape 
but doesn’t show electrons

NM:NM
Covalent

M:M
Metallic M:NM

Ionic

Which type of 
bonding is it?
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Can be bent or shaped 
because…

Properties of Covalent 
substances

Properties of 
Ionic 

Substances

Properties 
of Metallic 
Substances

SC5-SC7 
Structure 

and Bonding

Polymers are solids at room 
temperature 
because…

Ionic compounds 
have high melting 
and boiling points 
because…

The bigger the size of the 
molecule the higher the 
melting and boiling point
because…

Al loys are harder than 
pure metals 
because…

Metals are good 
conductors of 
electricity and thermal 
energy 
Because…

Metals have high melting 
and boiling points
because…

…they are giant structures 
of atoms with strong 
metallic bonding

…atoms are arranged 
in LAYERS which can 
SLIDE over each 
other

Al loys are a 
mixture of two or 
more elements, at 
least one of which 
i s  a  metal
…the layers are 
DISTORTED so can’t 
slide over each other

Only conduct electricity 
when melted or 
dissolved in water
because…

…they are giant structures 
of atoms (giant ionic 
lattice) with strong 
electrostatic forces of 
attraction in ALL 
DIRECTIONS between 
oppositely charged ions.

A large amount of energy 
is needed to break the 
many strong bonds.

…the ions are free 
to move and so 
charge can flow.

Small molecules
Giant Structures

Small molecules have 
relatively low melting 
and boiling points 
because…

Don’t conduct electricity 
because…

Giant covalent compounds 
have high melting and boiling 
points
because…

Diamond is very hard, 
has a very high melting 
and boiling point and 
doesn’t conduct 
electricity 
because…

Graphite is very hard, has 
a very high melting and 
boiling point and does 
conduct electricity
because…

Graphene is strong, light 
and an excellent 
conductor of thermal 
energy and electricity.   
because…

Fullerenes (e.g. carbon 
nanotubes) are extremely 
strong and are excellent 
conductors of thermal 
energy and electricity 
because…

…the electrons are free 
to move and carry 
thermal energy and 
charge

…intermolecular forces 
are overcome on melting 
and boiling and these are 
weak forces.

…intermolecular forces 
increase with the size of 
the molecules.

…the molecules have no 
overall electric charge.

…intermolecular forces increase 
with the size of the molecules 
and polymer molecules are very 
large.

…each carbon is bonded to 4
other carbons by strong covalent 
bonds.  There are no free 
electrons.

…each carbon is bonded to 3 other carbons 
by strong covalent bonds.  It forms layers of 
hexagonal rings with no covalent bonds 
between layers. There are free electrons.

…all of the atoms l inked 
by strong covalent 
bonds.

…it is a single layer of graphite so 
has free electrons.

… they have strong covalent 
bonds and free electrons.
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Early periodic tables arranged in order of 
atomic weight

☺ The elements were 
discovered that filled the gaps 
and proved him right.

Alkali Metals
Very reactive (due to single 

electron in outer shell)

SC17 Group 1Metals vs 
Non-metals

SC4 History SC17 Group 7SC4 & SC17  
Periodic Table

 Some elements were in the wrong 
groups so didn’t follow the pattern

Mendeleev left gaps for undiscovered 
elements.

☺ Isotopes were discovered 
which explained why order 
based on weight didn’t work.

Metals: Few electrons in 
outer shell so form 

positive ions.
Hard, high melting and 

boiling points.

Modern periodic table – order of atomic 
(proton) number.
Elements with similar properties in 
columns (groups).
Elements in same group have the same 
number of electrons in their outer shell 
and so have similar chemical properties.

Non-metals: Many 
electrons in outer shell so 

form negative ions.
Low melting and boiling 

points.

Group 0

Noble gases.
Unreactive (due to full outer 

shell)

Increasing 
boiling 
point

Increasing 
atomic 
mass

Halogens
Very reactive (due to having 7 

electrons in outer shell)

• Non- metals
• Exist in pairs as molecules 

(diatomic molecules)

• React with metals to form 
white solid crystals

• React with non-metals to 
form small molecules

• Metals

• React with 
oxygen to form 
oxides

• React with 
water to form 
the hydroxide 
and hydrogen

• React with 
chlorine to 
form chlorides

Electromagnetic Spectrum
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SP6 - Radioactivity 
SP6 - Radioactivity
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203What is the part in the middle of an atom 
called? 204Name two subatomic particles.  
205What are the negatively charged particles in an 
atom called?  
206What are the positively charged particles in an 
atom called? 
207Where is most of the mass of an atom concentrated? 
208Which subatomic particles have a negligible mass? 
209How did scientists discover that atoms had tiny nuclei? 
210Who investigated atoms in this way?  
211Which of the following is approximately the diameter 
of an atom – a hundredth of a millimetre, a thousandth of 
a millimetre or a millionth of a millimetre? 212What 
charge do electrons have? 
213How much mass do electrons have? 
214In Thompson’s model, the atom was positively charged  
with tiny negative charges in it. What was this model 
called? 215Rutherford investigated the structure of the 
atom. What did he do?  
216What happened to most of the alpha particles 
in Rutherford’s experiment?  
217Why did Rutherford conclude that most of the mass 
of the atom was in the centre? 
218What is the relative mass of a proton? 
219What are isotopes? 
220Which subatomic particle has no charge? 
221What is another name for nucleon number? 
222What is the mass number of an atom? 
223What is the atomic number of an atom? 
224What is another name for atomic number? 
225What is the relative mass of a neutron? 
226What is the relative charge on a proton?  
227What is different between two isotopes of the 
same element? 
228How are electrons arranged in an atom? 
229What is ionisation? 
230How are electrons arranged in an atom?  
231What happens to one or more electrons when an 
atom gains energy? 

 

 
232Name two ways in which an atom can gain energy. 
233What happens to electrons when the atom loses energy? 
234What is ionisation?   
235What charge does an ion have when it has lost an 
electron?  
236Name one source of background radiation in everyday 
life. 
237Name one thing that can detect radiation. 
238What is ionising radiation?  
239Is most background radiation natural or from human 
causes? 
240Where does radon gas come from? 
241What are cosmic rays?  
242Why is background radiation different in different 
places?  
243What happens to photographic film when radiation hits 
it?  
244What is the name of a common instrument that detects 
radiation? 
245What is a count rate?  
246Name two types of ionising radiation that consist of 
particles.  
247Which high-frequency electromagnetic waves can be 
produced by radioactive decay? 248What is an alpha 
particle? 
249What is a beta particle?  
250What is the relative mass of an alpha particle? 
251What is the relative charge on an alpha particle? 
252What is the relative charge on a beta particle? 
253What is the relative charge on a positron? 254Which 
form of radiation is the most penetrating? 255Which form 
of radiation is the most ionising? 256What happens to the 
nucleus of an atom when it emits an alpha particle? 
 
257What happens to the nucleus of an atom if it ejects a 
neutron?  
258 What happens to the atomic number of a nucleus when 

an alpha particle is emitted? 

 
 
259What happens to the mass number of a nucleus when 
an 
alpha particle is emitted? 
260How is a beta particle formed? 
261What happens to the atomic number of a nucleus when 
a 
beta particle is emitted? 
262How is a positron formed?  
263What happens to the atomic number of a nucleus when 
a positron is emitted? 
264What does the ‘activity’ of a radioactive source refer 
to? 
265What does half-life mean? 
266What is the unit for measuring the activity of a source? 
267What does 1 becquerel represent?  
268Why can we not predict exactly how many nuclei 
will decay each second?  
269How does the activity of a radioactive source 
change over time?  
270Why does the activity of a source get less over 
time? 271What does the half-life tell you about the 
activity of a sample of radioactive material?  
272What does the half-life tell you about the number of 
unstable nuclei in a sample of radioactive material? 
273Name one disease that can be caused by radiation. 
274Name one type of job that may involve being exposed 
to nuclear radiation.  
275What has happened if you are contaminated 
by radioactive material 
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Elizabethan England, c.1568-1603

• Religion: Elizabethan religious settlement was a compromise; declared herself Governor of 
Church of England which was Protestant, but allowed Catholics to worship in private. 
Moderate Archbishop of Canterbury appointed, Matthew Parker.  

• Elizabeth was practical after the religious rollercoaster left by her father, Mary and Edward. In 
the Religious Settlement, the Act of Supremacy of 1559 gave Elizabeth control of the Church 
as Supreme Governor.  In the Act of Uniformity, she would allow Catholics to worship privately 
but would keep England Protestant with a new Book of Common Prayer and an English Bible 
in every Church. Impact: The Middle way was designed to satisfy the majority for the sake of 
peace. However, it did not satisfy the extreme Catholics (Jesuits) or Protestants (Puritans) 

• Mary Queen of Scots: Queen Elizabeth’s Catholic cousin was forced to flee to England due to 
murky past. Placed under house arrest, but became embroiled for the rest of her life in 
‘attempted’ plots to overthrow Elizabeth (Ridolfi, Norfolk, and Babington). Finally executed in 
1596. Catholics now had a martyr, 

• Catholic challenges: 1570, Pope excommunicated Elizabeth; new approach needed. 1581 
law made it treason to attend Catholic mass or have a Catholic priest in your home. 1593 law 
said Catholics could not travel 5 miles away from homes. Recusancy fines increased to £20 
and illegal to own rosary beads. Catholic reaction was to send Jesuit priests (from new college 
at Douai in Spanish Netherlands led by Cardinal William Allen) from 1580. Supported by France 
and Spain, despite ban on Jesuit priests in 1585. Robert Parsons (later fled England) and 
Edmund Campion (executed) led Jesuit mission. 

• Puritan challenge: They were extreme Protestants, who began meetings called 
‘prophesyings’ for prayers and discussions. New Archbishop of Canterbury, Edmund Grindal 
encouraged these meetings and was suspended. Puritans attempted to set up own Churches 
in Norwich and London but failed. Many supporters in Parliament, including Peter Wentworth 
Anthony Cope, Robert Dudley and Sir Francis Walsingham. From 1583, crackdown on 
Puritans: Rules banned unlicensed preaching and enforced attendance at Church. New High 
Commission led by Archbishop of Canterbury, John Whitgift, had power to fine and imprison. 
Puritan printers calling for a reorganised Church without bishops (Presbyterians) were punished 
such as John Stubbs. 

• Conflict between England and Spain occurred due to the following: Elizabeth would not agree 
to marry Philip II, Spain was Protestant, the Pope called for all Catholics to challenge Elizabeth 
in 1570, Sir Francis Drake and other English sailors attacked Spanish shipping and Elizabeth 
sent help to Protestants rebelling in the Spanish Netherlands.  

• English navy was a thorn in Philip’s side; it had been helped by new technology (mentioned 
earlier). Also adopted surprise attacks on Spanish ships and the use of fireships such as 
Singeing of King of Spain’s Beard at Cadiz in 1587. 

• Spanish Armada: People: King Philip, Santa Cruz, Duke of Parma, Duke of Medina Sidonia, 
Lord Howard, Francis Drake. Pressure: Elizabeth interference in Spanish Netherlands, piracy, 
raid on Cadiz. Planning of Spanish: Combination of Parma and Santa Cruz plans to pick up 
soldiers from Netherlands and land in Dover to march on London. Weaknesses included quality 
of barrels to store food, no deep sea ports to use, communication between commanders. 
Planning of English: Fast, speedy and more manoeuvrable ships, close to home, use of 
cannons.  Performance: English tactics superior with use of fireships to break tight formation, 
the weather and Spanish mistakes (not effective warships for English Channel as too slow and 
unable to defend against English fire power in Battle of Gravelines, Spanish cannonballs did 
not fit cannons, unable to pick up troops in Netherlands, Duke of Medina Sidonia 
inexperienced). Position: Spanish soon blown off course and battered by storms off Scotland.  
Only 92 of 127 returned home and half never used again.   

        AQA GCSE HISTORY 9-1 SUMMARY REVISION GUIDE: 
Elizabethan England, c.1568-1603 

Exam Questions 
How convincing is the 

interpretation? (8) 
 

10 mins 

Explain what was 
important about (8) 

 
10 mins 

Write an account 
of… (8) 

 
10 mins 

Spanish Armada 
question (16) 

 
20 mins 

 
Part 1: Elizabethan Court and Government 
 
• Elizabeth: Had a difficult upbringing (she was labelled as illegitimate by some people) and 

sometimes feared for her life. In 1554 was accused of conspiring against her half-sister. 
Therefore, she was very cautious and only trusted close advisors. She was intelligent, confident 
and very well educated. With little experience, she became a very powerful and effective ruler.  

• Government: The Privy Council was made up of people chosen by Elizabeth (mostly nobles) 
for the day to day running of the country dealing with military, religion, security and foreign affairs. 
Led by Secretary of State.  

• Parliament made up of Lords (nobles, lords, bishops) and Commons (wealthy and educated) 
had power over taxation and laws. 

• Lord Lieutenants appointed by Queen to take control over areas of country to raise taxes, settle 
disputes and raise militia for Queen. Many were also Privy Councillors 

• J.P.’s ensured law and order were kept. Selected from local gentry and ensured laws properly 
enforced (had power to imprison). 

• Royal Court made up of government officials, ladies in waiting, servants and advisors who 
surrounded Elizabeth. Over 1000 people; centre of political power and fashions of the day.  

• Key men: William Cecil, who served as Secretary of State twice and Elizabeth’s most trusted 
advisor. Played key role in Poor Laws. 

• Key men: Francis Walsingham, who also served as Secretary of State and again one of her 
most trusted advisors from 1573 to 1590.  Known as the ‘spymaster’ and played a key role in 
execution of Mary Queen of Scots. 
 

Elizabeth’s problems as a female ruler 
 

• The Succession: Parliament was keen for Elizabeth to be married and have children to secure 
the Tudor line.  

• Her heir was Mary Queen of Scots who was exiled to England from 1568. For many Englishmen, 
the prospect of a Scottish Catholic taking throne was unimaginable. 

• Religion: Elizabeth was practical after the religious rollercoaster left by her father. Mary and 
Edward. She would allow Catholics to worship privately but would keep England Protestant. 
She also had to tackle Puritanism later.  

• Ireland: Elizabeth and the Irish clashed over her claim to be Queen of Ireland. She spent vast 
sums of money without success of trying to limit Irish rebellions, particularly in 1559. 

• Foreign Policy: Catholic countries such as France and Spain were keen to assert their influence 
over England. Her major concern was protecting England.  

• The importance of marriage. Pros: Marriage could create an alliance with a foreign power, 
produce an heir and prevent Mary Queen of Scots from ruling England. Cons: Could come under 
control of a foreign power, Elizabeth kept her independence, childbirth was dangerous, hers 
sister’s marriage to Philip seen as a disaster. 

• Worthy suitors: Robert Dudley, Earl of Leicester – Privy Councillor, former favourite but 
previously married (wife’s death was also controversial). Francis, Duke of Alencon – heir to 
French throne, but Catholic and public against this. King Philip II of Spain – most powerful man 
in world, but Catholic, unpopular and had already married her sister. 
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• Many in Parliament saw it their duty to discuss Elizabeth’s marriage. She was furious and 
one member arrested for openly discussing it and sent to Tower (Peter Wentworth).  Elizabeth 
saw it as her decision alone, so she never married. 
 

Challenges to Elizabeth’s rule: 
 
• The Northern Rebellion of 1569. Northern Lords led by the Dukes of Westmorland and 

Northumberland took control of Durham Cathedral and celebrated an illegal Catholic mass. 
Marched south with 4,500 men but were stopped by Earl of Sussex. Leaders fled. 700 executed 
including Northumberland.  

• The Ridolfi Plot of 1571. Catholic Duke of Norfolk, Queen’s second cousin, had already been 
implicated in Northern Rebellion and put in Tower of London for a time. Now involved in a plot 
with Italian banker Ridolfi to encourage rebellion in the North and together with army from the 
Netherlands, murder Elizabeth, marry Mary Queen of Scots and put her on the throne. Coded 
letters found under Norfolk’s doormat and executed 1572. 

• The Essex Rebellion, 1601. He became a Privy Councillor in 1595, and given a monopoly on 
sweet wine in England. Achieved military success against Spanish in 1596. Seriously quarrelled 
with Queen over Ireland in 1598; allegedly was about to draw his sword. In 1599, made Lord 
Lieutenant of Ireland reluctantly. Job to crush Irish rebels but instead made a deal with them. 
Quickly lost favour; monopoly not renewed and faced financial ruin.  Took 4 Privy Councillors 
hostage and with 200 followers marched to London. Cecil, his rival declared him a traitor losing 
him support and hostages released by his own supporters. Tried and executed Feb 1601. 
Several other rebels executed and others (whom he had confessed to under torture) fined. 
Whereas the above were motivated by religion, Essex motivated by power. 

• Why did the rebellions fail? 
Elizabeth had a fantastic network of spies and informers under Francis Walsingham. The 
rebellions had a lack of popular support. Even Catholics preferred Elizabeth to Mary Queen 
of Scots and influence of Philip II of Spain. Elizabeth was a skilled politician and worked 
effectively with Parliament. Finally, Elizabeth was not afraid to use swift action and punishment 
against traitors, using torture and execution. However as long as England was a Protestant 
country, she would face threats and invasion. 

 
Part 2: Life in Elizabethan times 
 
• Great Chain of Being. Elizabethans knew their place in society; God was at the top followed, 

then human beings, followed by animals and plants. Human beings were sub divided into the 
monarch followed by the nobles, gentry and then the peasants.  

• Wealth: Land made money and raised social status. Nobles were the most respected members 
of society. They had titles such as Duke, Earl or Baron. There average income was £6000 a 
year (£1m today). A member was born into it or awarded a title from the Queen. Privileges 
included protection from torture or public hanging. 14% of country’s income came from 1% of 
the noble population. Queens right to give and take away influence. Gentry were landlords of 
the countryside. Lived on rents of their tenants and did no manual labour. Income varied from 
£10 and £200 a year. (Up to £34,000 today). Many were J.P.s and served in Parliament. Titles 
included knight and esquire. People making money from trade moved into this class. Peasants 
were poorest in society. Often worked as labourers and struggled for work especially with a 
rising population.  

• Fashion: Elizabethans liked to show off their new wealth, like Bess of Hardwick. They built fine 
houses in the countryside and lavishly decorated and furnished them. Banquets (meat and 
wine) were a way of showing off and entertaining. Fine clothes and white faces became 
fashionable amongst women. The ruff became an important fashion accessory. England had 
become stable and secure and this period became known as a Golden Age.   

• The Theatre. Rich and poor alike visited the theatre. Famous playwrights included William 
Shakespeare and Christopher Marlowe. Theatre companies sponsored by a patron (a great 
way to show your culture and get in favour with the Queen) sprung up such as the Lord 
Chamberlain’s men and the Admiral’s Men. Acting was strictly a male profession. The most 

famous of the day was Richard Burbage. Plays were at first performed in inns or outside in the 
yard but soon a number of permanent and purpose-built theatres existed such as The Globe in 
London. Plays became extremely popular and began at 3.00pm and continued into the evening, 
providing a cheap day’s entertainment. The performance became like a circus with jostling and 
heckling. Protests however from Puritans saw the theatres as dens of immorality, drunkenness 
and crime. People instead should read the Bible; however, patronage from Elizabeth meant that 
the theatre kept growing in popularity. Elizabeth also used it for propaganda purposes to put the 
Tudors in a favourable light.  

• Was it a Golden Age? Pros: Art, Exploration, Theatre, Building, Science and Technology 
(navigation and astrology), Theatre, Education, Literature. Cons: Blood sports, punishments, Life 
expectancy low, Poverty, Alchemy.  

• Hardwick Hall, more glass than wall: Designed by Robert Smythson, emphasis on symmetry 
and order, such as E shape, open courtyards and straight chimney columns. Glass was 
status symbol (note how windows get larger on each level rising). Key features to mention: 1) 
Location – countryside which was peaceful 2) Function – residences now to show off wealth 
and patronage such as Great Chamber and Long Gallery for guests 3) Structure and design 
– new renaissance ideas such as loggia at front 4) Owners showing off wealth to Queen and 
rise of gentry 5) Culture, value and fashions of the time – tapestries, fireplaces, Long 
Gallery, Great Hall, heraldry, oak panelling, paintings of Queen. 

• Rise in Poverty not helped by Reformation: The closing of the monasteries by HVIII left 
monks and nuns unemployed, unable to care and help those in need by giving them food and 
shelter. HVII had banned lords keeping private armies, so many soldiers out of work. HVIII also 
debased the coinage to pay for wars. This led to inflation and a collapse in cloth industry and 
trade. Bad harvests in 1594 and 1598 led to food shortages and starvation. Landowners also 
started enclosing their land with hedges; fewer workers were needed. A flu epidemic of 1558 
killed around 200,000 including many needed on the fields.  

• Attitudes to poverty: Deserving Poor. Archbishop Whitgift established Almshouses in Croydon 
for beds and food. Undeserving Poor such as beggars (Counterfeit crank, Baretop trickster, 
Clapham Dudgeon, Tom O’Bedlam) dealt with by punishments such as stocks, whipped, burned 
or hanged.  

• Elizabethan Poor Law taxed rich to support poor (helpless poor receive food and shelter, able 
bodied poor expected to work for food and drink, idle poor to be whipped and sent to house of 
correction) Pros: begging reduced, help to poor and not just vagrants. Cons: inconsistently 
applied and how to define categories – paupers just sent from area to area.  

 
Part 3: Troubles at home and abroad 
 
• Exploration: Francis Drake and his cousin John Hawkins became privateers. Attacking enemy 

ships (mostly Spanish) and taking their cargo. This made them and Elizabeth extremely rich. 
• New technology in sailing helped: New lanteen sails made ships faster and easier to steer; the 

astrolabe allowed sailors to work out how far north or south they were and better compasses 
made navigation more accurate.  

• Trade boomed: The East Indian Company was formed to trade in porcelain, spices and silks 
with India. Other companies had monopolies in Russia (Muscovy Company in 1555) and in 
Turkey and the Middle East (Levant Company in 1581). 

• John Hawkins with Francis Drake began a slave trade– taking Africans to South American coast 
to be sold. Sir Walter Raleigh attempted to set up a colony called Roanoke in North America.  
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Urbanisation and Rio de Janeiro

What is Urbanisation?

This is the proportion of people living in urban 
areas such as towns or cities. 

In 2007, the UN announced that for the first time, 
more than 50 % of the world’s population live in 

urban areas. 

Where is 
Urbanisation 
happening?

Urbanisation is 
happening all  over 
the world  but in 
LICs and NEEs rates 
are much faster 
than HICs. This is    
mostly because of 
the rapid  economic 
growth they are 
experiencing.

Causes of Urbanisation

Rural - urban 
migration (1)

The movement of people 
from rural to urban areas.

Push Pull

• Natural disasters
• War and Conflict
• Mechanisation 

• Drought 
• Lack of employment

• More Jobs   
• Better education & 

healthcare
• Increased quality of life.

• Fol lowing family members.

Natural Increase (2) When the birth rate exceeds the 
death rate.

Increase in birth rate (BR) Lower death rate (DR)

• High percentage of 
population are child-

bearing age which leads to 
high fertility rate.

• Lack of contraception or 
education about family 

planning.

• Higher l ife expectancy due 
to better l iving conditions 

and diet.
• Improved medical facilities 

helps lower infant 
mortality rate.

Types of Cities 

Megacity
An urban area which over 10 million people 
l iving there. 

More than two 
thirds of current 
megacities are 
located in either 
NEEs (Brazil) and 
LICs (Nigeria). The 
amount of 
megacities are 
predicted to 
increase from 28 
to 41 by 2030.

There are 3 types of Mega 
cities:
Slow Growing: No squatter 
settlements EG Tokyo ( Often 
in HIC’s)
Growing: Under 20% squatter 
settlements EG Rio De Janeiro  
(Often in NEE’s)
Rapid growing: Over 20% 
squatter settlements. EG 
Mumbai ( Often in Lics’s and 
Nee’s)

The worlds population is increasing. Since 
1900 this growth has been exponential 
(doubling) Urban population is growing more 

quickly in less developed regions than in 
the more developed. The largest 
growth in urban areas will take place in 
China and Nigeria. These are examples 

of NEE’s ( Newly emerging economies) 

Urbanisation and Rio de Janeiro
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Urban Change in a Major NEE City: RIO DE JANEIRO Case Study

Location and Background
Rio is a coastal city situated in 
the South East region of Brazil 
within the continent of South 
America. It is the second most 
populated city in the country 
(6.5 million) after Sao Paulo.

City’s Importance
It has the second largest GDP 
in Brazil It is headquarters to 
many of Brazil’s main 
companies, particularly with 
Oil and Gas.
Sugar Loaf mountain is one of 
the seven wonders of the 
world.
One of the most visited places 
in the Southern Hemisphere.  
Hosted the 2014 World Cup 
and 2016 Summer Olympics.

Migration to Rio De Janeiro
The city began when 
Portuguese settlers with slaves 
arrived in 1502. Rio is now 
home to various ethnic 
groups. More recently, 
millions of people have 
migrated from rural areas. 
People do this to search for a 
better quality of life. 
This expanding population has 
resulted in the rapid 
urbanisation of Rio de Janeiro.

City’s Opportunities
Social: Standards of living are 
gradually improving. The Rio Carnival 
is an important cultural event for 
traditional dancing and music.
Economic: Rio has one of the highest 
incomes per person in the country. 
The city has various types of 
employment including oil, retail and 
manufacturing.
Environmental: The hosting of the 
major sporting events encouraged 
more investment in sewage works and 
public transport systems.

Social Challenges and Solutions 
Health: CH Life expectancy in the favelas is 
45 and 80 in the rich areas. Infant mortality 
is higher in the favelas. SL Health visitors 
go into homes to check for 20 diseases
Education: CH Only 50% of children 
continue education beyond 14. Shortage of 
teachers. Parents need children to work.
SL: Grants to poor families and new private 
University in Rochina.
Water Supply CH: 12% of Rio had no 
running water. 37% water lost through 
leaks. Frequent droughts. SL: 300km of 
new pipes, by 2014 only 5% with no water 
supply.
Energy CH: Frequent power cuts, poor 
people in the Favelas tap into electricity 
illegally. SL: 60km of new wires, new 
Nuclear power plant. $2billion spent on 
new HEP plant

Economic Challenges and solutions
Economic opportunities have lead to the growth of the formal 
economy ( Tax paid, holiday and sick pay) Rio provides more 
than 6% of Brazils employment and large companies are 
attracted to Rio. Jobs in the formal economy are mainly in 
public services with other areas in construction and finance.
There is a large informal economy in the favelas and few 
people pay tax.
Challenges are: Unemployment is high in many favelas its 
over 20%. The solution is the schools of tomorrow which offer 
training to school leavers. Crime is another challenge with 
powerful drug gangs in the favelas. The solution is the 
Pacifying police force who have reclaimed the favelas from 
the gangs

Environmental challenges:
Air pollution and traffic congestion. There are around 5000 deaths 
from air pollution. Building new roads due to the steep hillsides is 
difficult and there is congestion . To solve this they have expanded 
the Metro system. Water pollution Guanabara Bay is heavily 
polluted. Many rivers are open sewers. The solution is 12 new 
sewage works. Waste Pollution many favelas are on steep slopes 
with no waste collection, The solution is a power plant the burns 30 
tonnes of rubbish a day.

Managing the Favelas and the urban poor
As the favelas have grown there are many challenges Crime, health, 
services, construction and unemployment.  The Favela Barrio 
Project is a Site and service scheme. It is an area in the north zone. 
Roads were paved, improved sanitation, a cable car and the 
pacifying police all helped to improve quality of life.
A success is that quality of life and employment has improved. A 
problem is that residents don’t have the skills to keep on top of 
repairs to the cable car and their homes

Urban Change in a Major NEE City:  Rio de Janeiro Case Study
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Religious Studies - Human Relationships

 HUMAN  

RELATIONSHIPS 

MARRIAGE 

EQUALITY 

DIVORCE 

Procreation- God told Adam and Eve to ‘go forth and multiply’. 
Marriage is the place to have children 

Union- the couple live together, joined by God and united in love  

Rearing children- Marriage is a stable environment to bring up 
children 

Pattern for society – society works well in family units 

‘One flesh’- the term the Bible sometimes uses for sex. Marriage is 
the proper context for sex 

Sacred- Marriage is blessed by God. He designed it and knows what 
is best for us 

Eternal- In marriage the couple are committed to be faithful to their 
partner until one of them dies 

Hymns- songs chosen by the couple. They may often thank God for the 
gift of love.                                                                                                                                         
Prayers- the vicar and congregation pray for the couple and ask God 
to bless them in their married life                                                                                                      
Vows- these are promises which are made by the couple to each other 
and to God. They are based on Christian principles of staying with one 
partner until death                                                                                                                                          
Rings-  Round: a symbol of the eternity of marriage                                              
     Gold: a symbol of purity of marriage                                                               
     Plain: a symbol of the simplicity of marriage                                                           
Bible reading- part of the Bible is read. This is chosen by the couple. 
Often 1 Corinthians 13 (which is about love) is chosen.                                                                  
Sermon- the vicar will speak about the couple and about marriage 
from a Christian perspective                                                                                                                     

[Same sex marriage became legal in the UK in March 2014. However, the Roman Catholic Church and the Church 
of England do not perform the ceremony. This is because they believe that marriage should be between a man 
and a woman (as shown in Genesis with Adam and Eve) and that one of the purposes of marriage is procreation 
which is not possible naturally for same sex couples. 

However, both churches believe that homosexuals should be treated well  

Pre– marital sex 

COHABITATION 

CELIBACY 

CONTRACEPTION– NATURAL VRS ARTIFICIAL 

Jesus said "What God has joined together, let not man separate." (Mark 10:9). 

Divorce is not recognised at all by the RRoommaann  CCaatthhoolliicc  CChhuurrcchh.. God 
has joined the couple/ they have made vows/they have become ‘one 

flesh’. Divorced people cannot remarry in the Catholic Church  

PPrrootteessttaanntt  CChhuurrcchheess believe divorce is not ideal but it sometimes hap-
pens. They will try to give marriage counselling but if it breaks up the 
couple should be forgiven and loved and allowed a new start. This may 
include remarriage in church if the minister allows it. 

UPBRINGING OF CHILDREN 

Christians teach that all people should be well treated and not 
unfairly discriminated against. There are many general teach-
ings in the Bible that support this. For example, the Bible teach-
es that:                                                                                  
 -God created everyone                                                                                                    
  -Everyone is created in his image                                                                                                                 
-Everyone has a soul                                                                                                                             
   -All human life is sacred and must be protected                                                                          
     -God accepts anyone who comes to him                                                                                                             
      -Jesus died for everyone                                                                                                               
   This leads to the idea that all humans whether male or female, 
black or white, rich or poor are equally valued by God  

Christians believe it is their duty to bring up their children in the Christian faith. This is because:  
The Bible makes it clear that it is the responsibility of parents to teach their children about their faith  
They love their children and want the best for them and so they will want their children to share their faith 

Christians do not force their children into the faith but they can do many things to teach their children about it so they can decide their beliefs for them-
selves when they are older. 
Many families read the Bible or Bible stories to their children. They also pray for them and teach them to pray. They will take them to church on Sundays 
and celebrate Christian festivals such as Christmas and Easter. They will talk about their faith to their children and answer any questions they have. They 
may show their dependence on God by saying grace, thanking God for the food he provides before each meal. Above all they will try to live in the way that 
God wants to demonstrate the Christian life to their children. 

MONOGAMY/POLYGAMY  

NUCLEAR FAMILY– PC 

Extended Family– PCAUC 

GENDER PREJUDICE AND DISCRIMINATION 

Roles of women in the home 

Roles of women in the Church 
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GCSE Spanish Tier Module 2 – Mi Gente

1. ¿Qué aplicaciones usas? 3. ¿Cómo es?
a) Suelo usar Whatsapp para contactar con mis
amigos.

I usually use Whatsapp to get in touch with
my friends

a) Como una persona mi hermano es muy
gracioso.

As a person my brother is very funny.

b) Spotify es una aplicación buena para buscar y
descargar música.

Spotify is a good application to look for and
download music.

b) Mi padre no es ni delgado ni gordo. My dad is neither thin nor fat.

c) Creo que las redes sociales son muy cómodas. I think that social networks are very
convenient.

c) Nos parecemos físicamente, tenemos los
ojos verdes y el pelo rubio.

We look like each other physically, we have
green eyes and blonde hair.

d) Lo único malo es que te enganchan. The only bad thing is that they get you
hooked.

d) Mientras mi hermana es alta yo soy
bastante baja.

Whilst my sister is tall I am quite short.

e) Mi madre dice que son muy peligrosas y
adictivas.

My mum says that they are very dangerous
and addictive.

4. ¿Te llevas bien con tu familia?
f) Ayer usé Facebook para organizar una salida
con mis amigos.

Yesterday I used Facebook to organise going
out with my friends.

a) Me llevo bien con mi madre porque me
escucha y nunca me critica

I get on well with my mum because she listens
to me and never criticises me.

2. ¿Qué te gusta leer? b) Odio mi hermano, nos llevamos como el
perro y el gato.

I hate my brother, we fight like cat and dog.

a) Prefiero leer las novelas de amor porque los
personajes son interesantes.

I prefer reading romance novels because
the characters are interesting.

c) Normalmente me llevo bien con mi
hermana, pero a veces puede ser molesta.

Normally I get on well with my sister but
sometimes she can be annoying.

b) Siempre leo antes de acostarme. I always read before going to bed. d) Mi padre y yo nos divertimos siempre
porque tenemos mucho en común.

My dad and I always have fun because we have
lots in common.

c) La semana pasada leí una biografía de mi
futbolista favorita.

Last week i read a biography from my
favourite footballer.

5. ¿Cómo es un/a buen amigo/a?
d) Es mejor leer en formato digital porque no
malgasta papel.

It’s better to read digital books because it
doesn’t waste paper.

a) Un buen amigo es alguien que te conoce
bien y te apoya.

A good friend is someone that knows you well
and supports you.

e) Prefiero los e-books porque son más
ecológicos.

I prefer ebooks because they are eco-
friendlier.

b) Conocí a mi mejor amigo al colegio. I met my best friend at school.

f) Mis amigos dicen que soy un ratón de
biblioteca.

My friends say that I am a bookworm c) Nos hicimos amigos porque nos gustan las
mismas cosas.

We became Friends because we like the same
things.

GCSE Spanish Tier Module 2 - Mi Gente
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Connectives
no obstante nevertheless

además furthermore

también also

luego then

después because

porque / ya 
que / dado 
que / 
puesto que

because

por lo 
tanto, por 
eso

therefore, for that

con / sin with / without

ni…ni neither …nor

no solo 
es….sino 
también

not only is it …..but
also

tampoco neither/nor

Opinions
me chifla/me 
flipa/me mola

I really love / I
am crazy about

a mi modo de 
ver

from my point
of view

pienso que I think that

creo que I believe that

me interesa / n I’m interested
in

debo admitir 
que

I must admit 
that

me fascina (n) it/they
fascinate me

no aguanto I can’t stand

diría que I would say that

desde mi punto 
de vista

from my point
of view

me da igual I don’t mind

Reasons
emocionante exciting

alucinante amazing 

entretenido/a entertaining

gracioso/a funny

inolvidable unforgettable

guay cool

molesto/molesta annoying

una pérdida de 
tiempo 

a waste of 
time

una tontería a joke

formidable fantastic / 
terrific

un rollo a bore

útil useful

inútil useless

Time Phrases
anteayer The day

before
yesterday

hace un año a year ago

la semana 
pasada 

last week

el fin de semana 
pasado

last
weekend

el año pasado last year

la próxima 
semana

next week

el fin de semana 
que viene

next 
weekend

el año que viene next year

todos los dias everyday

a menudo often

a veces sometimes

de vez en 
cuando

from time 
to time

una vez a la 
semana

once a 
week

phrases followed by Infinitives

se puede* 
jugar

you can 
play

Any
INFINITIVE 
can follow

these
phrases*

acabo de*
bailar

I have just
danced

antes de* 
nadar

before
swimming

despues
de* 
estudiar

after
studying

suelo* 
comer

I usually
eat

solía* beber I used to 
drink…

tengo que* 
correr

I have to 
run

espero* 
salir

I hope to 
go out…

se debe* 
escribir

you must
write

tengo la 
intención 
de* ir

I plan to go

CORTI - Spanish Universals
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Look at the following 
website for more 
information and practise 
on adjectives 
https://www.bbc.co.uk/bit
esize/guides/zr742sg/revis
ion/1

An ADJECTIVE is a word that describes a noun.
In Spanish, adjectives have different endings depending on whether the word they are describing is masculine, 
feminine, singular or plural.

Making adjectives agree
The table shows the patterns that adjective usually follow to agree with the noun they are describing:

Adjectives
ending in:

Masculine singular Feminine singular Masculine plural Feminine plural

o/a bueno buena buenos Buenas

e interesante interesante interesantes interesantes

a consonant útil útil útiles útiles

Opinions and reasons with adjectives

When using adjectives to give reasons for your opinions on something they also must agree in gender and number. 

E.g. Adoro el espanol porque es divertido (masc singular noun = masc singular adjective)

Adoro la historia porque es divertida (fem singular noun = fem singular adjective)

Adoro los deportes porque son divertidos (masc plural noun = masc plural adjective)

Adoro las ciencias porque son divertidas (fem plural noun = fem plural adjective)

GCSE Spanish Tier Module 2 – GRAMMAR
ADJECTIVES

GCSE Spanish Tier Module 2 - Grammar
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Y10 French AQA Module 4: Free time

Y10 French AQA Module 4: Free time

Les passe-temps = Hobbies
Je joue … = I play …
au billard/au foot/au golf = 
snooker/billiards/football/golf
à la pétanque = French bowls
aux cartes/aux échecs = cards/chess
du piano/du saxophone = the piano/the 
saxophone
du violon = the violin
de la batterie/de la guitare = the 
drums/the guitar
de l’accordéon (m) = the accordion
de l’harmonica (m) = the harmonica

La musique = Music
le jazz/le rap = jazz/rap
le reggae/le rock = reggae/rock
la musique classique = classical music
la musique pop = pop music
J’écoute ma musique … = I listen to my music …
sur mon téléphone portable avec mes écouteurs = on my phone with 
my earphones
sur mon ordi = on my computer
sur une tablette = on a tablet
Je regarde des clips vidéo pour écouter ma musique. = I watch 
music videos to listen to my music.
Mon chanteur préfère/Ma chanteuse préférée, c’est … car … = My 
favourite singer is … because …
j’aime ses paroles = I like his/her lyrics
j’aime ses mélodies = I like his/her tunes
sa musique me donne envie de danser = his/her music makes me 
want to dance
sa musique me donne envie de chanter = his/her music makes me 
want to sing

Le sport = Sport
Je fais … = I …
du footing = go jogging
du trampoline = do trampolining
du vélo/cyclisme = go cycling
de la natation = go swimming
de l’équitation (f) = go horse-riding
de l’escalade (f) = go climbing
de l’escrime (f) = do fencing
des randonnées (f) = go hiking
Parler de sport = Talking about sport
les sports individuels. = I prefer individual 
sports.
les sports d’équipe. = I prefer team sports.
Je trouve ça … = I find it/that …
Ça me fait du bien. = It does me good.
Ça me détend. = It relaxes me.
Ça booste le moral. = It boosts my/your 
mood.
C’est bon pour le corps et le mental. = It’s 
good for the body and the mind.

La lecture = Reading
J’apprécie beaucoup les … = I really appreciate/like …
J’ai une passion pour les … = I’m passionate about …
J’ai horreur des … = I hate …
romans fantastiques/policiers = fantasy/detective novels
romans d’amour = romance novels
livres d’épouvante = horror books
BD = comic books/graphic novels
mangas = mangas
J’aime les illustrations/l’humour. = I like the illustrations/humour.
Je ne lis pas sur une tablette. = I don’t read on a tablet.
Je préfère tenir un livre traditionnel dans mes mains. = I prefer a 
traditional book
Je ne lis plus de livres . = I no longer read books.
Je lis beaucoup en ligne. = I read a lot online.

Une soirée entre amis = An evening with 
friends

Je suis allé(e) au cinéma. = I went to the cinema.
Je suis sorti(e) avec … = I went out with …
On est allé(e)s à un concert. = We went to a 
concert.
On a vu un film. = We saw a film.
J’ai pris beaucoup de photos. = I took lots of 
photos.
J’ai mis les photos sur Instagram. = I put the 
photos on Instagram.
On est allé(e)s au restaurant. = We went to a 
restaurant.
J’ai bu un coca. = I drank a cola.
C’était … = It was 

Les films = Films
une comédie a comedy
un western a Western
un film fantastique, d’action ,d’arts 
martiaux 
un film d’aventure, un film d’horreur
un film de gangsters, de science-fiction
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Acheter des billets = 
Buying tickets

Qu’est-ce qu’il y a au 
cinéma? = What’s on at 
the cinema?
La séance commence à 
quelle heure? = At what 
time does the screening 
start?
Je peux vous aider? = Can 
I help you?
Je voudrais deux billets 
pour … = I would like two 
tickets for …
Pour quelle séance? = For 
which screening?
Pour la séance de 19 
heures. = For the 
screening at 7 p.m.
Ça coûte combien? = How 
much does it cost?
Le tarif réduit, c’est 14 
euros la place. = The 
reduced price is 14 euros 
per seat.

Les émissions de télé = TV 
programmes

les documentaires (m) = 
documentaries
les jeux télévises (m) = game shows
les magazines culturels (m) = 
magazine programmes
les séries (f) = series
les émissions de sport (f) = sports 
programmes
les émissions de musique (f) = music 
programmes
les émissions de télé-réalité (f) = 
reality TV programmes
les actualités = the news
parce qu’ils/elles sont … = because 
they are/it is …
(trop) sérieux/-euses = too serious
originaux/-ales = original
Mon émission préférée s’appelle … = 
My favourite programme is
called …
C’est un jeu télévisé. = It’s a game 
show.
C’est une série. = It’s a drama 
series.
J’aime bien l’animateur(-trice). = I 
like the presenter.
Les acteurs sont très doués. = The 
actors are very talented.
Le scénario est passionnant. = The 
plot is exciting.
J’apprends beaucoup. = I learn a lot.
Je ne rate jamais cette émission! = I 
never miss this programme!

Les vêtements = Clothes
Je porte … = I wear/am 
wearing …
un blouson/un chapeau = a 
jacket/a hat
un costume = a suit
un imperméable = a raincoat
un manteau/un pantalon = a 
coat/(a pair of) trousers
un polo/un pull = a polo shirt/a 
jumper
un sac à main/un short = a 
handbag/(a pair of) shorts
un sweat à capuche = a hoody
une casquette = a cap
une ceinture = a belt
une chemise/une écharpe = a 
shirt/a scarf
une mini-jupe/une montre=  a 
mini-skirt/a watch
une robe/une veste = a 
dress/a jacket
des baskets (de marque) = 
(designer) trainers
des boucles d’oreille = 
earrings
des bottes = boots
des chaussettes = socks
des chaussures = shoes
des gants = gloves
des lunettes de soleil = 
sunglasses
en laine/en cuir = 
woollen/leather
rayé(e)(s) = striped

Au magasin de 
vêtements 

= In the clothes shop
la taille = size
la pointure = shoe size
les cabines d’essayage = 
changing rooms
une taille moyenne = medium 
size
Il y a un trou. = There’s a 
hole (in it).
Il y a une tache. = There’s a 
stain (on it).
Il/Elle est/Ils/Elles sont … 
= It is/They are …
trop petit(e)(s) = too small
trop grand(e)(s) = too big
cassé(e)(s) = broken
Il/Elle ne marche pas. = It 
is not working/doesn’t work.
Je voudrais … = I would like 
…
échanger (la jupe/le 
pantalon etc.) = to exchange 
(the skirt/trousers etc.)
un remboursement = a 
refund

Y10 French AQA Module 4: Free time
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Faire les magasins ou faire 
du shopping en ligne? = Go 
to the shops or shop 
online?
faire les magasins = to go to 
the shops
faire mes achats en ligne = to 
make my purchases online
c’est mieux d’essayer les 
vêtements dans un magasin = 
it’s better to try clothes on in a 
shop
je peux demander l’opinion de 
mes ami(e)s = I can ask my 
friends’ opinion
il y a trop de monde dans les 
magasins = there are too many 
people in the shops
on peut trouver des vêtements 
moins chers = you can find 
cheaper clothes
c’est plus facile/plus rapide = 
it’s easier/faster

Au restaurant = At the 
restaurant

Voici la carte. = Here is 
the menu.
Le plat du jour, c’est … = 
The daily special is …
Vous avez fait votre 
choix? = Have you made 
your choice?
Pour commencer, je vais 
prendre … = To start, I am 
going to have …
Comme plat principal, je 
voudrais … = As a main 
course, I would like …
Je vais prendre le menu (à 
30 euros). = I am going to 
have the (30 euro) set 
menu.
Et comme boisson? = And 
to drink?
Qu’est-ce que vous avez 
comme desserts? = What 
desserts do you have?
Vous avez besoin d’autre 
chose? = Do you need 
anything else?
On a besoin de l’addition. = 
We need the bill.
J’ai faim. = I am hungry.
J’ai soif. = I am thirsty.
J’ai envie d’un dessert. = I 
want a dessert.

Les plats = Dishes
les entrées = starters
les brochettes de crevettes 
= prawn skewers
les escargots = snails
la soupe à la tomate = tomato 
soup
la tarte à l’oignon = onion tart
les plats principaux = main 
dishes
l’épaule d’agneau = shoulder 
of lamb
la cuisse de canard = duck leg
les lasagnes végétariennes = 
vegetarian lasagne
le loup de mer = sea bass
le poulet basquaise = Basque-
style chicken
le rôti de veau = roast veal
les desserts = desserts
la crème brûlée = crème 
brûlée
la mousse au chocolat = 
chocolate mousse
le roulé au chocolat = 
chocolate roll
le sorbet = sorbet
la tarte au citron = lemon 
tart
la tarte aux pommes = apple 
tart
l’eau gazeuse = sparkling 
water

Critiques Reviews
J’y suis allé(e) pour le 
déjeuner/le dîner. = I went 
there for lunch/dinner.
Le service était 
lent/exceptionnel. = The 
service was slow/exceptional.
Le serveur/La serveuse était/
n’était pas (très) poli(e). = 
The waiter/waitress 
was/wasn’t (very) polite.
C’était … = It was …
delicieux/bien cuit. = 
delicious/well cooked.
La nourriture était 
froide/trop salée. = The food 
was cold/too salty.
La nourriture n’était pas 
cuite. = The food wasn’t 
cooked.
Je recommande/Je ne 
recommande pas ce 
restaurant. = I recommend/I 
don’t recommend this 
restaurant.

Y10 French AQA Module 4: Free time
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Connectives
néanmoin
s

nevertheless

en plus furthermore

aussi also

ensuite/
puis

next/then

parce que 
/ 
car

because

sauf except

donc/alors therefore, and so

avec/sans with / without

ne..ni..ni neither …nor

d’un côté on the one hand

de l ’autre
côté

on the other hand

Opinions
Je sais que I know that

À mon avis from my point
of view

Je pense que I think that

Je trouve que I find that

Je crois que I believe that

Pour ma part As for me

Je dirais que I would say
that

Je suis
convaincu(e)
que

I am
convinced
that

J’aime / Je 
n’aime pas

I like / I don’t
l ike

J’adore I love

Je déteste I hate

Reasons
passionnant exciting

ennuyeux/barba
nt

boring

génial great

amusant/marran
t

funny

dur hard/difficul
t

chouette cool

affreux awful

nul rubbish

rigolo funny

fatigant tiring

casse-pieds boring/painf
ul

utile useful

inutile useless

Time Phrases
Hier yesterday

Il y a deux ans two years
ago

La semaine
dernière

last week

Le weekend
dernier

last
weekend

L’année
dernière

last year

La semaine
prochaine

next
week

Le weekend
prochain

next
weekend

L’année
prochaine

next year

tous les jours every day

souvent often

quelquefois sometime
s

de temps en 
temps

from time 
to time

une fois par 
semaine

once a 
week

phrases followed by 
Infinitives

je vais 
aller

I am going
to go

Any
INFINITIVE 
can follow

these
phrases*

je 
voudrais
voir

I would
like to see

avant de 
sortir

Before
going out

Avant de 
pouvoir

Before
being able
to

Après
avoir joué

After
having
played

Je dois
travail ler

I must
work

On peut
visiter

You can 
visit

Il faut
manger

You need
to eat

On devrait
recycler

You
should
recycle

CORTI - French Universals
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verb type infinitive present tense perfect past tense near future tense

regular –er verbs jouer (to play) je joue (I play) j’ai joué (I (have) played) je vais jouer (I am going 
to play)

regular –ir verbs finir (to finish) je finis (I finish) j’ai fini (I (have) finished) je vais finir (I am going to 
finish)

regular –re verbs vendre (to sell) je vends (I sell) j’ai vendu (I (have) sold) je vais vendre (I am going 
to sell)

key irregular verbs être (to be)

avoir (to have)

faire (to do/make)

aller (to go)

je suis (I am)

j’ai (I have)

je fais (I do/make)

je vais (I go)

j’ai été (I have been)

j’ai eu (I have had)

j’ai fait (I did/made)

je suis allé(e) (I went)

je vais être (I am going to 
be)
je vais avoir (I am going to 
have)
je vais faire (I am going to 
do/make)
je vais aller (I am going to 
go)

Simple Future 
ce sera (it will be + adjective)
il y aura (there will be + noun)

SUBJECT PRONOUN FUTURE ENDING Meaning

je (I) jouerai I will play

tu (you – 1 friend) travailleras you will work

il/elle/on (he/she/we) habitera he/she/we will live

nous (we) mangerons we will eat

vous (you-plural/polite) finirez you will finish

ils/elles (they) vendront they will sell

The Conditional
ce serait (it would be + adjective)
il y aurait (there would be + noun)

SUBJECT
PRONOUN

CONDITIONAL ENDING Meaning

je (I) jouerais I would play

tu (you – 1 friend) travaillerais you would work

il/elle/on
(he/she/we)

habiterait he/she/we would
live

nous (we) mangerions we would eat

vous (you-
plural/polite)

finiriez you would finish

ils/elles (they) vendraient they would sell

IRREGULARS
être (to be) → ser je serai (I will be)
avoir (to have) → aur j’aurai (I will have)
faire (to do/make) → fer je ferai (I will do/make)
aller (to go) → ir j’irai (I will go)

IRREGULARS
être (to be) → ser je serais (I would be)
avoir (to have) → aur j’aurais (I would have)
faire (to do/make) → fer je ferais (I would do/make)
aller (to go) → ir j’irais (I would go)

Y10 French AQA Module 4: Grammar
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Understand how data and information can be collected, stored and usedYear 11 IT Half Term 2 Coursework support 1B/2B
COURSEWORK MARK CRITERIA – Refer to these to check you have it all completed

Use of IT Tools and Techniques

1b
To import and manipulate data

(Execution 1)

MB1: 1 to 3 marks MB2: 4 to 6 marks MB3: 7 to 10 marks

Limited use of tools and features 
results in potential of technology 
being under-utilised for the 
intended purpose. May use only 
one application but where more 
than one is being used they are 
used in isolation.  [1 2 3]

Adequate use of tools and 
features results in potential of 
technology being utilised for the 
intended purpose. There are 
aspects of integration across two 
or more applications that are used.         
[4 5 6]

Effective use of tools and 
features results in potential of 
technology being fully utilised 
and clearly aligned to the 
intended purpose. Applications 
used are fully integrated. [7 8 9 
10]

Project Life Cycle Processes and 
Methods

2b
Importing and manipulating data

(Execution 1)

MB1: 1 to 4 marks MB2: 5 to 8 marks MB3: 9 to 13 marks

The solution allows for data to be 
imported and manipulated. There 
will be inefficiencies and 
inaccuracies that will impact on the 
quality of the data and the 
objectives of the solution. 

The solution is open to security 
and legal risks. [1 2 3 4]

The solution allows for data to be 
imported and manipulated so that 
most of the requirements of the 
project can be met. There are 
some inefficiencies but they will 
not impact on meeting the 
requirements.

The security and legal risks 
identified in the planning phase 
have been carried forward into the 
solution and evidenced although 
only one or two tools and 
techniques are used to preserve 
data integrity by protecting the data 
from malicious intent and/or 
unauthorised access. Some 
opportunities for safe, secure and 
responsible practices have been 
missed.   [5 6 7 8]

The solution allows for data to be 
imported and manipulated 
efficiently and effectively so that all 
requirements of the project can be 
met. The security and legal risks 
identified in the planning phase 
have been carried forward into the 
solution and evidenced by a range 
of tools and techniques used to 
preserve data integrity by 
protecting the data from malicious 
intent and/or unauthorised access. 
This takes into account both how 
the data will be processed and 
how the information will be 
presented.                            [9 10 
11 12 13]
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Y10 Business Half Term 3

Organisational Structure

Training and Development Motivation

Communication- where messages are passed between two or more people. This 
can be problematic if it is insufficient of excessive. Barriers - refer to factors that 
could prevent effective communication. These include noise, language barriers and 
technology. 

Ways of working
• Full time- where an employee works 37 or more hours per week 
• Part time- where you work less than 36 hours per week
• Flexible- this is where the employees works different hours each week  
• Remote Working- working from home through the use of computers/technology. 

Types of contract 
• Permanent- when an employee has a job for the foreseeable future, with no end 

date.  
• Temporary- when an employee has a job for a given time period (eg 3 months)
• Freelance- when an employee is hired to complete a job, once the job is 

completed, they leave. 

• Training- Introducing employees to new concepts/ideas
• Development- Pushing employees further/giving further knowledge on an existing 

concept
• Training can either be:
• Formal- In a learning environment/setting by professionals brought in to deliver
• Informal- training that is on the job and usually delivered by regular employees
• Self learning- giving employee the responsibility to learn outside of the work setting.  
• Targets are then set and these are often reflected on in performance reviews 

Attract employees- more employees will apply to vacancies due to good 
reputation 
Retain employees- employees will not leave
Higher productivity- increase in the amount of w ork each employee completes. 

Recruitment is the process of obtaining employees into a vacant job role/position. 
This can be done either through the use of internal or external recruitment. Internal 

Recruitment is the filling of a position with someone who already works within the 
business, External recruitment is the filling of a position with someone completely 
new from outside of the business. 

The business will provide the following documents when recruiting; 
Person specification- this outlines the type of person that would be ideal for the 
job role 
Job description- this details all of the roles and responsibilities of the job role 
being filled
** The applicant will provide a completed application form and their personal CV 

Key job roles and their responsibilities: 
• Directors
• Senior managers
• Supervisors
• Operational staff 
• Support staff

Recruitment

Motivation is the will/desire to want to work, this can lead to: 

Financial- Non-financial

Remuneration- a basic salary/wage 
Bonus- money paid of top of 
salary/wage when targets are met. 
Promotion- an increase in pay due to 
better position in management. 
Commission- a percentage paid on 
top of wages based on sales made
Fringe benefits- small extras on top of 
wages such as company car, discount 
schemes etc

Job rotation- giving employees the
opportunity to perform different jobs to 
avoid repetition and boredom. 
Job enrichment- allowing employees 
to have more responsibility, taking on 
more important work. 
Autonomy- giving employees the
power to be involved in decision 
making. 

Flat Structure
An organisation 
w ith few  layers of 
management. 
There is less scope 
for promotion but 
eff icient 
communication 

Hierarchical Structure
An organisation w ith 
many layers of 
management. There 
is lots of scope for 
promotion but issues 
w ith communication

Centralised structure- where decisions are made at the top level of management and 
passed down 
Decentralised structure- where decisions are made by regional/functional managers 
lower down the business. 

Year 11 Business- Half term 3 
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Year 11 IT Half Term 2 Coursework support 1A/2A
COURSEWORK MARK CRITERIA – Refer to these to check you have it all completed

Use of IT Tools and Techniques 

1a

To initiate/plan

MB1: 1 to 3 marks MB2: 4 to 6 marks MB3: 7 to 10 marks

Limited use of tools and features 
results in potential of technology 
being under-utilised for the intended 
purpose. May use only one 
application but where more than one 
is being used they are used in 
isolation. [1 2 3]

Adequate use of tools and features 
results in potential of technology 
being utilised for the intended 
purpose. There are aspects of 
integration across two or more 
applications that are used.  [4 5 6]

Effective use of tools and 
features results in potential of 
technology being fully utilised and 
clearly aligned to the intended 
purpose. Applications used are 
fully integrated. [7 8 9 10]

Project Life Cycle Processes and 
Methods

2a

Analysis of brief and planning 
approach

(Initiation/
planning)

MB1: 1 to 4 marks MB2: 5 to 8 marks MB3: 9 to 13 marks

Objectives and requirements are 
stated and there is a list of tasks. 
Consideration of dependencies can 
be assumed but there is no 
evidence of it. Success criteria are 
described. 

Constraints, risks, resources and 
milestones have been identified 
although some obvious ones have 
been missed and no links are made 
between them.

Although there are obvious gaps in 
planning activities, the plan is 
feasible. [1 2 3 4]

Objectives and requirements are 
stated. There are logical 
dependencies shown for some tasks 
and sub-tasks although it is not 
presented as a critical path. There is 
an explanation behind the choice of 
success criteria. 

Links between constraints, risks and 
resources have been identified 
although some links are missed or 
not made clear. Ways to mitigate 
are stated but the consequences of 
actions are not evidenced.

[5 6 7 8]

Objectives and requirements are 
stated.  A critical path is defined, 
with logical dependencies shown 
between key milestones and sub-
tasks. There is a justification of the 
success criteria chosen.

Links between constraints, risks 
and resources are clearly defined 
and contingencies identified. 
Mitigation for the plan is explained.
[9 10 11 12 13]
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GCSE Fine Art
You need to be able to analyse and evaluate images, objects and artefacts showing 
understanding of context.

To fulfil this objective you need to be able to look at work, by both past and contemporary artists and 
assess it critically, with reference to the time and culture in which it was produced. To do this you will 
need to research the background of the piece and gain a good understanding of why and how the artists 
produced it. You could look at what his/her motives and influences were, whether the piece is exemplary 
of a particular movement or style, how the piece might have been received at the time etc.
The examiner will also be looking to see whether you can understand and use the specialist vocabulary 
used in Art and Design. 

For every theme/project 
you will explore

• More than one relevant artist 
• Copy the artist work
• Research why and how the work 

was made
• Give your own opinions through 

written annotations

Introduce
Analyse
Annotate
Evaluate
Give opinions
Make Links
Describe

GCSE Fine ArtGCSE Fine art 

You need to develop and explore ideas using media, processes and resources, 
reviewing, modifying and refining work as it progresses.

This assessment objective allows you to demonstrate to the examiner how creative and 
versatile you are. You need to start with an idea or theme and develop it, exploring lots of 
possible solutions using different materials and techniques and processes.

For every 
project/theme
Try out different materials and 
techniques.
Explore and experiment
Refine ideas and compositions

Review
Select
Organise
Explore
Experiment
Refine
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Design Technology - KS4 GCSE

Knowledge Organiser – Design Technology  
KS4 GCSE  
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Knowledge Organiser – Design Technology  
KS4 GCSE  
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Knowledge Organiser – Design Technology KS$
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Engineering Design

Y10 Engineering  KO R105

Vs

Investigating the design context

Specification RequirementsThe Design Cycle Clients & Customers

I

D

O

V

Lo1 Lo2

Manufacturing Regulations

EASE OF MANUFACTURE
Specification points covering how easy it needs to be to make and assemble:
Standard components – using pre made components e.g. screws
pre-manufactured components- using premade parts e.g. speakers
design for manufacturing assembly (DFMA) – Less stages, less parts, standard 
components

design for disassembly –to repair or if it must be recycled or reused

manufacturing processes – If a certain process must be used; injection
moulding is a popular choice as it is repeatable, accurate, fast and produces less waste

Lo2

REQUIREMENTS

- Materials availability/supply chain -
– Ease of manufacture – Processes that are easy to do and quickly 

produce accurate repeatable results in a very few stages   e.g. Injection moulding, casting
– scale of production,:

Mass: expensive set up, cheap in high volume
Batch: Allows regular changes in features, colour etc.
One off: Costly, allows total cutomisation

– maintenance – how easy it is to maintain/repair

REGULATIONS

- Copyright – Protecting a piece of creative work, 
eg a drawing by LAW
– patents – a protected design IDEA by LAW
– registered designs &
– trademarks – images/logos 
associated with the company protected 
BY LAW

SAFEGUARDS
– British Standards – Are guides to 
ensure QUALITY

– European Conformity (EC) – are 
guides to ensure SAFETY

– aesthetics – how they might require it to look

– ergonomics – suitability for human sizes e.g. hand size, height, weight, finger length

– anthropometrics – Physical sizes/ measurements recorded and used to deign ergonomic 
products

-Function – the purpose of a product
e.g. a television displays programmes

-Features – the additions that make 
the product unique e.g. remote, 
controls,etc.

IDENTIFY
Checking what has been asked of you, what the client has 
asked for and researching around the problem to better 

understand the situation
Brief / Research / Process planning 

DESIGN
The design phase involves creating a set of design rules 

based on the IDENTIFY section then creating designs 
(drawing or cad, 2d or 3d) and planning how it would be 

made
Specification / Design / Manufacturing Plans 

OPTIMISE
The optimise stage is making models to ensure the plans 

and designs will work in making. Usually this involves 
prototyping a one off model and testing the making 

process you have come up with
Prototype / Error Proofing

VALIDATE
The validate phase is your evaluation stage, you have to 
test the product then comment on how effective it was

Test / Evaluate

The design cycle is a recognised way to create an 
Engineered Product. It enables checking at every 

stage of the process

There are areas that can be researched to find out 
more about the product requirements:

-Focus groups – talking to the likely customer
-Surveys – getting general information from the pubic
- Needs of target market – a product that fills a gap
-Changing consumer trends – a “must have” item

SustainabilityLo2

Iconic Products

New Technologies

INSPIRATIONAL / ICONIC 
PRODUCTS

Some products are so 
popular they set an 
expectation. E.g. the 

minimalist design and easy 
use of the Ipod influenced 
the design of many other 

electronic gadgets.

LIFE CYCLE ANALYSIS
Product life cycle affects how well a product is designed and how long it is 

required to work.
Lifespan – how long a product is intended to be used

Lifecycle – including what happens to it afterwards

Planned Obsolescence – A product designed on purpose to become outdated  or unusable 
after time 

Market Pull  – a need or gap needs filling – the customer wants something new e.g. longer 
battery life on mobile phones

Technological Push – new technologies allow new ways of doing something – e.g. facial 
recognition or AR 

SUSTAINABLE DESIGN
Environmental considerations about the products effect on the environment. 

There is also pressure to be ethical and socially responsible
Renewable energy sources – made products cost resources, energy and pollution
Materials that are replaceable – materials that are plentiful/materials that regrow or replenish
Recycled- Using materials from reclaimed sources 
Recyclable – Enabling a product to be recyclable – through material choice or disassembly

IMPROVEMENTS IN MATERIALS
Engineering often creates new materials that create opportunities for better 
products. E.g. Recently carbon fibre has offered better products in some areas.

NEW PRODUCTION PROCESSES
Engineering often creates new ways of making that allow a product to be better 
or made cheaper. E.g. Recently 3D printing has created new opportunities.

DISCUSSION BETWEEN CLIENT AND DESIGNER
The discussion meeting is the engineers chance to explore 

the brief and work out what the client requires.
- What is possible – in terms of cost or technologies
- What can be done within budget
- Essential features – what the product MUST do/ have
- Desirable Features - what the product COULD do/ have
- Timeframes –how long is available to design and develop

NEEDS OF THE CLIENT
There will be some non-negotiables that the client needs 
to see involved in the design
Corporate Branding – e.g. what colours or logos do they use
Target Audience – who are the company focused on already

– Tolerances – how accurate it must be:
High: can be innacurate, less wasted products, less accurate mchines
Low: Lot of wasted products, expensive machinery, very accurate

Engineering CAMNAT
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LO2  Understand how Hospitality and Catering provisions operate  

Understanding how Hospitality and Catering provisions operate
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LO2  Understand how Hospitality and Catering provisions operate  

Understanding how Hospitality and Catering provisions operate
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LO2  Understand how Hospitality and Catering provisions operate  
Understanding how Hospitality and Catering provisions operate
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LO2  Understand how Hospitality and Catering provisions operate  

68



Maths English Science History Geography RS Spanish French IT Business Art DT Eng D Music Sport DanceH&C Child D Health &SC

Music

Maths English Science History Geography RS Spanish French IT Computer Business Art DT Eng D Music Sport DanceH&C Child D

69



Music - BTEC Unit 4 Introducing Music Composition
Learning Aim A: Explore Creative Stimuli to meet a briefBTEC Unit 4 Introducing Music Composition

Learning Aim A: Explore Creative Stimuli to meet a brief

You should create four brief musical ideas that try to capture a range of moods or atmospheres suitable for any four of the following:
TV and Film
• Haunted House                                                                
• Detective
• Romance
Commercial
• Smartphone game
• Perfume or aftershave

These ideas can be short (under 30 seconds) but should make use of appropriate 
textures and timbres and have some melodic and rhythmic interest. Your ideas 
should be varied and have at least two different musical starting points. 

Take ideas from at least two of the following starting points:

• melodic ideas and fragments 

• rhythmic patterns – layered rhythmic patterns 

• chords and chord progressions – 1, 4 ,5 and 6 (I,IV,V,vii)

• Textures – interweaving melodies, melody with chords, bass 
line and percussion, singing with harmony backing vocal.

• riffs and hooks –repetitive ideas. E.g. mission impossible bass 
line and “We will rock you” drum rhythm.

• improvisation and experimentation – made up solo over 
chord progression in jazz music. Call and response patterns.

• non-musical starting points such as themes, texts and 
images. 

• Record all your ideas as audio. You can use software like 
Audacity, Bandlab or Sibelius to do this. Store your pieces 
as MP3’s on the Google Drive in school.

• Running shoes
• Romantic holiday for 2 
• Popular soft drink Example ideas

Haunted House: Low pitched strings with long held notes. Minor key. 
(experimentation) No pulse or tempo. High tinkly bells or piano played 
quietly (use of riff). Menacing chords come in later. Staggered texture with 
layers building up to create tension.

Detective: Ride cymbal swing rhythm with acoustic bass riff. Mute trumpet 
or saxophone jazzy melody with added blues scale notes. See “Theme 
from Pink Panther” Listen to the first 42 seconds. 
https://www.youtube.com/watch?v=lp6z3s1Gig0

Romantic: Perhaps a chord progression using an acoustic guitar. 
( I,IV,V and vii) This could be broken chords with a slow tempo. A flute or 
oboe melody in a major key over the top. Question and answering even 
phrases in the melody. No percussion. 

Advert-Running shoes: Continuous bass line perhaps using a synth bass. 
Fixed jogging tempo or faster. Chords play over the top but bass remains 
the same like the runners rhythm. Chords on a synth pad sound or strings. 
Use of drum beat track. Dramatic use of dynamics (louds and softs) in 
chords to keep the audience listening. E.g. Chariots of Fire Theme 
https://www.youtube.com/watch?v=CSav51fVlKU
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BTEC Unit 4 Introducing Music Composition
Learning Aim B: develop, extend and shape music for performances

Learning Aim B: Select two contrasting ideas from your original four to develop further.
In both, you should develop and extend them harmonically and melodically, to create and 
maintain your intended mood. (Melody=tune   Harmony= accompaniment/backing/chords)
You should develop pieces by use of appropriate melodic 
and harmonic compositional techniques such as:

• repetition Melodies can be repeated but with some 
variation and decoration.

• variation Drum beats can continue but with 
changes to percussion instruments. Bass 
lines can be extended with slight changes 
to the original idea.

• Modulation and 
changing tonality

• (major to minor)

Music can change key, commonly into the 
dominant (5th higher), relative minor key 
or just up a semitone like a pop song 
sometimes does.

• melodic 
transformations

Melodies can be written out backwards, 
inverted in pitch if this fits the genre.

• instrumentation Use of different instruments from music 
already composed in learning aim A. 

• textures. Parts could be doubled by new 
instruments. Played an octave higher as 
well. Change in accompaniment style 
from chords to broken chords. Counter 
melodies can be added as harmonies to a 
voice.

One of the extended musical ideas should be developed 
into a fully completed composition. You should 
consider techniques commonly used to shape musical 
ideas into full compositions. 

Binary Sections A with a contrasting B 
section.

Ternary ABA but often there is variation in 
the returning A section.

Rondo ABACAD etc where A keeps 
repeating followed by new 
sections.

Introductions/
Codas 
(endings)

These sections can be added on 
later as part of development of 
the structure.

Song structures E.g. 12-bar blues or verse chorus 
structures.

Effective use of repetition and contrast- do the 
changes create enough interest and momentum?

Music - BTEC Unit 4 Introducing Music Composition
Learning Aim B: Develop, extend and shape music for performances
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BTEC Unit 2 Managing a Music Product
Learning Aim A: Plan, deliver and develop a music product

Any music product you create planning needs to be evidenced from the start. 
Management skills to help develop your product and how to evidence it

Management skill Evidence
Focus/preparedness to work: the more work you put into a product 
the more you will get out of it

Diary/log

Time management: each task needs a deadline Diary/log,
minutes

Sharing responsibility/supporting colleagues: share out tasks so each 
person in your group has the ability to work effectively and to their 
strength. 

Minutes
E-mails

Motivation: keep busy, keep going! Diary/log

Listening to feedback/respecting the opinions of others: keep talking 
to your target audience and peers. Ask them for feedback at each 
stage of your product. 

Questionnaires
Screen shots

Adaptable/trying out new things: if something is going according to 
plan make some changes

Diary/log

Communication: speak to people who can help deliver your product, 
make sure communication is effective, polite and mature. 

E-mails, minutes

Research: important to gauge the success of similar products Written
documents

Monitoring progress: regularly review progress, adjust plans where 
necessary to ensure deadlines are met

Diary/log,
minutes

Other Evidence
Rehearsal schedules
Audio/visual evidence

Target Audience
It is extremely important 
you identify your target 
audience and involve them 
in the planning of your 
product. 
1. Research what your 
target audience would like 
to listen to. Ask them 
and/or research using the 
internet
2. Get your target audience 
involved by:
- Asking opinions of song 

choices
- Asking for feedback on 

draft versions of your 
product

Music - BTEC Unit 2 Managing a Music Product
Learning Aim A: Plan, deliver and develop a music product
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BTEC Unit 2 Managing a Music Product
Learning Aim B: Promote a music product

INDUSTRY PRACTICE The Music Industry is constantly changing and to be aware current 
promotional strategies research is essential. 

STEPS TO SUCCESSFUL MARKETING
1) Look at successful products, similar to yours, and research how the product was promoted. 
2) Choose one method of promotion for your own musical product
3) Find many examples of your chosen method of promotion and find commonalities in 

communicating essential information and industry practice. 
4) Research which way is best to communicate information to your target audience. 
5) Using all this information create your promotional material
6) Evaluate, on a regular basis, if your promotional material is successful. 

PROMOTIONAL 
MATERIAL

• Press release
• Poster
• Website
• Audio advert
• Video advert
• Merchandise
• Album/single 

cover 
(recording)

• Letter/email to 
friends and 
family

HELPFUL WEBSITES
Designing CD Covers
http://www.musicbizacademy.com/knab/articles/cdcover.h
tm
Promoting a concert
https://www.attendstar.com/how-to-promote-a-concert/

INDUSTRY PRACTICE
From promotional material the target 
audience must be able to access your 
music product. However, audiences may 
also appreciate accessing information 
via a website/social networking. 

Music - BTEC Unit 2 Managing a Music Product
Learning Aim B: Promote a music product
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DEFINTITON: THE ABILITY TO MAINTAIN CENTRE OF MASS OVER A BASE OF SUPPORT

EXAMPLE: THERE ARE 2 TYPES; STATIC BALANCE AND DYNAMIC BALANCE.

STATIC – MAINTAINING BALANCE IN A STATIONARY POSITION, E.G A GYMNAST HOLDING 

THE HEADSTAND

DYNAMIC - MAINTAINING BALANCE IN MOTION, E.G A GYMNAST PERFORMING A 

CONTROLLED CARTWHEEL.

DEFINITION: “THE TIME TAKEN FOR A SPORTS PERFORMER TO 

RESPOND TO A STIMULUS AND THE INITIATION OF THEIR RESPONSE

EXAMPLE: A GOALKEEPER REACTING TO A SHOT. A SPRINTER 

REACTING TO THE STAR GUN

DEFINITION: THE ABILITY TO CHANGE DIRECTION AT SPEED, WITHOUT LOSING 

BALANCE OR TIME

EXAMPLE: A FOOTBALLER TRYING TO BEAT AN OPPONENT WILL CHANGE 

DIRECTION QUICKLY TO AVOID THE OPPOSITION

THE Skill Components Of Fitness– WHAT YOU NEED TO KNOW

START

FINISH

Agility Coordination

DEFINITION: THE ABILITY TO USE PARTS OF THE BODY TOGETHER TO MOVE SMOOTHLY 

AND ACCURATELY.

EXAMPLE:HAND EYE – TENNIS PLAYERS

FOOT-EYE– FOOTBALL PLAYERS

HAND TO HAND – BASKETBALL PLAYERS

BalanceReaction Time

The Skill Components of Fitness - What you need to Know
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THE BASIC PRINCIPLES OF TRAINING– WHAT YOU NEED 
TO KNOW

FREQUENCY TYPETIMEINTENSITY
The number of 
training sessions 
completed over a 
period of time, 
usually per week. It 
should be increased 
gradually over time.”

This is about how 
long you train for. 
It should gradually 
increase over 
time.”

“This is about how 
hard you train. It 
should be 
increased 
gradually over 
time.”

This is related to the 
principle of specificity. If a 
training method is selected 
to improve a specific 
component of fitness there 
is more likely to be a 
positive improvement in 
performance.”

1 session
2 

sessions

3 
sessions 1 set of 

5 reps
(5kg)

2 sets of 
5 reps
(5kg)

2 sets 
of 5 
reps

(10kg)
1 set of 5 

reps
(5kg)

2 sets of 
5 reps
(5kg)

2 sets of 
5 reps
(10kg)

F… 
I… 
T…
T…

The Basic Principles of Training - What you need to Know
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THE BASIC PRINCIPLES OF TRAINING– WHAT YOU NEED TO 
KNOW

Specificity Progressive 
Overload

Adaptation Reversibility Rest and
Recovery

VariationIndividual 
Needs

Training 
should be 
specific to or 
should match 
the individual’s 
sport or 
activity. 

Training must be 
demanding 
enough to cause 
the body to adapt. 
In order to make 
fitness gains 
training must get 
harder over time. 
. 

Fitness can be 
lost if training is 
stopped, for 
example due to 
injury or if the 
intensity of 
training is not 
sufficient to 
cause 
adaptation.

Rest is the 
period of time 
provided for 
Recovery to take 
place. Recovery 
allows damage 
to be repaired 
and energy to be 
replenished.

Training needs to 
be different 
depending on 
and individuals 
needs, such as 
age, fitness 
levels, 
availability of 
time, injury, 
health etc.

The way your 
body increases 
its ability to cope 
with training 
loads

It’s important 
to vary 
training 
routines to 
avoid 
boredom and 
maintain 
enjoyment

The Basic Principles of Training - What you need to Know
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Memory 
Technique

(acronyms)

SIR RAP V

Basic Principles of Training
Frequency - the number of training sessions you complete over a period of 
time. Aim for 3-5 sessions per week.

Intensity - how hard you train. Intensity can be prescribed using HR or 
RPE.

Time - how long you train for. Aim for 15 to 60 minutes of activity, 
depending on the intensity. If you have low levels of fitness, then reduce 
intensity and increase time. 

Type - how you train. The appropriate method(s) of training should be 
selected according to your needs and goals. For example, to train for 
muscular strength, endurance and power, you could do circuit training, or 
use free weights in the gym.

Additional Principles of Training
Specificity - training should be specific to your preferred sport or activity, or 
developing physical/skill related fitness goals

Individual differences/needs - the programme should be designed to meet your 
training goals, needs, ability, level of fitness, skill level and exercise 
likes/dislikes. 

Reversibility - if you stop training, or the intensity of training is not sufficient to 
cause adaptation, training effects are reversed. Reversibility is also known as 
de-training. 

Rest and recovery - these are essential to allow the body to repair and adapt, 
and for renewal of body tissues. If your body doesn’t get a chance to recover 
then the rate of progression can be reduced. 

Adaptation - this occurs during the recovery period after the training session is 
complete. Adaptation is how your body increases its ability to cope with 
training loads.

Progressive overload - in order to progress, training needs to be demanding 
enough to cause your body to adapt, improving performance.

Variation - it is important to maintain interest; this helps an individual to keep 
to their training schedule. Vary your training programme to avoid boredom and 
maintain enjoyment. 

Applying the Principles of Training - Example
An athlete who is looking to develop their aerobic endurance will apply 
the principles of training to their training programme.

F - initially they will start with 3 sessions a week and this will gradually 
increase to at least 5 sessions over the course of the training programme

I - the athlete will initially begin training at 60% of their MHR and this will 
gradually increase to 85% of MHR over the course of the training 
programme

T - the athlete may initially begin at 15 minutes per session and this will 
gradually increase to 60 minutes of continuous exercise over the course of 
the training programme

T - as they are looking to develop their aerobic endurance they will use 
continuous, fartlek and interval training. 

Applying the Principles of Training - Example
An athlete who is looking to develop their aerobic endurance will apply the principles of training to their training programme.

Specificity - continuous (long distance runners, beginners), interval training (long distance runners, games players), fartlek training (cross 
country, games players)
Individual differences/needs - the athlete finds continuous training boring as it does not relate to their sport. This would mean that their 
training programme would focus on other methods as it is more suited to the athlete
Variation - throughout the course of the week/training programme the athlete should use a range of methods to prevent boredom
Progressive overload - see FITT

Principles of Training 

Principles of Training - Memory Technique
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FITT Principle
The FITT principle makes up the basic principles of training.

Frequency
Frequency is the number of 
training sessions you complete 
over a period of time. You 
should aim to complete 3-5 
sessions per week.

Intensity
Intensity is how hard you train. 
Intensity can be prescribed 
using heart rate (HR) or rated 
perceived exertion (RPE)

Time
Time is how long you train for. 
Aim for 15-60 minutes 
depending on the intensity. If 
you have low levels of fitness, 
reduce intensity and increase 
time

Type
Type refers to how you train. 
The appropriate method of 
training should be selected e.g. 
for speed you could use 
acceleration or hollow sprints 
or interval training.

Scenario
Kelly has designed a training 
session which she is going to 
deliver to her classmates. The aim 
of her circuit is to improve 
muscular endurance. She has 8 
stations in the circuit and 
participants will work for 30 
seconds at each station.

Frequency - this would gradually 
increase from 3 sessions per week 
to 5 sessions per week.

Intensity - Kelly could increase the 
intensity of the circuit by 
increasing the work period or 
increasing the number of 
stations/circuits

Time - Kelly could increase the 
length of the session by increasing 
the time spent at each station. She 
could also reduce the rest period.

Scenario
Rudi has joined his local gym with 
the aim of improving his strength. 
Rudi has chosen to use free weights 
as his method of training.

Frequency - Rudi would gradually 
increase the number of times he 
goes to the gym from 3-5 times per 
week

Intensity - as Rudi is aiming to 
improve his strength he should be 
working at a high intensity and with 
low repetitions. He would begin at 
around 75% of 1RM and gradually 
build to 90% 1RM. Initially he may 
increase the reps and keep the 
weight the same. When the weight 
increases he may reduce the reps.

Time - Initially he may increase the 
reps and keep the weight the same. 
When the weight increases he may 
reduce the reps. Over time the 
number of sets will increase

Scenario
Sam is training to run in his first half 
marathon later on in the year. He 
has chosen to use interval training 
as one of his training methods to 
improve his aerobic endurance. He 
initially begins training 3 times a 
week, running for 2 minutes (60% 
HRmax) and walking/jogging for 1 
minute. He repeats this until he has 
completed 30 minutes.

Frequency - Sam would gradually 
increase the number of training 
sessions from 3 to 5

Intensity - Sam would gradually 
increase his working intensity from 
60% HRmax to 85% HRmax. He 
could also increase the intensity by 
reducing the rest period

Time - Sam would gradually increase 
the time of the work periods, 
decrease the time of the rest 
periods and increase the number of 
intervals per session

FITT Principles
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Additional Principles of Training

Exam tip: If you are asked a question about the additional principles of training, you should explain what the principle of training is, why it should be applied to a training 
programme and the effect this will have on the performer. 

Specificity
Specificity means that training should 
be specific to your preferred sport, 
activity or developing physical/skill-
related fitness goals

For example, a distance runner who is 
training for a cross country event is 
more likely to undertake fartlek 
training than continuous training.

Individual differences/needs
Individual differences/needs means 
that the programme should be 
designed to meet your training goals, 
needs, ability, level of fitness, skill level 
and exercise likes/dislikes.

For example, a person with a low level 
of fitness will start with lower intensity 
and gradually build up.

Reversibility
Reversibility means that if you stop 
training, or the intensity of training is 
not sufficient to cause adaptation, 
training effects are reversed. 
Reversibility is also known as de-
training.

For example, if someone was to get 
injured and miss a prolonged period of 
time their fitness levels would 
decrease. 

Rest and recovery
Rest and recovery are essential to 
allow the body to repair and adapt, 
and for the renewal of body tissues. If 
your body doesn’t get a chance to 
recover then the rate of progression 
can be reduced. 

For example, if you train 7 days a week 
there is a chance injury could be 
caused from over-training. 

Adaptation
Adaptation occurs during the recovery 
period after the training session is 
complete. Adaptation is how your body 
increases its ability to cope with training 
loads.

For example, if you are taking part in 
strength training the adaptation over a 
period of time will be hypertrophy of the 
muscles. 

Progressive overload
In order to progress, training needs to be 
demanding enough to cause your body to 
adapt, improving performance. Increase 
your training workload gradually. This can 
be done by increasing frequency, intensity 
or time, or by reducing recovery times. Do 
not use all of these methods at once, as 
the increase in workload may lead to over 
training resulting in injury or illness

Variation
It is important to maintain interest; this 
helps an individual keep to their training 
schedule. Vary your training programme 
to avoid boredom and maintain 
enjoyment. 

For example, if you are training 3 times a 
week to improve aerobic endurance, you 
could use the 3 different methods of 
training (fartlek, continuous, interval)

Memory acronym

SIR RAP V

Additional Principles of Training 
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THE BASIC PRINCIPLES OF TRAINING– WHAT YOU NEED 
TO KNOW

Continuous 
Training

Speed 
Training

Plyometric 
Training

Fartlek 
Training

Training without a 
rest period, where 

the work rate is 
between 60-80% of 
the maximum heart 

rate.

Training where the 
intensity changes 

and also the speed 
changes, e.g. walk, 

jog, run, sprint.

Acceleration 
Sprints
Hollow Sprints
Interval training

Is used to 
develop power 
and strength, 

involves 
explosive 

movements. 

v

The Basic Principles of Training - What you need to Know
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Training where there 
is a burst of high 
intensity work, 

followed by a rest or 
low intensity work.

Training that 
increases the muscle 

size and strength, 
and is when weights 

are lifted in 
repetitions and sets.

.

Interval 
Training

v

THE BASIC PRINCIPLES OF TRAINING– WHAT YOU NEED TO 
KNOW

Circuit 
Training

Flexibility 
Training

Weight 
Training 

Training can be 
adapted to be 
health related, 
skill related or 
sport specific, and 
involves short 
periods of work at 
a variety of 
stations.

Static 
Stretching
Ballistic 
Stretching
PNF

The Basic Principles of Training - What you need to Know
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Light work (up to 60% 
of maximum heart 

rate)

THE RESPIRATORY SYSTEM- WHAT YOU NEED TO KNOW

Light work (up to 60% 
of maximum heart 

rate)

60-85%

85-100%

Aerobic training zone (60-85% of 
maximum heart rate) – Used to 
improve aerobic endurance. 

Anaerobic training zone (85—100% 
of maximum heart rate) – Used to 
improve speed and high intensity 
activities.

• Heart rate can be measured at the wrist or at the side of the neck.

• Heart rate is measured in ‘beats per minute’

• During training, athletes use a target heart rate to
improve their fitness.

Exercise Intensity

Maximum heart rate.
You need to be able to calculate your maximum heart rate as this will help you 

to work out your training zones. 
To work out your maximum heart rate, use the following formula.

Maximum heart rate = 220 - age
Training Zones

To improve AEROBIC ENDURANCE = 60 to 85% of max HR
To improve high intensity activities (ANAEROBIC) = 85 to 100% of max 
HR.

Exercise Intensity

BORG (RPE) SCALE
RPE = Rating of Perceived Exertion 

• Used to measure how hard an athlete thinks 
they are working

• Scale 6-20 (6 = no effort, 20 = maximum 
effort)

• Can be used to estimate heart rate to monitor 
whether they are in the correct training zone.

• Anywhere between 12 and 14 on the scale is 
moderate level of intensity and will improve 
aerobic endurance

To predict heart rate use the formula:
RPE x 10 = Heart rate

e.g. billy has been playing football, he rates his exercise intensity as 13 on 
the Borg scale. 13 x 10 = 130 bpm

• Heart rate can be measured at the wrist or at the side of the neck.

• Heart rate is measured in ‘beats per minute’

• During training, athletes use a target heart rate to
improve their fitness.

Exercise Intensity

60-85%60-85%

Up to 60%

The Respiratory System- What you need to Know
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Exercise Intensity 
Memory 

Technique
(memory story)

Heart Rate
Heart rate is measured in beats per minute (bpm). You can 
find your pulse in two locations:

● Radial artery (thumb side of your wrist)
● Carotid (either side of your neck)

When you find your pulse, you should count for 60 seconds. 

Heart Rate Training Zones
To be able to calculate your heart rate training zones, 
you first need to calculate your maximum heart rate. 

HRmax = 220 - age (years).
Example = 220 - 15 = 205 bpm

The lower heart rate training zone is 60% 
of your HRmax.

205/10 = 20.5 (10%)
20.5 x 6 = 123 bpm
60% HRmax = 123 bpm

The upper heart rate training zone is 85% 
of your HRmax

205/10 = 20.5 (10%)
20.5/2 = 10.25 (5%)
20.5 x 8 = 164 (80%)
164 + 10.25 = 174.25 or 174 bpm
85% HRmax = 174 bpm

Rating of Perceived Exertion (RPE) - Borg Scale
This is another way of determining exercise intensity. The 
scale starts at 6 and goes up to 20. 6 means no exertion at 
all and 20 is maximal exertion. It requires practice to learn 
how to use the scale correctly. 

Relationship between RPE and HR
You can use the RPE scale to predict the exercise HR of an 
individual using the following relationship:

RPE x 10 = HR (bpm)

For example, if someone says they are working at 12 on the 
scale then 12 x 10 = 120 bpm. 

Maximum HR
My mum is 40 years old. For 
her 40th birthday she wanted a 
nice ring. The ring cost £220
but this was out of my budget. 
I asked the shop keeper if he 
could take £40 off since it was 
her 40th birthday. Kindly he 
agreed and said that was the 
maximum he could take off. So 
the ring now cost £180 (220-
my mums age). 

Exercise Intensity
I was trying to buy some 
bluetooth headphones. They 
were currently on sale at 60%
of the max price. However, the 
following week it was going to 
be Black Friday when the sale 
was going to increase to 85%. 
That was a deal too good to 
miss!!

Exercise Intensity
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Training Intensity

Measuring heart rate
Heart rate is measured in beats per minute (bpm). A 
person’s resting heart rate is a good indication of 
their fitness levels

Measuring resting heart rate
At rest, heart rate should be measured on radial 
artery (wrist).

You should count the number of beats you feel for 
60 seconds. This is your resting heart rate in beats 
per minute (bpm)

Measuring exercise heart rate
Heart rate should be monitored to check you are 
progressing well with your training regime and to 
make sure you are not pushing yourself too hard.

Athletes and sports performers calculate their heart 
rate training zone to make sure they are exercising at 
the correct intensity

Maximum heart rate
To work out your heart rate training zone, you first 
need to know your maximum heart rate (HRmax).

HRmax = 220-age (years)

Example: Anna is 30 years old
HRmax = 220-30 = 190 bpm

Heart rate training zones
Lower heart rate training zone = 60% of HRmax
(0.6 x HRmax)

Upper heart rate training zone = 85% of HRmax
(0.85 x HRmax)

When training for aerobic fitness you should be 
between these two numbers

Example
Adnan is 20 years old

Adnan’s HRmax:
220-20 = 200bpm

Adnan’s lower heart rate training zone (60% of 
HRmax):
0.6 x 200 = 120 bpm

Adnan’s upper heart rate training (85% of HRmax): 
0.85 x 200 = 170 bpm

Exam tip: If it asks you about training zones in the exam, it will ask you to show your working out. It is vital that you show your step by step working out. For example, if it 
asks you to calculate someone’s lower heart rate training zone you should show the following steps:

1. 220-age = HRmax
2. 0.6 x HRmax = ____bpm
3. Lower heart rate training zone (60% HRmax) = ____bpm

Training Intensity
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Exercise Intensity - RPE scale

Using the RPE scale to measure exercise 
intensity
One way to determine exercise intensity is 
to use the Rating of Perceived Exertion 
(RPE) scale.

The scale can be used to rate an individual’s 
level of physical exertion during physical 
activity or exercise

Relationship between RPE and HR
You can use the RPE scale to predict the 
exercise HR of an individual.

RPE x 10 = HR (bpm)

Example
RPE = 14
14 x 10 = 140 bpm

Exam Question
Frida wants to work at 70% of 
HRmax. Using the table, work out 
which type of exercise would give 
her this HR training zone.

Frida’s HR max = 220-33 = 187 bpm

0.7 x 187 = 130.9 bpm

Frida should work on the exercise 
bike to work in this training zone

How to use the scale
The scale starts at 6 and goes up to 20. 6 
means ‘no exertion at all’ (rest) and 20 is 
‘maximal exertion’.

When giving a rating the individual needs to 
consider all sensations of physical stress, 
effort and fatigue that they are feeling.

Example
Frida is 33 years old and is exercising in the 
gym. She records her RPE during the 
following activities:

Exam question: Describe the relationship between heart rate and the RPE scale
The RPE scale is a way of predicting a person’s HR. A person’s heart rate can be predicted by using the following calculation: RPE x 10 
= HR (bpm)

Tip: When answering a question like this, try and break down your description to show a clear understanding. 

Exercise Intensity - RPE Scale
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FITNESS TESTING– WHAT YOU NEED TO KNOW

FINISH

TYPES OF 
BONES

SHAPE OF BONES CAN DETERMINE TYPE OF 
MOVEMENT:
FLAT BONE / IRREGULAR BONE: PROTECTS ORGANS 
LONG BONE: GROSS MOVEMENTS LIKE RUNNING
SHORT BONE: FINE MOVEMENTS LIKE WRIST BREAK 
BOWL 

SKELETON

TYPES OF JOINT

AXIAL SKELETON: FORMS THE LONG AXIS OF THE BODY AND 
INCLUDES THE BONES OF THE SKULL, SPINE AND RIB CAGE
APPENDICULAR SKELETON: THE BONES OF THE UPPER AND 
LOWER LIMBS AND THEIR GIRDLES THAT JOIN TO THE AXIAL 
SKELETON 
MAIN BONES

HINGE: THE KNEE AND ELBOW
BALL AND SOCKET: THE SHOULDER AND HIP
GLIDING: BETWEEN THE VERTEBRAE OF THE 
SPINE
PIVOT: RADIO ULNA
CONDYLOID: WRIST

STRUCTURE OF A SYNOVIAL JOINT PLANES OF MOVEMENT

CARTILAGE: SHOCK ABSORBER AT ENDS OF BONE
LIGAMENT:STRONG FIBROUS MATERIAL ATTACHES 
BONE TO BONE
TENDON: STRONG NON-ELASTIC MATERIAL ATTACHES 
MUSCLE TO BONE

SAGITTAL: DIVIDES THE BODY INTO LEFT AND RIGHT
FRONTAL: DIVIDES THE BODY INTO ANTERIOR AND POSTERIOR
TRANSVERSE: DIVIDES THE BODY INTO SUPERIOR AND INFERIOR PARTS

CONNECTIVE TISSUE

COMPONENTS OF A SYNOVIAL JOINT YOU WILL 
NEED TO KNOW: SYNOVIAL MEMBRANE, SYNOVIAL FLUID, 
JOINT CAPSULE, BURSAE, CARTILAGE, LIGAMENTS

MOVEMENTS YOU WILL NEED TO 
KNOW: FLEXION, EXTENSION, 
ADDUCTION, ABDUCTION, ROTATION, 
CIRCUMDUCTION, DORSI FLEXION, 
PLANTAR FLEXTION.

Fitness Testing - What you need to Know
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Tech Award DANCE            Component 1 – Ghost Dances 

Meet the 
choreographer

What’s it about?
Choreographer; Christopher Bruce
Company; Various, including Rambert Dance Company
First performance; 3 July 1981
Dance Style; A blend of contemporary (Graham-influenced)
Choreographic style; Thematic and episodic with narrative elements. 
Strong Characterisation.
Theme; Political oppression in Chile
Starting point; The music and South American Rituals 
Structure; Seven sections. Each characterised by a different piece of 
music or song
Dancers; Five women and six men
Accompaniment; South American songs and folk tunes by Inti-illamani
(arranged by Nicholas Mojsiejenko) and wind effects. 
Costume; Belinda Scarlett
Ghosts wear wigs and rags and have skull-like masks and bodies 
painted to suggest bones and muscles. The Dead wear gender-specific, 
everyday clothes suggesting different walks of life, each wears a unique 
costume. 
Lighting- Nick Chelton
Gloomy and shadowy, side lighting highlights the ghosts. Brighter for 
folk-type dances performed by the dead. Light changes signify deaths.
Set – Christopher Bruce
The painted backdrop represents a rocky plain and a cave opening. In 
the distance there is water and mountains. There are rock-like 
structures on stage. 
Staging – Proscenium

Factfile
Christopher Bruce was born on the 3rd October 
1945 in Leicestershire. He is a famous British 
performer and choreographer. 
He was Artistic Director of the Rambert Dance 
Company until 2002.

Bruce was appointed a CBE for a lifetime’s 
service to dance because he was one of 
Britain’s leading choreographers

Bruce often 
creates an 
impressive 
work by mixing 
the modern 
dance and 
classical ballet 
in his 
performance

In 1989, he 
became a 
resident 
choreograph
er for 
Houston 
Ballet.

He often used popular music 
as the background of his 
performance. He chose 
Rolling Stones and Bob 
Dylan

There are various 
productions that Bruce made. 
Those included ‘Rooster’ 
(1991), ‘Swansong’ (1987), 
‘Ghost Dances’ (1981), 
‘Cruel Garden’ (1977), 
Sergeant Early’s Dream, and 
Moonshine.

GHOST DANCES IS A WORK THAT – AS MUCH AS ANY ARTISTIC CREATION CAN – ACHIEVES THE 
REMARKABLE AND TENDER-HEARTED FEAT OF GIVING A VOICE TO THE DEAD. 

MADE BY CHRISTOPHER BRUCE FOR RAMBERT IN 1981, IT WAS INSPIRED BY BRUCE’S 
MEETING WITH DANCER JOAN JARA, WHOSE TEACHER HUSBAND VICTOR WAS ONE OF THE 
35,000 CHILEANS MURDERED BY PINOCHET AFTER HIS 1973 COUP. 

THE BRITISH CHOREOGRAPHER WANTED IT TO SPEAK FOR THE BLOODILY PURGED OF ALL 
COUNTRIES, WHILE ALSO WEAVING IN PLENTY OF SPECIFICALLY LATIN AMERICAN IMAGERY, 
IN PARTICULAR, THE RITUALS AND COSTUMES ASSOCIATED WITH THE DAY OF THE DEAD.

Purpose of Ghost Dances
Do you think the purpose is Yes/No Explain your view

To educate Yes It shows the audience how different cultures celebrate 
dance. 

To Inform Yes It informs people that many people are dying every 
day and for people to make the most of their lives. 
Also the oppression which occurred in Chillan towns. 

To entertain Yes The dance pieces have been created to entertain their 
audience. It may not always be joyful to watch but 
they are still being entertained by the dancers. 

To challenge viewpoints Yes We get to see life from the villagers view point and 
death from the ghosts viewpoint

To raise awareness Yes To raise awareness that death is always waiting for us. 
And to show that political oppression was a huge part 
of life in Chile. 

To Celebrate Yes To celebrate life and making the most of it. And to 
celebrate death. 

‘I want people to be moved and feel something for these people. They may not 
be able to do much, but public opinion in the end means something, and that is 
a way that I, as an artist, can do my bit for humanity’ Christopher Bruce
https://www.rambert.org.uk/explore/news-and-blog/news/story-i-wanted-tell-christopher-bruce-
ghost-dances/
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South 
American Folk 

Music

Meeting with 
Joan Jara

Day of the Dead 
and Ritual 

Masks

Human Rights

Christopher Bruce based 
many of his dances around 
human rights. He based 
Ghost Dances on the 
oppression in Chile. 

Instruments included; 
Marimba, pan flute, 
percussion, Recp-reco, 
bombo leguero and siku

Day  of the dead is 
american holiday. It brings 
together family and friends 
to pray for and remember 
loved ones that have 
passed away. This holiday 
was an inspiration for 
Christopher Bruce. The 
skulls the dancers wear are 
based on the sugar skulls in 
the day of the dead. 

Joan was a widow. Her 
husband was a musician 
and a composer called 
Victor. He was tortured and 
killed by Pinochet’s forces. 
This meeting led him to 
choreograph Ghost Dances. 

Bruce Inspiration

Dramatic
themes linked 
to the human 
condition 
(political or 
social)

Human rights 
themes have 
provided him 
with a good 
source of 
inspiration

A range of 
styles; 
contemporary, 
ballet, folk, 
popular dance. 

Christopher 
Bruce’s 
signature 
movement style 
is grounded in 
modern dance 
techniques with 
a combination 
of classical and 
contemporary 
dance language

Movement 
must be 
appropriate 
to the piece 
and dancers

A number of 
his early 
works were 
performed 
without 
accompanime
nt or had 
music added 
after they 
were 
choreographe
d 

His personal 
range of stimuli 
is extensive 
including a wide 
range of 
literature and 
music. 

Most of his 
productions 
have an 
underlying 
emotional 
content. 

Most
performance
s are 
deliberately 
open to a 
range of 
interpretation
s rather than 
having a 
fixed story-
line

Bruce choreographic 
approach Stemming from his own training, Christopher Bruce’s signature movement 

style is grounded in modern dance techniques with a combination of 
classical and contemporary dance language termed “neo-classical”. 

Bruce Style

Bruce does not prepare movement before entering the studio, preferring to 
wait and work with the dancers so that he can be influenced by them. For 
Bruce, as well as being appropriate to the piece, the movement must also sit 
well on the dancers. 

Bruce’s choreography reflects a range of styles: ballet, contemporary, folk and 
popular dance. He deals with themes linked to the human condition, political or 
social issues and tends to portray them through dramatic, emotive and 
theatrical elements. 

Ghost Dances was created for Ballet Rambert (as Rambert Dance Company was 
then known) and first performed on 3rd July 1981 at the Bristol Theatre Royal 
(Old Vic). It remained in the Company’s repertoire for four consecutive seasons 
and was revived by Rambert on 24th June 1999 at the Theatre Royal, Norwich. 
It was nominated for the 1982 Society of West End Theatre Awards as the 
Outstanding Achievement of the Year in Ballet. It has also been performed by 
Nederlands Dans Theater, Australian Dance Theatre, Cullberg Ballet, Zurich 
Ballet, Ballet Gulbenkian, Houston Ballet and Ballet du Grand Thèâtre de 
Genève. 

Ghost Dances is a one-act dance work in which three skeletal Ghost Dancers 
await a group of Dead who will re-enact moments from their lives before 
passing on. 

I made this ballet for the innocent people of South America, who from the time 
of the Spanish Conquests have been continuously devastated by political 
oppression. I would like to give my thanks to Joan Jara for all her help and to 
Inti-Illimani for the inspiration of their performances. CHRISTOPHER BRUCE

https://www.rambert.org.uk/wp-content/uploads/2015/08/Ghost-Dances-Study-Notes-1.pdf

Tech Award DANCE            Component 1 – Ghost Dances 
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Tech Award DANCE            Component 1 – Ghost Dances 

Set Design

• One backdrop for the whole dance
• Realistic design

• Set in a location – South Africa
• Looks a barren place, poor people

• Mood and atmosphere created
• Structures on stage e.g. rocks, which 

dancers use and help create different 
levels

• At times the dancers appear very 
small against the vast scenary – could 

this mean they are like forgotten 
people

• It is set at night

• Stage space is clear and uncluttered
• Backdrop compliments the dancers

• Dark colours of grey set the mood and 
atmosphere

• Christopher Bruce designed his own 
set

• Backdrop is lit from the front
• Lighting changes with mood of music-

lighter music more light on the stage

• Lighting creates structure as end of each 
section main lighting dims and death is 

highlighted
• Focus of light on death and the skeletons-

this spotlight comes from different angles 
and compliments idea

• Placement of lights also helps 
understanding of dance. At end diagnol

light shines on the dancers as they move 
towards it, very strong image. The 

skeletons then turn to face upstage left and 
the light shones on them. 

• Lighting creates shadows with the dancers
• You cannot always see what is on the 

backdrop which makes it seem more 
sinister

• Lighting highlights moments – sometimes 
lights go down gradually. At other times 

they go down sharply. 

Lighting Meet the Characters

The Ghost Dancers 
The Ghost Dancers (sometimes referred to 
as White Ghosts) are three skeleton-like 
men with skull masks and long, matted 
hair. They are present on stage throughout 
the production from the moment the 
curtain rises to the point at which it falls, 
apparently awaiting their next 
consignment of the Dead. 

Christopher Bruce described them as 
having ‘hung around for millions of years, 
and lying on rocks, like... animals. They’d 
become birds and lizards as well as men. 
These are symbolic creatures who may be 
said to be spirits, oppressors, murderers, 
forces of dictatorship, or death itself. 

The Dead 

The Dead are five women and three men who throughout the 
work experience contrasting forms of death. The Dead enter 
as a group upstage left soon after the music begins, all remain 
on stage during the work, and exit together downstage right 
at the end. 
The precise relationship between characters is open to 
individual interpretation by the viewer but as they arrive and 
depart together, and are all present on stage from the point 
of their entry to that of their departure, there is a clear sense 
that they form a community. 
The clothes worn by the Dead suggest a variety of social 
backgrounds. Bruce described this group as ‘on their way to 
Heaven or Hell’, wandering ‘from life to death. It is like their 
last remembrances, their last statements, before they go very 
proudly at the end, to death’ 

Styles
TThhee  ssttyylleess  ooff  ddaannccee  iinn  GGhhoosstt  DDaanncceess aarree  vveerryy  ttrriibbaall  aanndd  ppllaayyffuull,,  mmiixxeedd  wwiitthh  ccoouunnttrryy  aanndd  jjaazzzz.. TThhee  mmuussiicc  iiss SSoouutthh  
AAmmeerriiccaann  ffoollkk  ppllaayyeedd  oonn  ppaann  ppiippeess  aanndd  uukkuulleelleess..  IItt  ttrraannssppoorrttss  tthhee  aauuddiieennccee  iinnttoo  aa  nneeww  wwoorrlldd  wwhheerree  tthhee  ddeeaadd  
aarree  rrooaammiinngg  wwiitthh  tthhee  lliivviinngg..  TThhee  ppeerrffoorrmmaannccee  iiss  ffuunn  ttoo  wwaattcchh  aanndd  aalltthhoouugghh  tthhee  cchhaarraacctteerrss  aarree  ddeeaadd,,  tthhee  ddaannccee  
iiss  ffuullll  ooff  lliiffee..
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One of the female dancers is wearing a white dress. 
The colour white symbolises purity. Her hair is half 
up with a ribbon in it. This suggests she is young in 
age. The use of a mid length dress creates the 
ability to flow with her movements and flirt with 
the other boys. Her movements and costume 
suggest she is young and looking for love. 

Female Costume

Male Costume

Some of the men wear a suit. They contribute to 
the dance because it gives us an insight into their 
lifestyle, it shows us that they are professional, it 
also tells us they may be wealthy as they are 
walking around in suits rather than normal clothes. 

There is one man on stage who is clearly wearing 
sack like clothing. This suggests he is less wealthy 
and possibly younger than the men wearing 
profession type suits. This tells us that the people 
were from a range of backgrounds. 

The Ghosts

The ghosts are figures of death. Near 
naked bodies are painted with water 
based make up. The use of body paint 
extenuates the dancer’s muscles and 
bones structure to make them appear 
more like skeletons. Apart from their 
masks the dancers costumes consist 
of black bands of loose rags and 
feathers round their waists, upper 
arms, wrists and just below their 
knees. 

Skull like masks covers the full face. 
The use of masks helps them appear 
more ghostly and giving the dancers a 
more skull shaped head. Attached to 
the masks are textured bits of fabric. 
This suggests the last remains of 
flesh. The straggly flowing hair is 
made from shredded hemp dyed 
black. 

Costume Design

https://www.rambert.org.uk/wp-
content/uploads/2015/08/Ghost-Dances-
Study-Notes-1.pdf

A single set is used for the production. This, and 
the constant presence of the three Ghost 
Dancers, gives a unity to the work. The sombre 
set was designed for a proscenium arch stage 
and consists of a skilfully painted backcloth 
suggesting an arid landscape with clear sky, 
which appears to be the view from the mouth of 
a cave. The dark mouth of the cave (suggesting 
an entry to the Underworld) looks over a barren 
rocky plain to mountain peaks on the horizon. 
Viewers have perceived the location in different 
terms. For the critic, John Percival, ‘the 
distinguished decor was a stony landscape like 
the valley of the shadow of death, where even 
the rocks look like skulls or coffins’. Other 
viewers, perhaps basing their impressions on 
simply watching the video which emphasises the 
green wash of light over the scene, have 
described it as suggesting a lake in the middle 
distance which could be interpreted as the Styx 
(the river of the ancient Greek Underworld). On 
the stage are seven (originally just three) rock 
like structures at the back and sides of the stage. 
These provide changes of levels for the Ghost 
Dancers and places for the Ghost Dancers and 
Dead observing the action to sit or recline. 
Because the setting was based on a photograph 
it has a surprising realism for an essentially 
symbolic production. This realism, broken down 
to suit the production, is also found in the 
costumes for the Dead. 

Once the Dead have entered, the lighting is the one 
changing feature of the production. The design is by 
Nick Chelton, with whom Bruce had first collaborated 
on his productions in 1980 for Kent Opera and who had 
already lit Bruce’s Preludes and Song for Rambert. He 
also subsequently lit Bruce’s Berlin Requiem for 
Rambert in 1982. The lighting serves to enhance the 
action, drawing the audience’s attention to specific 
details of the narratives. Except for the sudden changes 
at moments of dramatic deaths, the viewer is not 
necessarily aware of the alterations, or how their 
viewing of the work is being manipulated by light as the 
changes are slow, occurring over 10 to 20 seconds, 
rather than suddenly. The overall impression is of a 
shadowy place. As each number is performed the stage 
becomes brighter while the linking sections, in which 
the Ghost Dancers are most active, are gloomier with a 
green wash over the backcloth, adding to the eeriness 
of the work. 

Rambert Ghost Dances Study Notes p16 

The Ghost Dancers’ opening and closing sections are 
largely side-lit which enhances the sculptural effect of 
their bodies. A green light suggestive of melodrama 
emphasises the deaths at the end of the first group 
dance, the Huajra, while cold blue overhead light 
focuses on the deaths at the ends of the duets. The 
only death not emphasised by lighting effects is the 
undramatic, almost gentle, removal of the young 
peasant boy at the end of the Papel de Plata quintet. 

Set Design Lighting
Tech Award DANCE            Component 1 – Ghost Dances 
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1.Ghosts
Action

Ghost dancers perform slow animalistic 
movements. In canon and unison. Bird and 

lizard like actions. Moments of stillness 
suddenly to show ghosts are listening. 

Outspread arms like wings. 

Relationships

The ghosts perform together to show their 
strength and power

Space

The ghost dancers are always close 
together in the space

How death arrives

The Ghosts never leave the stage

2. Group 
Action

Folk style actions. They follow each other. Slow 
walks. Step patterns. Angular shapes using bold 
plies and squats. Actions in unison. Small steps 
which progress to weightier, larger, stronger 

steps. 

Relationships

The men dance with the women. 3 men and 3 
women dancers. They are all together in groups. 

Space

They split off into separate groups. The use of 
circular pathways. They run through each other. 

Backline frequently move to front of stage. 

How death arrives

Quickly. They arrive as one group. The ghosts 
merge with the people (death), they all of a 
sudden run through villagers. Ghosts intrude 

throwing the men to the ground violently. 

3. Duet 
Action

Reaching forward ‘hopefully’ motif. A danced 
conversation. Lots of embracing. Lifts that get higher 

to show support. 

Relationships

The duet encapsulates the experience of Joan and 
Victor. The male is showing his support. 

Space

The space is quite close together. They move forward 
in the space as if they are trying to get away. They run 
towards each other in the space. Diagnol pathways are 

also used. 

How death arrives

The male is lifted high in the air. He performs cycling 
movements with his legs. It is watched by the female. 

4. Quintet 
Action

The actions are playful and youthful e.g. small, neat 
folk steps. The actions are flirtatious. 

Relationships

They enjoy being together and look happy. The man 
first watches them and then joins in. 

Space

Close contact with each other. The dancers move 
across the stage. There are lots of changes of 

direction. Female bodies are turned sideways to the 
audience. 

How death arrives

The male comes face to face with a ghost. He is led 
away. 

Tech Award DANCE            Component 1 – Ghost Dances 
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Whole production - Overview

Tech Award DANCE            Component 1 – Ghost Dances 

5. Duet (llama) 
Action

Very playful actions that get faster and then slow down. 
An innocent duet with lots of holding hands and walking 

towards each other. Lifts and embraces to show their 
love. Llama like walk and gazes towards each other. 

Relationships

They are playful towards each other. They walk towards 
each like they are coming into view – like a memory. There 

is a pleasure of a couple in love. 

Space

They stay close by but use the stage to move around. They 
walk towards each other in the space. 

How death arrives

There is a sudden fall backwards by the female dancer, 
from a piggy back position. She falls into the arms of a 

ghost dancer. The man then picks up her body and carries 
her away. 

6. Group 
Action

Basic phrase is repeated. It gets faster each time. Unison and 
canon are used.  

Relationships

The dancers create a positive and hopeful mood. More people add 
into the dance. 

Space

Lots of space used. Dancers are in two lines. Chain dance effect at 
times. 

How death arrives

Ghosts lurk upstage watchful but do not take part. 

7. Ghosts 
Action

Slow movements and the basic phrase performed. Ghosts repeat 
trio motif. Shuffling walk by the dead. 

Relationships

Unity and unison of the ghosts. The dead have faces without 
expression- eyes fixed ahead. 

Space

Ghosts are behind the rocks. The dead people are grouped close 
together. They walk downstage at the end.

How death arrives

Ghosts walk through the dead slowly and they drop without any 
physical contact. Standing victims crumble. The dead re group and 
shuffle off stage. Ghosts take up their starting positions waiting for 

their next prey. 

Tech Award Dance   Component 1 - Ghost Dances
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Links between areas of development

Child Development Tech Award
LAA- Understand the difference 
between growth and development

Communication and language 
development

Intellectual development
Knowing the words for things can help children to 
understand new concepts and remember more. 
They can begin to identify more and make sense of 
how things work. 

POSITIVE IMPACT

Social development
Language to play and make friends. 
Interact more ,be co-operative and kind 
Communicate, their feelings and ideas. 
Form friendships and relationships. 

POSITIVE IMPACT

Emotional development
Children with a language delay (have a slower 
development in their language) are more likely to be 
frustrated as they cannot express themselves 
appropriately. 
They cannot express how they feel and might find it 
hard to play with others. 
This can lead to them showing aggressive and 
frustrated behaviours.  

NEGATIVE IMPACT

Physical development

Intellectual development
▪ Range of movements = see and explore new 
things. 
▪ Learn more as can get around, hold and explore 
objects. 

POSITIVE IMPACT

Social development
A child will be able to join in and play with others 
if they are able to move around and join in the 
activities, such as in the playground or even 
playing with play-doh.  

POSITIVE IMPACT

Social development
Delayed physical development. A child may find 
that they physically cannot keep up with other 
children, they may not be able to join in with their 
play such as climbing on the climbing frame, 
playing games or different activities that use 
gross and fine motor skills. Because they cannot 
join in, they may not have the social skills to 
develop friendships with other children (isolated).  

NEGATIVE IMPACT

Emotional development
▪More independent 
▪Explore new areas, try new skills = confidence and 
a higher self-esteem. 
▪Prevent frustration. 

POSITIVE IMPACT

Key Question
Can you think of any other examples of how 
physical development or communication & language 
development may affect other areas of 
development?
Can you turn the positive impacts into negatives? 

Mini Case study

Laura is 3 years old, she has excellent 
communication skills, she can easily communicate 
her ideas in full sentences, interact with others 
and asks questions if she does not understand.
What impact will Laura’s high level of 
communication skills have on her…..? What areas 
of development does this link to? 

Child Development Tech Award -  
LAA Understand the difference between growth and development
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Links between areas of development
Child Development Tech Award

LAA- Understand the difference 
between growth and development

POSITIVE IMPACT

POSITIVE IMPACT

NEGATIVE IMPACT

Emotional development
POSITIVE IMPACT

NEGATIVE IMPACT

Intellectual development

Communication and language development
▪Children learn from reading and listening to other people. 
▪If Oliver cannot understand what the book is about or 
what other children are talking about this may lead to 
frustration, poor learning and his own communication skills 
may not develop further.
▪It is through language that children express their thoughts 
and develop problem solving skills. 

Social development
▪With limited cognitive skills Oliver may not be able to cope 
with his own feelings, he may become frustrated and he may 
not be able to think through his actions. This links to his 
emotional development.
▪This can impact how he interacts with other people and how 
they respond to him. He may find it hard to build 
friendships and relationships. 

Social development 
Understand what others are saying = develop friendships. 
Develop important social skills . Understanding of others 
feelings.This also links to emotional development.

Social development
Understanding and having feelings for others = 
friendships with others. 
Manage her own feelings and emotions 
She can recognise other people’s feelings = 
empathetic and sympathetic = better friendships.  

Social development
May not be able to understand other children’s 
feelings = more difficult to make friends, accept 
or understand how others may be feeling
If had a low self-esteem and low confidence = 
hard to make friends because she may feel she is 
not good enough. Could be shy and withdrawn. 

NEGATIVE IMPACT

Physical development
▪Confidence and high self-esteem = try out new 
skills
▪Helps physical development. 

Communication and language development
▪Not wanting to spend time with other children, 
may affect his communication and language 
development. 
▪Not be able to develop new vocabulary from his 
social interactions

Social development
NEGATIVE IMPACT

Emotional development 
Being with other helps children to feel good about 
themselves and gives them enjoyment. This can 
raise their confidence and self-esteem. It also 
helps them to learn to express emotions 
appropriately. 

POSITIVE IMPACT

Mini Case study Lucien is 4 years old. He is not very 
confident and prefers his parents to do things for him. 
When faced with new activities, he waits for an adult to 
come and help him. He is quite unsure of doing anything 
that is different. 
1. Give an example of how Lucien’s lack of confidence 

could be affecting his physical development
2. Explain how Lucien may be missing out on some 

aspects of cognitive development.  

Child Development Tech Award -  
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Physical factors that affect growth 
and development 

Child Development Tech Award
LAB- Explore factors that affect 

growth and development

Genetics and how genetic abnormalities occur

Health status

Health
Asthma / Epilepsy / Cancer / Sepsis

Maternal nutrition and exercise

Prenatal

Effects of parental 
drug or substance 

abuse 

Mothers mental health

Premature birth 

Diet & Exercise

A healthy diet 
Proteins / Dairy / Fats / Vitamins and Minerals

Exercise 
Activity / weight / 

wellbeing 

Environmental factors that affect 
growth and development 

Housing 
Housing needs 

Deprivation / Moving house / Safety

The home 

Abuse and neglect 

Physical / Sexual abuse / Neglect / Emotional 

Parental conflict 

Conflict / Aggression  / 
Anxiety

Drugs, alcohol and smoking 

Drugs

Accidents / Mental health / Dangerous behaviour 

Smoking 

Respiratory / Cancer/ 
Infection

Socio-economic factors that 
affect growth and development 

Discrimination 
Treated differently

Gender / Race / Age / Social background / 
Ability 

Social Exclusion
Low income / Lack of opportunities

Race and Culture
Discrimination / Poor attachments/ Minority

Income and poverty  
Poverty

Relative poverty / Absolute poverty

Unemployed and Workless Households
State benefits / Early education experiences

Relationships with significant adults  
Warmth and affection – babies

Cuddles / Trust  / Security

Giving children attention
Eye contact / 

Communication  / 
Interest

Child Development Tech Award -  
LAB Explore factors that affect growth and development
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Health and Social Care: Component 1 Human Lifespan Development
Knowledge organiser and sentence starters

Elaborating your 
ideas. Ask “So what?”

• This suggests
• This shows
• This signifies
• This implies
• This means 
• Therefore
• However
• Furthermore 

What do you think? language

• In conclusion…
• It is clear that…
• From looking at…
• The evidence suggests…
• Overall…

Use connectives to extend your sentences and link each 
paragraph….

Explain an idea
• Although
• Except
• Unless
• However
• Therefore

Give examples
• Such as 
• In the case 

of
• For example
• As revealed 

by
• For instance

Sequencing
• Firstly
• Secondly
• Next
• Finally
• Since 

Adding to
• And
• Also
• As well as
• Moreover
• Too
• Furthermore

Cause and 
Effect
• Because
• So
• Therefore
• Consequently
• Thus
• As a result 

of

Contrasting
• Whereas
• Instead of
• Alternatively
• Otherwise
• In another 

way
• Then again

To Emphasise
• Above all
• Ultimately
• Especially
• Significantly 

To compare
• Likewise
• Equally
• In the same 

way
• Similarly 

Component 1 - Human Lifespan Development
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Learning Aim A

Health and Social Care: Component 1 Human Lifespan Development
Assessment criteria and command words..

A.1P1 Identify aspects of growth and development for a selected individual.

A.1P2
Identify factors that have had an effect on growth and development of a 
selected individual.

A.1M1
Outline different aspects of growth and development across three life stages 
for a selected individual. 

A.1M2
Outline the ways that different factors have affected growth and development 
of a selected individual.

A.2P1
Describe growth and development across three life stages for a selected 
individual. 

A.2P2
Explain how different factors have affected growth and development of a 
selected individual. 

A.2M1
Compare the different factors that have affected growth and development 
across three life stages for a selected individual.

A.2D1
Assess the changing impact of different factors in the growth and development 
across three life stages of a selected individual.

Learning Aim B

B.1P3 Identify relevant information about a life event experienced by two individuals 

B.1P4
Identify sources of support that were available to two individuals experiencing a 
life event

B.1M3 Outline the impact of a life event on the development of two individuals 

B.1M4 Outline what support was given to two individuals experiencing a life event 

B2.P3 Explain the impact of a life event on the development of two individuals 

B2.P4 Explain how two individuals adapted to a life event, using support 

B2.M2
Compare the ways that two individuals adapted to a life event and the role that 
support played. 

B2.D2
Assess how well two individuals adapted to a life event and the role and value of 
support in this

Identify
Show the main 
features,
purpose or points of
something 

Outline
Give an overview of 
the main topic (what 
is it about) 

Summarise the main 
features

Give a brief 
description 

Describe
Give a clear objective 
account of the main 
points of information

Show your knowledge 
of a topic

May give a relevant 
example

Explain
Give details and clear 
reasons to support 
the points you make

Include evidence to 
support your point of 
view

Compare
Identify the main 
factors of 2 or more 
things
Explain the 
similarities and 
differences
In some case say 
which is best and why 

Assess
Give careful 
consideration of a 
variety of factors or 
events that apply to a 
situation
Identify those 
factors that are most 
important or relevant
Provide a conclusion 

Component 1 - Human Lifespan Development
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Health and Social Care: Component 2 H&SC Services and Values
Knowledge organiser and sentence starters

Elaborating your 
ideas. Ask “So what?”

• This suggests
• This shows
• This signifies
• This implies
• This means 
• Therefore
• However
• Furthermore 

What do you think? language

• In conclusion…
• It is clear that…
• From looking at…
• The evidence suggests…
• Overall…

Use connectives to extend your sentences and link each 
paragraph….

Explain an idea
• Although
• Except
• Unless
• However
• Therefore

Give examples
• Such as 
• In the case 

of
• For example
• As revealed 

by
• For instance

Sequencing
• Firstly
• Secondly
• Next
• Finally
• Since 

Adding to
• And
• Also
• As well as
• Moreover
• Too
• Furthermore

Cause and 
Effect
• Because
• So
• Therefore
• Consequently
• Thus
• As a result 

of

Contrasting
• Whereas
• Instead of
• Alternatively
• Otherwise
• In another 

way
• Then again

To Emphasise
• Above all
• Ultimately
• Especially
• Significantly 

To compare
• Likewise
• Equally
• In the same 

way
• Similarly 

Component 2 - H&SC Services and Values
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Learning Aim A

Health and Social Care: Component 2 H&SC Services and Values
Assessment criteria and command words..

Learning Aim B
A.1P1 Identify health and social care services that meet some of the needs of 

individuals in a given scenario.

A.1P2 Identify barriers that might prevent individuals accessing a health or social care 
service.

A.1M1 Outline ways in which health and social care services meet the needs of individuals 
in a given scenario. 

A.1M2 Outline barriers that would affect the use of one health or social care service for 
an individual in a given scenario. 

A.2P1 Explain how health and social care services meet the needs of individuals in a given 
scenario.

A.2P2 Explain how barriers could affect the use of one health or social care service for 
an individual in a given scenario.

A.2M1
Analyse the extent to which health and social care services meet the needs of 
individuals in a given scenario, explaining how barriers for one service can be 
overcome. 

A.2D1
Assess the suitability of health and social care services for individuals in a given 
scenario, making justified and realistic suggestions for how barriers can be 
overcome. 

B.1P3
Demonstrate some care values in a health or social care context, making use of 
notes as support.

B.1P4 Summarise briefly some key points from feedback.

B.1M3
Demonstrate the care values in a health or social care context, making use of notes 
as support.

B.1M4
Outline positive aspects of own demonstration of care values and respond to 
feedback.

B.2P3 Demonstrate the care values independently in a health or social care context.

B.2P4 Describe positive and negative aspects of own demonstration of the care values and 
comment on aspects of feedback.

B.2M2
Demonstrate the care values independently in a health or social care context, 
making suggestions for improvements of own application of the care values that 
incorporate feedback. 

B.2D2
Demonstrate the care values independently in a health or social care context, 
making justified and appropriate recommendations for improvements of own 
application of the care values that incorporate feedback.

Identify
Show the main 
features, purpose 
or points of 
something 

Demonstrate
Carry out and apply
knowledge,
understanding or 
skills in a practical 
situation 

Summarise
Gathers all of 
the main points / 
aspects of a 
situation or 
experience 
briefly

Outline
Give an overview of 
the main topic 
(what is it about)
Summarise the main 
features
Give a brief 
description 

Describe
Give a clear 
objective account 
of the main points 
of information

Show your 
knowledge of a 
topic

May give a relevant 
example

Explain
Give details and 
clear reasons to 
support the points 
you make

Include evidence to 
support your point 
of view

Analyse
Examine 
methodically, in
order and in detail 
to interpret 
something

Assess
Give careful 
consideration of a 
variety of factors 
or events that apply 
to a situation
Identify those 
factors that are 
most important or 
relevant
Provide a conclusion 
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